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. "Foreword  * - 1 .7

;l.nvoh#ing students physically in the processes of their learning activities is a strategy which is
wigely by teachers and curriculum researchers today. John Dewey summed it up with his
‘stat@ment we learn what we do. This book gives help to the teacher who feels a need for greater
variety in approaches used to teach Englnsh/Language Arts, K-12. Itis a boqk largety by teachers for
teachers. | beliove you, the teacher, will find it eminently. useful as you ent8t your classroom
Monday morning — of any other day in the week. Action Learning in Enghsh/Language Artsisa .
fresh kind of document that we believe will find avid reception by teachers in North Carolina.

¢ L7 .
- ] /.
]
. ”
L 4 .
LY '."/I
’ ”’
- . :
K N - f .
. & ( ’
LR . -
" Preface - = /
r . ) . -

."~* This book can serve well as a companion piece to the English/Language Arts px portion of the
. ment's recent publication, Course of Study for Elementary and Secondary.SchooIs K-12.
_» That document attemp bog*deune the broad content of subjects taught in school, across the entire
' grade range, K-12. This
_. best thinking in curriculum and leaming theory today about how students learn best.- Giving
st t;oppdnunmes to produce language treates a sense of pride in concrete accomplishment
. Yer-which thére is no agequate substitute. There is po better way of learning thé skills, concepts, and
- attnudes in Lpngugge Arts than engaging, students in the Greative act of making.

-

offers fresh ideas about how to teach that content. Itis a product of the -~ _
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Toward Actton Eduaﬂon .
- * .27
Learning mvolves forming new concepts modtfymg existing ones, testing their »
appljcation, integrating tfiem with ‘other concepts, and establishing coherent and
acceptable “systems™bf knowledge and understanding . .. . The learner alone can do
* the leamning. .No one else can do .t for him [Fredenck Enns, “Supervision of
. Instruction: -A Conceptual Framework,” Canadlan Education and Research Digest ’
,  (Sept. 1968), p. 283). e a0
. . Thv! Sourcebook of qtrateg»as focuses upon aiternative approaches to tedching the content 8f
Enghsﬁ/Langum Arts at all grade leffels in,school. Its pofential value, of course, rests with e
individual teacher who uses it. The material contained herein can provide on-going assistance to
thoseé who are constantly searching for new ways to involv® students actively in the processes of
thetr learnin xpenences
Ceftamly, y teachers employ a (/ e variety ot.mstrucﬂonal approaches to teaching their
discipline. Some” of these include the whole-class’ different types of individualizing
techniques and group work. These approaches are the conventional ones which observerscanfind. .
being practiced in classrboms anywhere in America. Conventional approaches ‘satisfy many
teachers, otherwase they never would bave become conventional. The intent of this volume,
However..is to §ugge§t’ me promising afternatives to teachngg English/Language Arts, simply as
additions to teachers’ ntories of good practices, not as replacements for ones which teachers
always have found to be effective when used appropriately. . 4
. These materials,’then, are dalgned as a_resource volume forteachers to use in a regular way to
bring greater variety into their instructionab program for studehts of English/Languagsg Arts. The
book's theme is “Action Learning” because this phrase stresses the physicail involvement of , .
.studoﬁts in working through learning processés which c3lmmate in‘'some type of product that
causes' them to-take pridd in their efforts. Physical involvement, process-oriented learning,
prob'lom-sbfwng, intellectual synthesizing, and pride in concrete accomplishment are principles
wilich have determined the kinds of teaching strategies -contained in the following pages.. .

" .. The final repost and recommendations of the National Panel on High S¢hools and Adplescent
Educatton funded by the United States Office of Education in 1976, implicitly supports Action
Learning as a pedagogical approach: Although the North Carolina Department of Public Instruction
. does not necessarily support all recainmendations in the panel's report, it may be useful to list the

7 eleven recomniendations here: LA

1. The uhattained practice and inadequate toncept of the comprehensive high school should
be replaced with the more practical goal of providing comprehenswe education through a
* variety of means including the schodls.
2. Educationgl programs shouid be. maugurated for the joint participation of adolescents and
- ~ other interested and qualified aduits in the community — pedagogical programs which.may"
be designated Participatory Edueation (learning by doing what is socially useful, personally
aatlafymg. and health-supporting for the mdmduar and the COmmumty)
3. Smanfﬂexsbie short-term, part-tirhe' schools shouid be estabhshed and made available to aH
. who are qualified and interested.

4. Compulsory dafly attendance shouid be reduced from all-day sessionsto anacademoc dayof

two to four-hours. -

. 5. The basic role of the high school as socmty's only universal institution for t catio
. 'tmmct should be reemphasnud - . K !
. ‘\l V .,‘ . '-‘:. \. ;;'-"‘.6 (\
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6" A cdmmaunity guodance center should be establishéd, whigh would house such qualmed -
7! personnefras counselors psychologusts SOCralworkers .and technicians it the construction,
o e - adsmmstratron and anal-ysns of tests and othér evaluative procedures These would be peapie
A who' new work in the high school and other agencies.*
7. Locakeducational agenm&s should understand that all these recommendations are wdrkmg~
’ hypotheses fo be rtgorousty'tested through small-scale adaptatnons c:arejutmomtormgl art'b\
ruthless evaluation. * -«
8. It should be recognized that adult and adolescent citizen part:cspahon n planmng adq -
- reviewing change in éducation s vital to needed reform .
9 The federat governm:gﬁ'ra;gh the US Office of Education and the Natronal Institute :
-of Bducation should nsor résearch to prowde local educatiorr agencies with technical ‘
support for programs of change. .
10. Federal support and state review should be provided far the gosts of planning and evaluating
programs designed tp bring adolescen®.and adulls together for learning and work
11 Federal funds should be provided tc®stablish a nationat recruitment trarmng and hcumcal '
-«  support program tor operational planning tearm® afthe {ocal level- ] ‘
Untit sugh time tht radical §chool reform becomes a realuty tggchers can'use many of the
strategies included in this volume to redute the dangerous passivj whrch characterizes many

students’ present attitudes toward Jormal edugation , L

e B

What is “Action Learning™?

oy

-

[Good teachmg] IS effectwe direction of a two-way communication ‘process ’
People ask, answer,.comment, interact, and, feel The ledrner communicates his :
Interests, his learning successes and dltﬁcultses his needs — the teacher
communicates his personality, his regard for the individual. his expectations. and his

ways of helping &he learner to reach these [William Alexander, “Good Teaching.”

Peabody Journal of Education (January 1968), p 193] :

K 1 ¢

Action L.earning, as the term applies here, involves students in “reai life” situations whichrequwe ~
- them to work through processes that foster the continuing development of creative and effective
communication skills It employs systematic and clearly defined steps which compel students to

epgage actively in their learning experiences In an Action Learning task. the student does not ~~ .

simply receive information as am end to learning; rather. the student uses information for the
"purpose of creating a product, be it a drama, a wrﬁten mposgton a film, a debate, a collage, a
. . radio broadcast, or something else Action Learmng ces the student in the rolé of producer,

whose responsibility s, in part, to other class memberg Action Learning projects and activities,
then, tend, to create cooperative classroom envir ments 1in which each studgnt’ makes
contributions to the successofeveryoneelsemt.hegro Since each student has one ormore'tas’ks .
to perform and since compileted products result from group cooperation, Actioh Learning p

" and activities demand that whole class, small group, and individual work occur It is this feature o;

Action Learning that carries a particularly. strong appeal, since it epsures variety of Iearmng . K L
epportunities. - s

The rote of the teacher in an Action Learmng en uronment 1s that of organizer, guide, and
facilitator of students' learning. In traditional classroomis tdachers often function solel&asnmparters' -
of mtormatrgn and_arbitrary evaluators of students’ performance: Action Learning requires an . '.

- expansion of the traditional role of the teacher. In addition to giving information ano‘evaluatmg e
students’ work, the Action Learning teachermuyst (1) %s'!ablrsh an atmospherewhtchrsconducwetq o

A
.

s
- i * “ S Tame
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"Fecommendatrons ontheEducatnon ofAdolesdertts Educat:on Drgest(January1977) pp 3—5t




cooperative effort (2) assisf studentsm establishing the steps necessary.to completethenr projects
and activities; (3 serve as a reédurc@person to identify people in the school and community who
can asgist’ sttﬁnts In performing specialized tasks that therr work requires; (4) gmde students
throughthe samgtimes difficult and confusirig maze of proCesses inherentwithtn the requurements

.~ " "of their projects and activities; (5) take responsibility for placing essential'tools arld materials at the
, disposal of students; (6)be willing sometimes to wock on levels wrth the students rather than on

' levels-above themx (7) be mqumng and astutely critical enough tQ stimulate students’ sustained \y

interest in p?)ducmg concrete’work of theshighest calibler that thgy are capable ofproducmg (8)be
tolerant and patient enough to allow sufficient time for §tudents to work through the- -necessary -

* steps which their projects or activities require., (9) be demanding enough that students will correet
mistakes as they identify them. ragardiess of the time and energy which re-working and revision
often requirg; {10) be willing and secure enough to allow much physical actiwty nmse decision-

. making, and individual effort to go on in the classr
*  Action Learning projects and activities atso req eacbers to serve AS modelsofenthus:asm
.~ Inspiration, inquiry, discovery, encbunter, warmth, two-way communication, authentncnty reason,
and independent thinking. Action kearning projects will work best when a teacher has support of
the principal, as well as a basic Acquaintance vgth and understandmg of students’ parents or §
guardnans ¢ , o

-

] - . »
I-l :
4 : ‘ . ’
Support for Action Leamning: Théory to Practice -
$ * Teaching 1s talking ‘with students, not at.them It is explammg questioning: re-
k explaining. stimulating students to think, €hecking therr conclusions, thenking up
) ¢ meaningful assignments, endouragmg productive practice, relating things the
SR -students do not know tothtngsthey do know,.drawing togetherapparenflyunrelated

. bits and pieces, leading them to examine their experiences and to expandtheir
horizons {Gunnar Horn, “Some Thoughts About Teaching and Teachers,” Today's .
Educanon (Feb 1970). p 13]. .

. Taken as a whole existing observatwns on what constttutes good tea;hmg recemmend dertain
guiding principles about the educational procsss (1) teaching and learning must be done
systematically; (2) in the final analysis, the content level of learning depends strictly upon the
complex maRe-up of the \ndividual learner, i e the teacher cannot put learning into the head of a
studént; (3) to facilitate learning, the most effective teacher provides the proper sapting, constructs
the appropriate system makes availalle the nedessary tools and resources, and warmly -«
encourages students’ initiative and persevening effort, (4) effective teaching dependsupen regular .
interaction — student-to-student, student-to-teacher, and teacher-to-student; and (5) good teach-

. Ing means lepmg students to expand their learning levels and depths of awarenesses Practically
~all contemporary definitions of good teaéhmg commonly emphasize the same quahtoesforteachers
to manifest in their roles as models for students.

With regard to learning theo G Hulifish and Phillip G. Smuth.{ A,Thebry of Learning for
.” Teaching.” in Crucial Issues inEducafion, ed’ Henry Ehlers and Gordon C. Lée (New York. Holt,
Rmehart arid Winston, 1966), p. 335) summarize the essential meaning of psychology for education
by cutting through the multitude of theories that have been set forth over time. They rote five firm
principles by which learning is facilitated. Rach of these principles supports-the kinds of Action
‘Learning projects and strategies which are recommended by the content of this volume Learmng .

. " tends to be most permanent when: ' . B
1) the lgarner is motivated by a stake he/she has in the activity ’
In an-action leaming project or activity, thé leamer either volunteers orat least has sevérat€hoices
\ ’ ‘ ' , - — i ' L
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. students are compelied ta repeat tasks as ofter as necessary unti!

. Actipn Learning projects and activities Action Learning places ntsin s:tuauons_yvhrch providg //
ampie experiences and lessons in the integration of iearning personal-sociai development ,‘/
"Types of Action Leamning v, L . s
_ ! isee the facilitation of learnirg as the aim of education: {Carl Rogers Freedom to
. Ltearn (Columbus. Ohio Charles E Memiti Co . 1969. p 105] - . -
Teachmg IS not simply the impartation of knowledge, but an encouniemthat
’ results iIna - change of character-{Gary Betkin. “The Teacher as Hero " Educational

-+ | Statement(s) of Objectives(s)

) ’ 4
to make as to which of the specific-individual or group tasks he/she will do

2) the learning Is geared to the learner’s physical and intellectual ability
Action Learmng p(01ects and activities are tailor-made to meet this condition. since they contain:
many tasks which require varying levels of physical and intellectual.abilities and interests A

3) the Iearmng iIs patterned and the learner can see relationships between an activity and a goal (O
As prevnoustystated students in Action Learning projects or agtivities are required.to work through
a senes of orderly steps to reach a clearly defined goal, which is the product, or end result. itself’

+ 4) the learning is evaluated so the leamer can assess his/hef progress .
‘Smce Agtion Learning emphasizes process-centeredness — whxcrznvolves clearly gefined steps —

ey complete them successfully .

Because of the interrblatedness of steps in the process, Action Learning demands a plogression ’
which students must follow 1n order to reach the end of the project or activity . Do R

5) the learning is integrated with personal-social development — .
Action Learning projécts and activities are never gedred for individuals alone, althou’gh they require  *
some tasks to be performed by individuals The results of the projects or activities are to be achieved
by grdups, as in role-playing activities. film making projects. or magazine produaion. for example
therefore. much interaction which involves many students on various levels is inherent within

Thqory Fall 1972). p 414}

Atthough creatwe teachers probably will add to tie hst. this: volume recormmends that
cons'deratuon be given to a number of specific topis for Action Learning projects For all of the
" topics, the following pages contain detailed descriptions of how the projects or activities might be
achieved in the classroom Each Acton Learning project conforms to a toptcal format as tonows

> |I. Type and Description ofPro;ects or Activity . “
| Procedure ) ’ :

A. The Teacher _ -

B. The Students . N - s 4

&V Evaluatior. ‘ ,
This volume contains descnphons of such'Action Learning projecfs and actiitigs as follows' . .

TV Production . , Book Production

Bad:o Production ° ~  Class Newspaper Production

Magazine Production, - ' = " Film Prgduction R

1) Local Lore . ' Recipe Book Produc;t:on

* 2) Literary ' CoHage Production \ X

Scrapbeok Prpduction’ . Mime . |
' Game—Maan% Reader's Theater

Simuidation Improvisation S )

Puppetry tL " Story Dramatization * ' -

Role Playing , Yo Class Play Productmn .\ - ,

Class Play Writing " Debate . ) \ B
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‘Each project ora¢tnvnty,gwes studeﬂts practice in developmg the crmcal skills of commumcatnon
eg_ ing, writing, speaking, listening, viewing, and thinking.
he writers of the Action Learning projects descnbed herenq are teacherﬂﬁo hawve successfully

conducted the projects in classroom situations An introduGtory essay, written by adniversity,

-scholar, precedes each of the four’ sections coma‘lmng Action Learning projects The prolects
- themselves are deschibed by practiging classroom tedchers in North Carokna, representing‘the
entire grade range of-public schoo! education. The introductosy ‘essays lend support to ‘the
appropriateness ard usefuiness of Action Learning in the English/Languade Arts classroom’
The Division o¥ Languages in the North Carolina Department of Public Instruction gratefully
acknowledges the contributions of scores of people who have_made this volume possible.
" Particularly, we are grateful to Ms. Kay Bullock arid her staff in the Division of Public Infermation, as
well as to Ms Carolyn -Matthews and Ms Janet Mahgum, who ptepared the typescript We
appretiate the cooperation of Dr A. Craig Phillips, State Superintendent of Public Instruction, Dr
Jerome - Meltdn, Deputy State Superintendent, and _Mr George K&hdy, Assistant State

Superintendent for Pregram Services, who encouraged us and facilitated the publication of this |

* material . . .
» > .
Denny ¥ Wolfe, Jr, Director
Division of Languages
N-C Department of Public Instruétion
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3 THE CASE EOR I.OCAI. LORE AND I.ITERARY
MAGAZINES (OR, TEACHING WI'I_'HOUT |

s 7 SEEMING 70)

of ,-‘:
o A .hman Nicholl ".* - -
K . ) ‘ Dmnolew o L
T w&»c«umu::m:y A .
. . s . qmmcmwza . ..o

As part of a combmed prome and pro!ogue “About Ed Rick m The Log from the Sea .of
Cortez, J,oh'n Stembeck wrote tms about’his marine blologist fri .
Everyone near him was influenced by him, deeply and permanently. Some he
‘aught how to think, others how to see o7 hear. Children on the beach hetaught ‘how t6
look for and fmd lful animals in worlds they had not suspected were there atall.
He%aught eVGry hout seeming 1 to App. x-x1) .o - ,
The excefpf I've quoted ~espec1ally the last sentence, is a great.tribute:to Mr. R:cketts as n would be °
© to any teacher. Certamlyweteachers alsovhopewe influgnce, our students, teach them-to think, to
*s  see, to hear, tq discover worfds they had notsealized were there at 8ll. Now what if we could do that,
and do it with reldxed grace, with the quality called sprez2atura in Repai Italy,’so that we , .
taught without really seeming to do s8? Wouldn'tthat be both a wonder and a| ing? | kAow some
, of you haver| kriow some stiti are; | think alLof us can. There aré numerdus approaches that will °
’ , though | believe all must contain four%ey elements: éach must{1j arouse @nd maintain the
’ interest; (2) adapt to individuaf differences in students’ interests and backgrounds; (3)
students with a sense of acoompl:shment. and even publi¢ recognmon of some sort; and (4)
_promote development of the students’ English skills. One Action Learning approach that éontains
theae elements .and has been espacially successful recently is the student-generated magazine,
eithér the literary or, even more notably, the local lore type. Prodeced with wise and gentle teacher
guidance, thesamagazmes really can teach without seéming to. T
-~ We in North Carolina have been greatly éncouraged by. the urfexpected popular success bf the .
{ - Foxtire experiment, enjoyed by our North Georgoa neighbors at Rabun Gap-Nacoochee School.
Eliot Wigginton, the founder and sponsor, on several occasions has shared his experience directly’
. with‘our state's English, teachers’ most,recently .at the Spring 1976 Workshop of the N.C. English
' - . Teachers Associdtion (co-sponsored by the State Departient of Public Instruction) in Charlotte. |
Those who doubt.the efficaty.of the local lore approach have doubtlessly gither not heard Mr.’
Wigginton or not'read the¥ntroductions to the bestselle he and his students created, especially
The Foxfire Book (Garden City,-N.Y.: Doubleday, 1972) and, Foxfire 2 (Garden Qity,-N.Y.;
Doubleday, 1973), each of which has soid over amillion copi .Hereis part of hig introduction to the
former book, explaining how the Ioeal Iore magazine expenence teaches English tohis students at
Rabun Gap: . .
English, in jts gimplest definition, is commmvcatuon — reaching out and toucmng
< people with words, sounds, and visual images. We #re in the business of improving
‘students’ plpwess in'these areas. In their work with photograpiry (which must tefthe;
storyawith as much impact and clarity as the “words), text (which must be
grammatically correct: except in'the use of pure dialect from tapeg that they
. . .
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transcribe) lay-out make-ub correspondence artand coverdesrgn and.selectlon of
. Manuscripts from outsidg poetsdnd writers — to say nothing of related skills such as -
fund raising, typing, retailing, advertising, and speaking at confefencés and public
meetings — they learn more about English-than from any-ather turriculum 4 could
"~ “devise. Moreover this curriculum has bum-m r-'notlvatnons and immediate and
tangnble rewards. (p“13) e . .

4
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Qleany the four key eiernenis that | mentioned earl:‘r? included in the Fox

. h, along -
. With admirable sprezzatura on the part of Mr. Wigginton/surely all of these are important factors in

. the magazine's oontlnunr!g su ut there are“fhose who may question the potentnal for.

> transferring the Foxfire approach 16 otR@r areas, under the control of other teachers.

Yeét, Eflen Gray Massey, at Lebanon High School, Lebanon, Missouri; has a local fore magazine
success story, too. Her students' Bittersweet has a national readership, and she reports numerous
positive English teaching accomplishments; these she attributes, at least in part, to what she calls

+, “the magic of publication,” thé knowledge that what a student writes may appear in print, will be

.read by someane besides the teacher, will be a permanent record of a certain kind of accomplish-
ment. Here are some brief excerpts from an essay by Mrs. Massey. listing some results of the local

. lore magazme approach that she has notnced

. . S .

| have taught énghsh composnfnon for several years and have never had students -To)
willing to revise and re-write. Nor have my students ever been so criticalgf their own .

. writings and so anxious to get assignments. - .
.. -Students learn to organize their material into articles. "H‘e'rpmg'o)ne another under

my guidance, they decide how they will organize their material, presenting it tomein
several stages, filling' in their outlines and planning mterestnng .dpenings and
conclusions. As the articles shape up, they realize how transitions help the continuity,
where direct quotatnons are needed and where they need more information. .
They learn that communijcatjon is not gchieved entnrely with words. Through'"

designing their own layouts, effectiveness of spacings, headings and
picture captions. They learn togntice }#@ reader to read what they write by attractwi
double {aydut design and b ing up the large blocks of print. They see-thei
wntnngs?tom the reader’s point ofvrew samething | could rarely achreve beforei m my'

writing assngnments
. w Instedd of being discouraged or insulted by my cntncnsm the students are grateful
“and willingly make changes. They would much rather have me honest ly say, "It won' t

_ ¥0,” to 'something they have done than to bt it be publishéd in"Bittersweef for
everyone to see their rhediocre 'work. (From “Students Discover the Magnc of-~
Publncatlon English Education, § (Apnl/May 1975), 230, 232.) -

Mrymaﬁey re&:rts other benefnts such as becommg more conscnous of dlalects (her studentsa
warking in the Ozark Mountains, an area that shares _aspects of history and tradition with the
Southern Appalachian Mountains, yhma the Foxfire y!udents work), of history, of geography. The

The local lore magazine approach does not work just in the. mounta1ns though here in North
Carolina Mrs. Mildred M. Jeranko has been equally successful with a local lore project at Cape
Hatteras High School, where Sea Chest began publishing in 1973, following the lgad of and with the-
_help-of the Foxfire staff. Astudent, Lorna Baum, reported enthusiastically ir the Winter 1974 issue of
North Carolina Engllsh Teacher about the expenence

. SR

s

-

st also have numerous socializing experiences, both as they work together ufproducmg the .
.magazine and as they_ interview adult contacts. - -

i
.




N w
N
- . 4 - ¥ s

P : . . ! 'A’?;\(- H \ .

L
-

Some. of the activities that we do on Sea Chest are: bookkeeping, art, typing.
photography, developing pvctures interviewing, transcribing interview tapes, editing.
the, copy, writing publicity, editorials, adverttsements letters to subscribers,
businesses we deal with, businesses who want to deal with us, making out purchase
orders, filing, subscription reeordmg add’;essmg anvelo , sorting the magazines
by zip code for mailing, getting the mail bags to the post office, getting the magazines
out to stores, and trying to correct our goofs. -

Our final examination is grpded by nearly eight hundred subscribers inthirty states
and five foreign countries. If/s scary if we had time tq,be scared. (From “A Loakinto

* the Sea Chest, or (Fox) Fir Spreads‘(o North Carohna p. 8)

X

-

This excerpt from M;ss Baum s report also suggests something eise; Mrs. Jeranko probany hasa
few discipline problems with her busy Sea Chest students, which is a happy result that Eliot
Wigginton reports, too. (Discipline problems were, in fact, partofthe reason that hebegan Foxfire—
4r\*cf The Foxfire Book, pp. 10-11.) Other North Carolina local lore magazines include Windfalls, in
Western North Carolina at North Buncontbe High School, and Kin’lin’, in the southeastern part of
the state at Hallsboro vah School.

er \gcal lore magazine pro;ect’scattered across the U.S.A., from Maine to%awan from
© Mi to New Mexico. And such projects need not be in rural orisolated areas. One magazine in
Mjnnesofa is at New City School in St. Paul, and C1tyscapo is produced by the students at Western
High School in Washington, D.C. Deborah Insell, in an article_entitied “Foxfire in the City,”
describes .her project at South Boston High School, Boston, Massachusetts, where the emphasis
was more on local history than on folklore; she was particularly impressed by the “phenomenal
maturing effect this project had on the students” (English Journal, 64 T8ept- 1975), 36-38). Patricia
Peterson, writing in Media and Methods, sees a related useful effect: “[The student] can begin to
come to grrps with the place and hemage that has shaped him and the forces, old and new, which
continue to play a part in'what he will become” (“The Foxfire Concept,* 10 (Nov. 1973), 16-18).
* Clearly the local lore magazine is an effective teaching idéa which has gained widespreadiy,
acce; ce, and there mus$t be rqom for more use of this Action Learning approach both here in
North Carolina and elsewhere. This is not to say that the phenomenal success of Foxfire can
nécessarily be repeated, for several reasons, but certamh(the approach should be considered by .
those English teachers in search of a better (though by no memns easler) way to teach composmon
and other English skills. .

Though some contributors to locel lore magazines are fairly, young, ninth-or tenth graders, a
better approach to teaching without seemmg to forboth pre-secondaryand many secondary school
teachers and their classes may be via creative writing, perhaps using the fliterary magazine
approach. The elementary and middle grade teather of English will find many good ideas in the
reports of Action Learning Projects in this source-book, aswell as frequent articles in the National
Council of Teachers of English 1oumal Language Arts (the successor to Elementary English). A

Jood recent survey with®ibliography is in the May 1976 issue: William H. Rupley, “Eric/RCA Report:
eaching and Evaluating Creative Writing in the Elementary Grades,” pp. 590. In that same
issus, Joseph 1zzo, Jr., in “The Motivation of Creative Writing,” suggests the vél of having younger
students write lies in order to break down the insincerity that frequently mars the typical example of
ereative writing in the early grades; he explains how this approach frees their writing of some of its
stuffiness (pp. 597-598) (In this source*book, Ester H. Johé?:n of the Harnett County schools

recommends a similaractivity; she suggests titles for “Who to get the stydents started on
. creative writing projects.) The important socializing aspect o tive writing'in the earty grades is
discussed by Eileen Tway in “Writing: An Intérpersonal Process,” which is also a vaiuable essay for
those teaching older students, especiaily because of her_idea that the teacher values this activity
_ that is being assigned (Language Arts, 53 (Feb. 1976), 162-167, 186) This bnefhst suggests then,”

- 5

S - 14 .




what many already know, that English teachers can utmze creative writing and the literary magazrne

approaqh with good effect, and that reports of their successful ldeas are readily available, both in
this sourcebook and eisewhere.

The basis of success in teaching creative writing |s perhaps that sooner or later it Ieads to some
voluntary writing, which may not necessarily be great or even good*writing (some may wéll makea -
traditionalist. shudder), yet is still probably the best possible kind of writing experiénce for many
stidents. In another context, the best teagher | ever had, James Sledd, wrote: “One paper that a
student writes because he wants to is worth a dozen that he writes to satisfy a teacher” (“On Not
Teaching Bnglish Usage,” English Journal, 54 (Nov, ), 698-703). That same ided is expressed in
anotHer essay, that | would make required reading for those teaching creative writing if | could. ’
Kenneth Jenkins, then of Miami Springs (Fia.) High School, had this to say in “Towards a New
Awareness of Creative Writing”: “. . . a student participates best in that which interests or excites
him. Few things interest an mdwudual more than himself and his own experiences. Therefore, the
answér to the.difficulfy of teaching writing might rest in the encouragermmofwr'rting thatis rooted
irmthe experiences ;of the ihdividual.” (English Journal, 54 (Jar' 1965), 21).

*  Mr. Jenkins goes on to offer five guidelines which | think we can all appreciate and accept about
creative writing: (1) the teacher cannot teach creativity, but can develop, nurture, _inspire it; (2)
" Creativity and intelligence are separate and individual attributes; (3) creative wmmg ‘must have its
basis in experience; (4) the teacher must realize the dlfﬂculty of the creative writing task; (5) the
, teacher must be tolerant of students’ attempts at creative writing. Following these guidelines when
teachmg creative writing witl result in the following consequenoes (1) students will discover a new .
importance for writing; (2) students, will discover new pleasures of workmg with language; (3)
“ students will begin to explore a rew dimension of thought.

- Going a little beyond Mr. Jenkins’ guidelines, there is one special negative tendency of creatwe
writing teachers in particular (the problem is rare with the local lore approach); this is an excessive
straining for quality, so that the works of weaker student writers tend to be excluded from the literary
magazine. | prefer the approach of a North Carolina teacher whose building | can almost see from
my office window. Mrs. Nancy Coward, at Camp Laboratory Schoo!, Cullowhee, has been working
several years with both types of magazines; in fact, they are printed as a unit, with the literary
magazine, Grey Matter in Black and White, having'its own cover, table of conténts, and about half
the pages, when turned upside down and over, the ¢over of the local lore magazine section,
Mountainears, appears, followed by a table of contents and pages of North Carolina mountain lore
* - until the back pages of the literary mbgazme are reached. (Here is a creative compromise for those -
working with both types of magazines.) Mrs. Coward’s feeling about chofce of mategjal is thatevery.
student~ought to be allowed to contribute to and have work printed in a student-generated
magazine, that it thus ought to be inclusive rather than exclusive, for the boostto the contributor's
ego upon ing his or her piece printed is of special value as'a reinforcing reward for a writing
effort. -7 ‘ - ’ A

-

ite the positive values documented already, though, one pctential complaint by both English
hers and their supervisors is that creative wrifing and local lore approaches, while having their
es, don't really promote development of student writing ability and skills. This is easily refuted,
~fiawever, if we give some Vghﬁo what we generally desire our English students to learn’
regardiess of the level. We Hitend that the student learn to perceive ¢learly and accurately, and
_present-his/her perceptions in precise {anguage, taking into account shades of meaning and even
‘dialectdifferences; the writing of poetry, of fiction, the reporting of local lore, in either narrative or
" expository forms, can teach these. Wd intend that the student learn to organize his material and.
become conscious of form; the descriptions of local lore processes, the recording and arrangement
of interview responses, the writing of poems and some types of fiction can teach these: Previous
references to-the essay by Mrs. Massey and her Bittersweet axperience, and toLorna Baum's report -
.on Sea Chest, suggest how well the local lore magazine and probably the literary magazine-teach

i’b - 8 . ) # ’ }/'.
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students to bcome aware Qf thelr reading audience, whichy#”®f course: drfother skill we w{nt our
' ents 1o acquire. Finally, both types ‘of magazines can teach basic editing'and proofreading
1Is, that is, grammar and mechanics, while the literary magazine should help the student become

more sensitive readers, e$pecially Iuteratufe. following their own writing | riences.,
URimately, of cowrse, the skills of readmg' and writing, ‘important as* 8y surely are, are
. superseded by the necessity of learning to livé in a world growing mcreasmgly complex at a
_frightening rate. Eljot Wigginton writes Qf the teaching task in the introduction to Foxfire 2, saylng
o( students in gendtal that: B N

: n
the world must be their classroom, the classroom areflection of their world The
) two must work as one. - v :

_ The'purpose of our schoois,then, must be to help our kids discover who they are:

their loves and hates, and the stance they are going to take in the face of the world It

becomes oy responsibility as téachers to$ut them in situations where this testing

6an go«.on; to create, for,them memorable experienceg that they will carry with them

like tdlismen arid come back to touch a zhousand times dunng the course of their
fives (p. 14) e ' & .

Here we have \urtually atruism, a statement of 4deas that we all recognize as géod,. agoal thatweall
.wantto reach. Yet how often do our teaching stritegies reflect this ideal? How often are our students
so engaged by what they are doing as schoolwork that they have memorable experiences! ones that
~will last? And how often do we create, by our assignments, learning situations which interest them
(and us). which take acceuynt of student differences, which provide them with a sense of
accqmplishment, and which also build English skills? How often, finally, do we approach or reach
‘thie. goal of teaching without seeming to? Npt nearly enough s the answer for-most of us. Yet
through the Action Learning approaches,andin partlcutarthrough the student-generated, teacher-
guided local lore and literary magazine apprbaches*’des’brfbed in this source-book, we can do so.
And perhaps one day some former North Carolina English students will write as movmgly about
some of us as John Steinbeck did ab0ut aPreat teacher that he knew
. ’ - ~
. X . - W )
< I .
Editorial-Note: . In addition to the Foxfire BGaks ‘mentioned by Professof Nicholl in his essay,
. teachers would also benefit from seeing Eliot Wigginton’s Moments, available from
-+, Institutional Development and Economics.Aftairs Services, 1785 Massachusetts
Ave., NW., Washington; :D.C., 20036. Jhis document contains the Foxfire
. philosophy and offa'svery helgful advice and directions forteachers and students. -
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/ SCRAPBOOK

v
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1. PBJECTIVES / ‘ Py ' _
* T share creatwewntnng throughagroup project * L i O

® To express feelings, thoughts experiences in a vanety of written verse forrns
® To stimulate ¢ ive use of lapguage” .

* To ividual and group work

-o To learn to work. ¢oope ively )

¢ To experience usrng a vaNety of sc;ra‘b materials to express ideas created in verse

Il. TYPE AND DESCRIPTION OF PROJECT/

This project invoives the productroh of a Ianguage arts scrapbook, Both the.covers and

““contgmts are created by individuals or small.groups of students. The cover,is designed by
students and-made from creative scrap — cloth, canned food wrappings, etc. The contents can
be as diversitied as the pupils within any givenslass. However, writing veree — free, open,-
structured, funny, sad, serious, long, short, and rhyme — is very appropriate for this type of- .
production. The students also illustrate each verse using scraps — old post cards, placemats
photographs, magazine pictures as well as dfawings, paintings, cutouts, and pencil sketches.
Note: Ther# are of course, fnany different types of contents for scrapbook production with-~
any of the themes: food, fabrics, nature. The content coud yery well be more research onenteq
and related to social studies and scierice.

" Example: “What have been men's and women sfashron trends since 1900? What exglanation do

* you have for these trends? ’ ’

- “
= -

3
.« 4

-

. PROCEQURE - _—
A. The Teacher SRR | v . Cr

- ’ =T t.

° Brarnstormmg The teacher asi(s the-pupils to oratty relate words which come to their
mrnds when they think of “scrap” and “scrapbook” (either order) The teacher will
accent and record all responses on the blac rd. .
». Dictionary, Definitions — The teacher and/or pupil reads dehnmons of * scrap and
“scrapbook” from the digtionary. (“Scrapbook” is a book of blank pages for pasted -
clippings, pictures, souvenirs,. a memory book.) ("Scrap”.is a small piece, a bit, a .
fragment, a bit of somethmg writteri or printed, discarded) (Webster's World Dic-
tionary, 1m) ’ -
* Discussion — The teacher guides. discussion compa;ung gnd contrasting bramstorrmng
thought with dictionary definitions. More than likely, some common thoughts will be
. scraps of cloth, paper, food, clippings, and something written.  _
, ® Asking - Telling — The teacher asks the pupils if they would like to make a Ianguage
_arts scrdpbook using some of the ideas from brainstorming and the ductuonary as the
“theme. .

o>
L ¢ 17~ ,
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r e Categorizing and Voting — The teacher asks the pupils to caiegbnze expcessed ideas
| . ‘of scraps and voteon a theme for the scrapbook. (Usual categories ara scraps ofpaper
o = food, fabrics, and nature)* ,
v. e Mass Producing the Scrapbook — The teacher provsdes necessary matéria!s (other than \
the collected item8) for producing the scrapbook.
e Writing Varied Forms of Verse — As teacher observes and listens to pupiis dunng mass
production of scrapbook, he/she leads pupils mtoo of rhyming, riddles, similesand ' |
+  then into other formg of verse such. as haiku, cigquaing, and limericks. He/She may. . |
‘ - want to provide examples such as: “As sour as —,” “as'shiny as —,” "bug, tug, rug.”* |
. © He/She may also want to proyide examples as follows: . o L 1
L 4 . »~ Y ' t
. t i ) D ‘ .
- ¥ - : i .
- - ) . . ' ’ ’
Limericks: ¢
2
'.IMER!CKS ARE ..
i . - . - b ]
o C - Fivelinesoffup! - A
. . : - ’ 4 o .
R T __ (Lines 1, 2, and 5 rhyme arfd‘
) 2 have about 8 syilables.) s
L K § . . (Lines 3 and 4 rhyme, are indented,
‘ . 4. and have 4-6 syllables.) - . .
(Each line 5. 5 . . v
begins witha . / ‘ . . :
r capital letter.) . o ,
: Here is one a!reedy written for you. |, , S
; e :
| “Fhere once was a turtle pamed Ned,
7 .. Whoisalways bumping i head. y :
’ Said the mother toJyer son,
. : ,‘ “Indeed! You are a strange one, - . '
v Puil your head in your shed dear Ned." & : ‘e
’ J .‘-" ’ a '
. - % & _ i
0/ < = ¢
[
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, \ C . Ci AINYS . ..
| o CINOUANGS..o
Cinquain . ; T '
. it’s poetry - :
Written in syllables : YN
, - 7 Two, four, six, eight, two on five lines.
A . Write on! A
. ( . . /‘—‘ —— (aword)
: v )
= . (aword) ‘ L
( ‘ (2 describing words: adj.),
— . (3 actiorf words) ,
' - . (a statement or 4 mare adj.) _
(synonym~or descnbmg word) . 3
\ Here is an examplé of Cinquain. oo .
‘Lemon T . ' :
Tangy tart ) )
. s Floating in tea : .
S & . Juicy yellow oval smooth .
Fruit . x
..L .
| muxu IS. . .
S - An unflmshed thought . ;
Capturing one small moment ) _ '
Telling of nature .
L - . F ‘ \
Hanku is a bit tke a snaﬁshot — a single moment captured forever in werds. i
. Just follow thusfoqn and write your thoughts about mature. . Y
- ' . . - .
& - _ . (5 syllables) L e
cheiku= M . (7syllables) -
. R ) . >
J 3 lines of — (S syllabies] .
N 17 syllables. | o t
: ~. ¥y 7 2 ’ -
- - thRed 3 ’ . . oo
. Lil’ tomato red,
. v Too long | have watched you grow.
( | cannot eat a friend. T
% i ~ 10 j ’
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B. The Shxdent; L AL

~, I N 4

° arainstormiog — The pupils fen any words that come te their minds n they think of

. “serap” and- scrap&oqks The pupils read all responses on the boy:;%_\r

® Dictionary Dehnmona <+ The pupiis either ‘read or usten to dnctvonary,deﬁmt;ons o
words. _

® Discussion. — The* pubﬂs ex}mne snmllarg?t:es and ditferences from braTnstormmg

. -sessjons and¢ Cofpare with dictionary definitions.

* Categorizing ahd Votjng — The pupils categorize expressed ideas of scraps (into food,

- fabries’ nagure, for example) then select ofie 0{ mare of tbese themes for their scrap-

* book.,

. Colbctmg "The bupils collect scraps of fabric/wrappings 1rom canned food/left over .

fobd ‘cartons/specimens from natusf for the scrapbook cover.

® Mass Producing the Scrapbook — The pupils work in appropnme groups to design,

le, and bind the scrapbook. If the theme were food, the cover might be a

lamMated collage of paper wrappings from canned foods and food gartons. A nature
theme lends itself to a cover of glued on specimens of bark, leaves, gems, nuts, shel
stones, buds, insects, cones, furs, and feathers. The cover could be paper, oak tag
cardboard, .or masonite. The scrapbook can be bound with staples, thread, yasn,
colored masking tape, grommets and tool posts The pagescou be manila or'coloreq
construction paper. , ‘g

® Writing Varied Forms of Verss, — The pupils write riddles, rh \.umu&e ‘haiku,
cinquains, and limericks relating to theme(s) of. tHe scrapbookﬂ’ his can be done mdl-
vidually or in small groups. -.

® lllustrating the Scrapbook — The pupils collect pictures, photographs, placemats and
postcards, to use in illustrating the scrapbook and color, paint, or make sketches
appropriate to the(wrmen verse; R .

Fy

EVALUATION

. - . » K
I pt‘ms attempts at each of the six objectives will be accepted ea{:hers can provide
guidance to pupils and pupils can help each other. i ide if: (1) entries in the

scrapbook will be selected by thd teachers and/or pupils) il be fandomly s
or (3) thaf each pupil have at least two entries of two diff 8 of verse. The.scrapbook
may be dlsplayed in the media center for availability to otRer pupils, teachers, agd parents.
P
{ . ! .
. > )
: N
r - N -
. ’ ) ®
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. N\ C ‘y ‘e .
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~ “. )
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PROSE BOOKI.ET

Guvy Stnm -
vmtuad Elementary School  .* !
Westfleld, North Carolina 27603 .
. OBJECHVES ‘
T develbp seif-confidence .
* To develop ofal language skills
. To develop begmnmg reading skills using the language experience approach
e To partlcopate in the creahon ofa story bookiet
=

4

0. TYPE AND oeScmPﬁou OF PROJECT

° To producea booklet there must be a child whoi is willing to talk and a teacher who is wulmg
to listen .récord the child's words
¢ The booklef can be composed of either fiction or nonfiction and can be long or, n
* Whichever, it is a cooperative effort between child and' teacher: Illustrations and an ractwe
cover complete the project which then is displayed in some manner for parents and other
_children. Tpe booklets can eventually become resource material for future children.
| ) v N .

. . < ' - .
] ) . . -

IH. PROCEDURE

A The Teacher
Write what the chijd says word for word
* Read the material back to the sfudent
e Let the child read the bopkiet
¢ Help the child with #lustratjons, if necessary, and a cover
¢ Bind the bookiet and display it '

.c "'i

- (S

. ] ? '
* Gictate stories or real-life happenings to the teacher
" e Listen to the teacher read back the docjatoon

* Read what 1as been written

¢ Prepare illustrations and a cover,
¢ Share the booklet with others

IS (\ “

B . \ M .

.ThoStudonh

\ * l
IV, EVALUATION . N -
There is no written eva!uatlon but one rmght evaluate the child's enjoyment in writir}g and
reading his or her own book. . .

12




CREATIVE WRITING BOOK

Launw Danlels . - -
Devonshire Schodl t, v

ey, - Charlotte, North Carofina 28215 S ’

ouecn\fe.s : o 4 )

~

- o To help studerits thunk creatively and to’ work mdepend.ently as weII as wuth others in the

demgcratic process
® To inspisg §tudents to expenment ‘with ideas and' events |fan orderly and meamngful
manner
® To encourage stidents to observe, to feel free to express persenal observations, feelmgs and
ideas
® To devleop basvc‘tanguage arts skvlls and understandingsyoral and wrmen
® To increase the'student’s vocabu!arx and word usage S
. ® To develop basic spelling skils with mcreawd knowledge of mmal sounds and sound-!etter .

lationships
. ® To develop the ability to orgamze creatwe ideas mto meaningful sentences and Iogucal
paragraphs
¢ To encourage Self and a good self-vmage about his or her abmty in oraLand written
expression : PR
¢ To help students realize how the pnnted word commumcates thrbugh speech . A
. v s . . ’ =
. : N Co- ) . . $
TYPE AND DESCRI | OF PROJECT . -

« Th roughfour Creafive and Imagmattve Writing Center, original writing booklets are compiled '
. while teaching langJagearts skills and mékmgprachcal apphcat?on th rough voluntary involve- -

ment of afl students. ‘
s ‘ ' J l‘
fil. PROCEDURE . * :. Ny 7 o T / \
) ' ) : v o\ -
{ A. TheTescher . e , . S ¢
. Prowdes space for a leammg center fgr creative wntmg with appropnate and attractwe .
- captoons )
# Choose and mount pi uges thas evoke thought discussion; and motwat:oh for stories .
~ e Changes pictures freq tly to keep mterast high / . o
' ¢ Permits flexibility in choices of subjects - : ‘
¢ Prepares vocabuilary lists for the center to aid dcscussaon —_ N ‘“

{ T

¢ inspires and challenges‘students to participate
® Records or tapes students reading their stories’

* Prepares for othes.writing activities that exterid the leaming % -/

* Responds positively to all ideas and.efforts of students’ PR N

¢ Test sheets designed for reseatched information ) ! e _"k.

* The evaluation revealed that the project atforded students: * - . S BN
e varied experiences in many subject areas ’ )
¢ incréased interdst in current-events o ¢ : .

13 . k '
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. & prompted- bettef writing, taportmg mterpretmg
¢ provided total involvement of class members
e mformed parents and sckool personnel of school events

‘ a The Students ' °

L Choose voluntarily to pamon
s Compile original writing boo ets
"o Help each other in the center activities =
¢ Understand that words can be written to communicate
¢ Find success in‘the activities of the center
¢ Read stories to classmates ani others . ‘ .
® Write freely on subjects of his or her own choosmg
© o Work mdependenﬂy and in groups

/ .
N. EVALUATION

S

0 Teacher evaluatmn through observatuon of progress mterest, initidtive and se!f sat@;factson .
‘o Frequent positive written responses by the teacher- .
® Parental evaluatlon of individual growth and response to students growth in se!f expresseon

-

»

RECIPE BOOK

Ede”Boyidn
Margaret Hearne Primary School ’
Wiison, Uormcmz'ms

I. . OBJECTIVES '
/<o To bedgme aware of the variety of dSmmunication skills
¢ To visit a super market and observe its operation
¢ To use language and math skills '
® To learn to follow written directions '
® To recall ils and arrange them in sequence
® To learnto share
e To devélop hobbies; cooking skills, picture makmg skills, etc.
¢ To feel a sense of self-satistaction and of creatrvnty
# To increase vocabulgry e
- o To foliow a map
* To practoce safety in gQing from’schoo! to store

.mmnsscnwonormwscr o,

* After readmg a story about making y the children choose a candy recipe that they can
then make in the’ classroom and serve ir classmates. :
“» Y




' .

Il. PROCEDURE . .
A.ThpTudvor o ' ) . _ '_>_)

L4 ’ .

W introduces the project ‘ .

* Provides the basic resources for this activity bdbok, etc.

* Provides the necessary langugge and math background to comglete the profect

* Guides the students in each step listed below. He/She lets the chjtiren do the project and J
_ 8cts as a resource person when needed. : ' -

[/~

- \ . - . 4
B. The Students ~ ~ . . ‘
- L e Read the story _ . ‘ C f
¢ Choose the recipe’ . : - '
® Make the grocery list . )
e Purchase the ingredients ' ' s {

* Bring to school any necessary cooking utensils .

* Choose small. groups or individuals to read ahd follow the directions for making the
candy ' . '

¢ Cook the candy *

* Share it with others : -

® Write and illystrate their activities and make it into a book

vt

.

\.

" IV. EVRLUATION .
" The students used math and language skills in goch real life situation, used spelling skills
in making a grocefy list, practiced recall and sequencing skills in ordering the still-life pictures
from the photographer, learned to use the camera, practiced cleanliness skills, and learned to
select the main idea by writing captions to pictures. o ’ .

( - The students enjoyed the experience, were able to eat their candy, and very proud to share
their book in the Action Leamning Project. '

-

» * )

CLASS NEWSPAPER

./
oL \ Mintie 8. Ssintsing_ _
- . . Whallburg Elementary School
' ‘ - Wallburg, North Carolina
- - .
L CTIVES o . . ‘\* ’

* To recognize and appreciate the importance of the newspapér as part of the media
* To more aware of the format and contents of a daily newspaper
O,Io jearry grammar skills through using them in writing a newspaper ’
¢ To select the main points of news articles by answering the five “W's” ‘
* To gain insight into qualities of géiid reporting

.- - ! 15 < T e L ¢




o, O L ' ‘ 7
o ~ / \ ‘
.o To use a wide range of rndwrdual differences and interests to produce a ne\'b‘spaper :

® To work together as a cldss
/ ‘e"To develop a sense of prrde in completrng a project and seeing \he results

_ f
k] . . - s

I DESCRIPTION OP Pnd.recr : S % .

Students learn about the 1ormat and contents of a newspaper and then apply their léarning
to create a classroom newspaper. Working like a large newspaper offrce the class is drvrded
into an’editorial staff, business staff, and mechanical staff.

A newspaper title is gstablished after the time for the news has been set It may be written

Trom some, period-in hrstory faptasyland, or a future 1rme ) R
~—— .
ill. PROCEDURE . . -
A The Teacher S /

e Helps pupils brainstorm the types of articles found in a daily newspaper. -Records
answers on b@asd. Some answers will be world, national, state, and tocal news;
editorials; society pages, women’s ‘'section; busihess and marketing; entertainment:
.T.V., movies, reviews; sports; cartoons or comrxamusements such as crowﬂords-

. and, jumbles; obituaries; and classified.

e Guides making of booklet of examples of each type of article found-in the newspaper
This bookiet becomes a resource for future reference for the students as they write

" articleg of the same or similar types. ' | -

e Cuts out pictures from newspapers leaving off. the captions. Hands out pictures and asks
students to write captions-and share with the class.

® Teaches the format of a front page newspaper. Uses front page an,d labels all parts —
logo or«flag, first lead article, volume and edition, column, photb caption, body of

. story, credit, table of contents, jump lines.
‘ e Outlines the structure of a news story — Headline - title, deck - subtitle, by-line,’- author,
' dateline - where, when, credit, article.
® TeAches.the five “W's” who, what, where, when, and why ofanews story. Gives students
#everal experiences in answering these questions about newspaper articles.
. ® Discusdes gualities of a good reporter — careful observer, have good memory, be easy
with wa{keep his/her wits in a confusing situation, repart objectively.
¢ Stages an Whexpected happening in the classroom (pre-arranged with perhaps another
faculty member) and asks students to report exactly what occurred using all they havg
learned. Coimpare and disouss write-ups checking to see if qualmes ofa good reporter
were utilized. : -
° Drvrdes the class intG three main groups. (The number in the parentheses indicates the
approximate number of students with that assignrgent.) Editorial staff: editor-in-chief
(1), news reporters (3) — world and national, stat®, local; sports writers (2), women's
editor (1) obituaries writer (1) editorials (1), business editor (1). Business staf:
business manager (1), advertising manager (2), classified manager (3), comics section
-(2), entenamment-amusement(z) ‘Mechanicaystaff. manager of staff (1), proof readers
and censors (3), Title and Banner (2), Syndicated column (2), Ptinters (4).
- ® Helps students establish a time for the newspaper — fantasy land, another time in
history, the future. . ’
o As members finish their ass;gnments provrdes other newspapers activities.




N B. The Students - *

N Make booklet labelmg all the types of amcles from the newspaper
~ ' e Label the elements of a front page :

. o Find the pans of anews article and see how qu;ckly thefwe “W’s are answered in several o '

articles v . re ' oA
. - @ Write news articles for practice g - N ' -
] Work on some assignment, contribute to the production of a classroom ﬁewspaper

¢ .

Iv. EVAwmon

‘The teacher evaluates through using question periods to check student understandmg of
materiat covered, noting functional skills that might be improved as studepts write atticles,
observing whether there has been increased interest m the reading of newspapers and
observing group mteractnon . N

< -

BOOK-MAKING RS

Patricia D. Hewett 1
' Mountain Park Elementary School e
r State Road, North Carolina 28676
- ' )J hd . i
I. OBJECTIVES ¢ .

e To express thoughts, ideas, and expenence?)v writmg :
¢ To use handwriting skills
® To broaden -vocabulary through the meaningful assocaatson of words with personal
experience
" - e To summarize leaming experiences
- . To use a variety of medaums to creatwely illustrate the books

.

_r

Il. TYPE AND DESCRIPTION OF PROJECT -

This project descfibes one suggested process for book preduction.

, - S . '
. M. PROCEDURE i R S
- . e Prepares aBook Making Center that Qbows in wor&end p:ctures how to make a book.

1. Cut two pieces of cardboard each 7" x 9" Cover with papet such as wall paper
samplres or paper o{_chifd’s art work {potato prints, sawmg paintings, etc.)

_ N 1 A o~
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2 Fold about 8ix sheets of 8” x 10" white paper and one sheet of constrgctnon paper
In half.
(a) Make alength of yarn about twice the height of the book Thread a large needle.
Sew the paper together in the order shown.
(come up through #1 down #2, up #3, down #4 and tne knot) -

. !
‘ ]

»

3. Cover binding of book with library gGlue const}uctzon paper to :gq;ie of the
covered pieces of cardioard.

e Help small groups_construct their books

® Write down stories that each child dictates

o Help each child select a title for his/her book anddesngn the art work for thei

. and illustrations - -

® Read often the stories the chudren have wntten" to large and small grgups and individual'
childrert

® Make word cards for the chlldren of‘the new words they learn. These can be taken home.

hl .

- r , .

. The Students -
. ) . \
o Construct their books with the teacher's assistance
¢ Dictate stofies of experiences to teachers
e Decide on a title
 Design inside cover
o Write their stories in their books -
e Number pages in book
o |llustrate stories .

'

.- 2
[

IV. EVALUATION- TR

Childreh enjoy sharing their experiences anmﬁea; They learn to read the words in their
stories because they have personal meaning to them: Chlldren really enjoy working on their
books and .are very proud of them! Y )

t )
R BEEEN
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-
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~ urtm@r MAGAZINE
Ester H. Johnson
Hamett County Board of Educstion Anmex |
Lilington; North Carolina 27548 B
.|.'oe.recnvss ‘ v . - -

v S ‘ .

® To experience the joy of creatmg

® To developskills of writing, spegking, listening, and readrng

- ® To develop a.love fbr reading good literature '

® To practrce\acceptabre spelling, punctuation, capitalization, and usage .
® To learn the necessity of revisjon . !

_ . TYPE AND DESCRIPTION OF PROJECT

.| Mgny approaches can be taken in developing arl Action Learning Project on Literary
Magazme Production. One approach may be through the procass of creative writing. To sti-
mulate !anguage development, many opportunities need to be prcrvlded throughout the day

y for the child to create in hrs/her very own way..

\
-

RudthperksCmtlveExpreulon ( - .

Many types of good literature on the appropriate level must.be readily avar!able for
the child. Young authors and poets begin to bud and bloom when they hear and read — and
love — the best in literature. Good reading heigs them become good writers by giwng them a
ytant stream of ideas and.an ever-increasing store of words and language patterns with

h to express those ideas. Reading must be a part of a creative writing center, where;
chilgen can go to get help and materials for the stimulation of ideas.

, The creative wntang center will be established with an atmosphere in which every youngster
v - will'feel comfortable in $haring thoughts and feelings: Here arg.only a few things which mustbe
’ inclyded (the cenﬁr will need to be changed frequently) :
ODifferentsizes shapes and colofs of paper- *
. » Different kinds of pencils, crayons, colored pengils, and magrc markers
¢ Muitiple sources of words (dictionaries and word lists)
® Mounted pictures (children.can write storres and poems about these) -
e Box of newspaper headllnea
= e Poem and story starters to finish ; .
.~ ® Postcards and stationery to stimulate letier writing
* Box or bag objects to write about - ’
e Food cartons to stimulate writing ads and commercials
e Surprise bag (chﬂdren feel the bag and write how it feels and what they thmk rt rs)

" o Piot foiders .
¢ Caomic strips with the narration cut away -
- o Cardswith 8 or 10 worde on them, which are good to usein a stqry or a poem on a particular

- ¥

- . topic , -
' r ) 19 A
.23




. & Magic slates ;
] Typewriter i
. L :
A part oﬂhe centercanbea pubhshmg comermere the child's thoughts can be put of paper
in the form of a story, article, poem, letter, limerick, myth, or play. These creative writings can
be edited and arranged into a magazirie, with the entire class involved.

. . R c . B

Students will react positively, to having their creative writing checked by classmates when it
is done at the “Editor's Desk” as preparation for publication in the class magazine. Editors -
may be elected by popular vote to serve for a given term. Equipment for the editor's desk will
include a' good dictionary, a language rules book, red pencils, and paper for wmmg correction

and suggestlon notes to iho authors - \

To support tms approach through creatwe wntmg. community resource mople can serve
as a stomuluQ and sffould be called on to assist the teacher accotding to needs. WQgre funds
are available, the possibility of obtaining Artist-in-Residence or Poet-in-Residerice should be
explored.” Volunteers, as they are available, can make -a valuable contribution to language
development. Youngsters will be motivated to write, speak, listen and read as a resultof their
contact with the artist-in-residence and volunteers. Such people can work’ with all pupils in
large groups, small group sessions, and individually to teach skills of creative writing, to
. develop creative expression, and to generahe an mterest in writing and readmg

. PROCEDURE - S |
- s ‘- »

A. The Teacher ) ,
* Will aPuse excitement in the process of writing by bemg enthusoastic Mefining and
' descnbing the pro;ect
“e Will guide in the eeflection of a vanety of reading matenals on various levels (books
magazines, newspapers, poetry collections, samples of creative writing, pictures,
illustratioris) and other needed items for the Creative Writing Center L
* Will use a variety of strategles in the Creative Writing Center such as story siarters/ story
" endings, word descriptions ofcartoons and pictures, topics which stimulate ideas and
reflect their interests (such as the following)
e Story Titles — giwertopics which stimulate ideas and reflect mterests

a (‘\

. Dramatic incidents _ ~ Whoppers
Lost in the Woods - Next Stop: The Moon
_ The Night the Lights WentOut . Diving ta the Bottom of the Sea
Trapped in a Snowbank "~ Uhcovering Buried Treasure

If interested in Poet-in-Residence programs, coritact the®ivision of Culfural
Arts, N.C. Department of Public Instruction, Raleigh. .

20 :
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. .. )
‘:‘ . .. - ' . A
s, . Travel v , Biography :
Above the Clouds ’ . Mumps Are No Fun .
Cros‘s(%q‘ntry by Car ~ . My First Day In School! .
, Vacation'st.a National Park,  © My Best Friend . .
T « R - My Last Bifthday Party A0
N My DogsFunmestTnck LT
The Day the Bird's  £gg Hatehed J )
Our Pet Show . .
y . N . B
- J o '
« e Sentence and Stery Completnon - hmshmg ‘what someone else has begun

e Ditferent Kinds of Poetry — Rhymmg limericks, Haiku
’ ® Writing From Pictures — Br:nglng life to characters in pictures by wnungmhatever
- N students might think of
¢ Descriptive Writing — identifying people and things from written descnpttons then

writing descriptions of pictured people and things — —

* Imaginative Writing — writing myths, fablgs, tak tales, wishes, and dreams ‘
® Writing Articles — writing mterestmg article$ from given facts to inform and articles
. to entertain
¢ Prose Creations — wmmg prose, using as model gther children’s creations
* Will ‘provide a regular time for creative wrmng each day -
. Will help 8ach child to understand the specific'purpose
“e Will ensure success with each child (work with.the feeling that anything that makes you
. ’ more creative is anything that makes you more alive; give every child confidence)
- -® Will work with the chﬂdremncreatmg a management system while working in the creative
" writing center (pay attention to the foUowmg) .
- e Plan well with the eritire class. Write plarg on the board. Be sure every' child under-
“stands the objectives and the procedure to follow
“ ¢ Establish routmesfor mgving about the room. Children must understand tﬁe number
-~ . " - 'that can work effectiVely at the centér at'one time. They also must understand
. . -how to handlé materials and respect ‘the property of others
e Have an evaiuation session each day. Refer to the plans. Discuss which things were
«~ - successful and which things need to be changed to alleviate problems
® The writings of the pupuls wiil be ' greatly enriched by the teacher’s choice of books and
stories to read to the class and by constant extertsion of the .children’s language
experiences in many djﬂerent ways L0
‘-

L il

-
5

g B. The smum ~ . . -
.® Will become aequamxed mth vaﬁous types of good literature
e Will work with the teacher in collectig materials for the Creative Writing Center fram
L . . which they can develop stories, articles, poems, etc. for their magazine
’ .«  ® Willchoose from the categdry in whicmhey would ?Ike towark — articles, stories, poems,
. plans, riddles, jokes, etc.

' & ° ® Willunderstand their responmbmty and how they are to work in the creative writing center

‘e Wilrﬂemandmpectfornnvacyandreapect-tharightsofm .
. Will help glect an editor torthe group in which they are working (will be tolerant of their

efrors) . P

‘ . : s r. 2
2
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’ ’ .
. . ‘ P S
. "+ _e Will assist in selectrng the final materials for the class magazine ' .
. @ Will help select a title for the clasS-megazme . - ' ‘
‘s Will ghare their feelings with others (classmates, pringipal, special teachers, parents, etc) .

1 ¢ ¢
, ‘\lVi EVA,LUA}’!ON
Lo ) - . T : |
| Chidren S ﬁ . . _ S
: |
'Thrﬁh ‘the use of. sampies pictures, anﬁmer illustrations, students can evaluate thelr
own creations angd look for sngns of gradual improvement

| ‘ R
/e In what way am | ifmproving? B
-’ ® Am | choesing better topics? R . !
® Do | say what | mean better now than in the begmnmg? —
ODolkeeptothemamudea?‘ - )
* Is my vocabulary growing so that | can say what | mean more easily?
e Am | more carefyl to proofread my work? , -
/ ¢ Do | use the'dictionary more efficiently? .
"~ » Do | understand™he purpose for which | am writing? -
* Do my words, phragses, and sentences clarify the topic or confuse the reader or hstener’? |
® Are my ideas interestmgly and effectively preeented" .
] " S
Tescher By L - . . \
* Have you leamned to know your pupils better through creative writing? 5 : |
~ ¢ Do they know themselves better?
e Are the pupils aware that planning helps to produce better resultss?
* Does each child show appropriate progress?
. Do the children understand that the purpose of creative writing is to inform, entertam
encourage, praise, or show empathy .with others?
* Have you helped pupils’ ?rogress by. evaluating each one's .work in relation to individual
ability? »
¢ Do you.awa 1ook for something to praise in each child's work?
. ® Are you using enough individual conferences to point out strengths and weaknesses in a
way that will promote progress later? =
" @ Do you take notes from pupils’ work that will be useful for lessons durrng functional writing
/. periods?
® Are you usmg bulletm boards enough for motwatron'?

Parents - ' ' . .
*

The teacher's efforts will bring better reeuns when you have the paren’s cooperation and
understandmg This, too, will help; establish a greater unity of purpose among pupil, parent
and teacher - -
e Explain your aims atparent - teacher eonferenéés thrqugh a note to parents, ora newsletter

' -~ @ Encourage the parents to read what their chiydren write and to praise rather than to'criticize
¢ Help'parents realize thatin the early stages, ideas are more importantin creative wntmg than
- mechanical perfection . o
. .t 2 . - . 9
. P o 1= .

31
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.- . ) // ' . ] ’ :
' o Assure them that thelr thild is learning tho fundamenta!s,of good wntmg and show evidence
. "of progress in their_papers

@ .
‘ h A L]
. - -

“RECI’kE'Boé)K%_ R

: ‘ . Hili Street School -
Ashevile, North Carolina 28801

» I. OBJECTIVES, v
<
o To engage in an activity with meaningful experiences, resumng in a satosfymg product
* To experience the joy and excitement of the cneatwe act
- o To benefit from working together | ‘ .
® Touse knowlgdge of corhmunications skills through organizing material, writing directions,
and expressmg one s self artisticalfy

, A
& . ) ' ’ :
- . TYPEAND oescmrnouorpno.lecr ' _
:
This Aeﬂon—Leammg project was the production of a recipe booklet done by a seventh -
grade language arts-social studies class. It involved every student in the class, as well asthe
parents and teachers.
. The booklet contains favorite recipes of the students, a title of their chouce and each stu-
dent's own artistic expression. Although the projéct was begun immediately after Thanks- ° : —
giving, it was not completed until February because of a delay in the typist's work. As a result, (,
students’ art expression contained three themes — Christmas, the Bicentennial, and Valen-
tine’s Day. Soime combined themes, and all ideas were the students’.
The booklet representsagreatdeal ofenﬁmsaasmandpleuureonthepamofbothstwenm
%= and the teacher . -
>
t -
© M. PROCEDURE | | T
A. The Teacher , )
o cg-Presem}dea_forthé project — “A Recipe Book”
- e Oboavemacﬁonofdmmdmeckapmmalmdnsappmval
Orualiuclasaforcmﬁngmepfodtm, : &5
"~ o Check recipes . .
Cmat‘pmgms periodice"y ’ . ' ‘ ’
* ‘Supply materials . '

-~ _° Direct operstions
* Encourage and assist students in their eﬂorts as well as in the;r mastery of basic skills

L4 S/
- ' -4 °




A Evn.unlou
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B. The Students

»_-Each wifl contribute a vrecipe : T

e Editors chetk and organize material o '.
: ° Secure typist (mothers of students)

¢ Learn how to operate duplicating machme'/

* Run off stencils ), . o, : ‘ \ N

" o Put bookiet together : S
e Each will decorate his/mer own booklet (some did more than one) S
e Present gifts to mothers | . } . N

-

This project st:mulated enthusiasm and pride in the individual's work, as well as in the work.of
.-each group, although “perfection” was difficult to attam at this level. Every student did get
involved acd was eager to see his own name in print, once the sheets were ready. Realizing, to
a degrpe, the importance of accuracy, the class worked cooperatively to complete the tasks.

The students were so proud of theigmccomplishment that they wanted to take the books
home even before the teacher had an opportunity to examine them.

The books were'displayed for PTA open .Parents and others seemed pleased wrththe .
results. Students of another class asked lf , too, could do the same pro;ect
’ \\ . . ’
- ) / . ) -
POETRY BOOK |
‘. - mmyn T. Edmond.on 3

mmmcmi v '

OBJECTIVES " - ' ) v

® To deveiop an appreciation of poetry
¢ To become aware of poetic forms

e To learn and to practice the mechanics and the process of nmting poetry
* To examine personal feelings

e To practice seﬂ-expressaon and crewwty
e To share work with others .

® To develop a'sense of self-pride

C

. t ’
.

TYPE AND DESCRIPTION OF PROJECT . C ., ,
-Students select topics of their own.choice. They search out and read many poems on the{r
chosen topics. They compile pdetry bookiets which contain both poems by pyofessional
writers and their own creations. The booklets contain title pages and tables of c;tents,Tne
poems are written jn ink. Each student, using camstruction paper, designs a cover for his/her
‘ B 4
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d

booklet. Students go through rBurp-robm readings of the poetry booklets ing only
posmve comments about one anothegs work. Each student must find somet g positi{e

. tosay about the work of his/her classmates -

v,

.A.ThoTnehor 4 T : T

' B. The Studenty”

“ Take notes on class lectures, discussions, and oral readings about.poetic formg and '

' x l - ’ t

4

¥
PROCEDURE

*
.
- [

1o

J

. ql’hmigh lecture, class discdssiéns; and oral readings, mtroduce students to narrative
lyric poetry. as well as to techmques and devices which poets use .

class to help students thr0ugh their sclectlons of poems and their flrst

with poetry-
m which poetry selections can be made (this requires coordin tion

-

] Curculate int

¢ Evaluate products a
standing of the writing rocess

® Seject a topic to serve as-a theme for the poetry booklet
~0F|ndpoewtstoappear|nthebooklet - ~

* Write poems tq appear in the booklat . T

* Use the teacher a8 a consultant inselecting and writing poems.

* Prepare a poetry booklet according to specified criteria ’ ' *

*-Read other students’ booklet and find positive comments to make about theu' work

. "Write comments on separate sheets of paper and place them in the poetry booklets.

¢ Submit poetry booklets to teacher_fgr__mhaaﬁon

EVALUATION

\

Make posltrve onluatlons where appropriate. “Note effort, creativity, and dedree of under-_

. standing of the writing process m cohsodenng fihal evaluatlon

h
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" CLASS NEWSPAPER

' Carrie Mae Gwyn .
-7 . Copeland Elementary School
- ", Dobson, North Carolina 27017
2/ ’ - [] - /
OBJECTIVES ‘ ' CT /
* ~

'« *-To develop interest and enjoyment in reading for pleasure and for information

* To learn the conventions of standard practices and prindi of journalism

e To learn to think effectively and creativety * i ¢

- - ‘

. TYPE'AND DESCRIPTION OF PROJECT = %

. The class publishes a newspaper twice monthly. In the preparation of each paper, stud?n}
are practicing all the basic communication skills; also, the teacher is free to give indlvidual
dttention where it is neaded. Since students in the-school go from Headstart through the eighth
grade, the paper contains pictures to golor and games to play, many of which are suitable for

. hon-readers.‘The paper runs from 8 to 19 pages with the following sections and subjects

" covered: sports, poetry by students, schoof actmtm students™ -birthdays, trips taken by
individuals and groups, accbunts ofwarties, riddles, jokes, games, school announcements, fun |
quizzes honor rofl, WWam puzzies. ) .

N
PROCEDURE . ~
A ThoTndm ) , ‘.

® Through . &ssrgnments and/or volunteenng. designate studer{w to make various
contributions _ Cf
* Proofread Teview, and edit all cofff and pnctyres :

Ommmmmprepannglayouh .

* Type, or have typed, the stencils

‘s Run off sufficient nymber of copies (500 in this case) .
* ‘Return edited copiés to students f ions
® Encourage ¢ to read and proofread each other’s work before submission

e Assist in distribution of papers r

B.TheSwdents, ' ¢ .
* Accept assignments of volunteer to make contributions ‘(L* S
* Prepare contributiong, ‘ . . . {

o Submit contributions to
onwisewhommry

e Participate in planning layouts
* Collect .05¢ for each distri ' '
Ommmmwlilﬁwﬁw ' . -

W
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V. EVALUATION b R
. Request input from customecs about quamy ofmwspaaers !mprove paper based upon
input. ‘ ﬂ
A-\. _ . - .o N 5
e, : BN )
COOKING _DICTIONARY
-~ - ' \ i l
I. OBJECTIVES _ . T ‘
o Thildren should be able to select a diet of wholesoge Uty .foodsfromme‘Basic

Four Food Groups, including milk, meat, breads or cergdfs,
shouid have-an understandmgo#whdesm nutritioys foodsaccor ngtotheBa;'cFour
Food Groups. -~ . _ .
OTheyshouldbeabietoseiectandusemenusand' BVe
. hutritious meal that can be shared with family anyl friends, and to en)qy sharing in the
gxperience gf learning to cook safely.
¢ Children should learn the importance of proper n
. during the habit forming years, in order to have a ca or-for proper diet. Eventualiythe,
D dﬁldwouldundefﬂandtflenutribu‘ulneedsofhn n body well enough to select the
foods he needs. . .
-5 * The children would be ab totakemwpeandfouown saderstinding to a finished
’ uct, thus enjoying the rBsult of their labgr. -
L

*

II. TYPE AND DESCRIPTION OF PROJECT S

The project should contain a cooking Dictionary, ocBliossary, or both. It should also contain
mobadcnutriﬁonalhformationoﬂherrlmporw\tFoodGroups In addition some precau-
tions and safety procedures should be stressed.

. Children who participate in food preparation will be encouraged to eat nutritious foods
Sharing creative food experiences with children is enriching and rewarding for all. Children
will discover that wholesome foods.will make them feel better, give them more energy and help

- them to have healithy looking skin, hair, and eyes.

Children want to eat the food they prepare. Asﬂ'veymumrcreptrveprapambomwnh
their friends, they communicate love and concem for others. They should have the opportunity
to share this experience. Thoydwouldbednlbs;oedtoeﬂaﬁl%andsbmgﬂwengoodeaung

- habits which they will wish to continue. invoive parents as much as possible.
mmdﬂ-padmmmmwbeamwmtopemmmumwork
and learn at their own

' Aliﬂdmnh\dudodmpumnﬂnmmndmyﬂmmmlmehudmor

N groups of chijdren. it should in no way limit a unit, however. )
ﬂ P
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Wﬂ\ethg chm.'!ren have reached the level of u tanding of proper diet as well askitchen
safety ctupl recipes can be introduced and prepared., .

Sdperwsron and demonstrations would be well advised before the chndren afe on their own.

A dgmonstration would be esmclalrazlpful whentemoving hot dishes prpans from the oven.
Demonstrate the remofal of hot b cakes, or other baked products from the pan.

. ;_‘ . The children should be under supervision'at all ti
s « Cost and economy should be considered in prepari making selections of food and in
prcpan‘ng menus (\ variety of foods should be i . The children should be taught
o . the value of making food attractive. _ ' -
at . \g 14
. PROCEDURE .-
. > - .
A ThiTudm" .
r f R
- ¢

- [ Prepare a unit to allow plenty of time for the introduction. Help the students to under-
, stand the objectives.

* Next introduce the Four Basic Food Groups. Reinforce any teaching as needed This
would be a good time to take a field trip, possibly to a school cafeteria. Students could
be permitted to prepare attractive bulletin boards if space is allowed for thi8. Permit the

’ students to do as much research as time permits. They should be encouraged to
share their findings with their friends, their family and others.
< * Individually paced modules (teacher-made) would be ideal to use in teaching the food
- materiais *the body needs, measurements, methods of preparation and cooking, safety
in the kitchen and needed cooking tools. Prepare your plans according to age and’
ability level of child.

, o For the very young child X would be wise to prepare pictures either drawn or cut from
) catalogs or newspapers to use with the dictionacy orglossary. These could be prepared#
. by the child or the teacher. i‘
* Al ingredients used should be familiar and readily obtainable. The directions should be
s clear and easy to foliow.

o Demonstrations and supervision are essential to the success and safety of the children.
Resource persons and parents could be used to good advantage in these areas.

® The age and ability leve levelof the child would influence the expected levél of achievement.
Many skills and subject reas could be readily correlated with a cooking unit — sgiefice,

' math, health, reading a language arts, to name a few.
oL ® A number of activities and resdurces have been listed, but plannmg should in noway be
hmlted to them
" B.The Students . Y )

3 ¢ .
‘ o Gather 'mforrnﬁon and research concerning the Four Important Food Groups, the
body’s need for food materials, and nutrients needed to build and ta maintain a healthy
{

body. ’
* You will wish to study and work with measuring until you understand how it is done
- accurately.

o Safety is a must..it would befun to make cartoons depicting the need for safety
e Making your owb cooking dictionary would be fun. Catalogs or newspapers are good
»  sources for pictures for your dictionary.
* Prépare some bulletin boards from your research using the talents of the * ‘artist” in
your class for illustrations. ‘ )




. . . N _ . . f’. ":.
® As soon as you feel that the necésary skiils have been mastered you are ready t6.study
your recipes and get started on the road to good eating and proper nutrition.
® Select your recipe and read it carefully. Make sure you understand it. Next be sure that °
you gather all of your ingredients together and the utensils you'll be usmg in prepanng
your recipe.
= ¢ Be sure that you have remembered to wash your hands.
* Be sure to prepare yaur pans before you start to cook or bake.
. Folfbw mstructions carefully, measuring ingredients aecurate!y “What you cook will be

-

C

"delicious!” \
/When bread or cakes qre baked, remove from the oven and set on a cooling rack Use a
. potholder or oven mitt on each hand. Grasp-the racks and the pan together and turn
them over. Lift the pan off the cake or bread. If it tends to stick, tap the bottom of
the pan with a wooden spoon or wipe a wet dushcloth over the bottom of the pan.
® Tyrn the stove off ummedlately when tbe cookmg is 1mnshed Clean up the kitchen and
put the materials away:
* Store the food properly, ejtber in a’sealed container or covered securety Store meat
"soup, vegetables or fruit in the refrigerator '

. Havefun'
! ' .
1 ‘ , . .
® . [LOCAL LORE MAGAZINE
Maryw.h;htz .
Halisboro High School
- Halsboro, North Carolina )
I. OBJECTIVES c . -

® To progress in discovering ore™own identity . '
® To learn about one's own background B ,
;o develop a sense of mutual understanding and respect between generatuons foe
o develop a concern for others .
e To cultivate skills of spea('ﬁg listening, readmg. and writing
e To develop a sense of .in individual and group achievement .
* To learn about ecology 8nd to develop a concem for the preservatnon of ume-honored
) values, customs, and ways of life ! .
® To use academic skills for the purpose of creatmg a mea‘nmgful worthwhile product

] . / .

. Il. TYPE AND DESCRIPTION OF PROJECT

- *

- This project is the publication of a local heritage magazine. A typical issue may include

- articles with illustrations on ong'or mofe of the occupations and features typical of the area:

crafts, outstanding personamoes an architectural topic, flora/fauna, recipes, superstitions,
home remedies, folk sohgs hunting tales, ghost storieg, and oral hustory or legends.

. " 29 A
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Theré is abundant action in this project as the students go into the communities to collect

information, using tapes, pencil arjd paper, film, artifacts, etc., which they file, transcribe,
Gkotherwise preserve. Later they material for pasticular articles (sometimes going back
tortheir contacts for additional or verification) and prepare it for publication.

. PROCEDURE .
A. The Teacher d

- ¢ It s desirable to schedule a class period for Cultural Journalism and one for Local
History. We have founs_it practical to have both, one in the English Department and
< the other in the Social Studies Deparfment, since these two classes complement each
e . - other and reach more sfudents. Often during the junior year, studénts enroll in Local
' History, in which they acquire “background™ and are more prepared to move into the
- journalistic phases of the publication. This is certainly not prerequisite, however, since
» we have pupils from qu-grade levels on our campus involved in our project. All the
. 1 English teachers help by soliciting any information a student may contribute.
g students enrolled-in the class receive the same-umts toward graduation as they would
for any elective. .
-+ ® For a “textbook,” we recommend You andAuntAneby Pameta Wood, available from
- Institutional Development and Economic Affairs Service, Inc., 1785 Massachusetts
‘ Avenue, N.W., Washington, D.C. 20038 (copyright 1975). This is a guide to cultural
- joumalism based on Foxfire and simiter projects. It is a detailed, step-by-step guide,
which will help with the many decisions ane has to make in a project of this kind. It
includes technical advice about taking pictures, developing them, etc. Another
helpful reference is Gatéway to North Carolina £ olki6re by Leonidas Betts and Richard
Waliser, both of the faculty of North Carolina State University. it was printed by the
School of Educatibn Office of Publications, North Carolina State University at Raleigh
in 1874, (A set of 35 copies with a teacher’s guide is available for $10.00 or two copies
for one doliar.)
: e The financial aspect must be considered, too. Perhaps the school can offer some funds.
. . .Subscriptions and possible donations may help defray costs: Some magazines (for
example, Foxfire) have become profitable; but there are 100 many of these being cir-
culated now to depend on that good fortune.

* We encourage students to focus on tHings outside the school and to fimit the use of
previously published materials. informatien gathered first-hand is new and original
because it /s first-hand. Suggestions for articles may be found by readmg similar

. magazines or folklore publications.
: ¢ As to staff organization, we have !ound that a very loose arrangement is beat Wehavea
¢ " designated editor, but no other position is qesognated in this way, all members of the
_ - staff can help with all phases of the work and are theweby exposed toa larger numberof
o . learning experiences. . o

L4

— s B. The Students - ' ~

» Students should first acquire some knowledge in the technique of interviewing and in the
u.ge of needed equipment (caméras, tape recorders, etc.). They should compile a
ist of contacts and topice to discuss. The types of interviews include personalities,

. m@. oral history, legends, hunting tales, etc. Other.valuable activities are photo-

. , 30 Y
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‘e To develop a grekter appreciation and enjoyment of poetry

# . Al

Mg
* graphing buildings, catalogumg cemeteries, gatbenng artitacts (or photographmg
’ them), collecting maps of the local tamtory. ﬂndmg oid pictures, and obtajnmg church
records.
e Later, students should set up files' and rhake other arrangements for preserwng all the
: materials. Tapes should be transpnbed as soon as posslb!e preferab!y by the person
who recorded them.
e_When ready to produce the megazme students should select a vanety of (oplcs The
- articles should be written with cdre and revised as necessary. The/e are llent
instructions in the glide previously mentionsd, You and Aurlt Arie-abou te
, incorporate material for interviews, how to handie dialect, how- b make certain that
“how-to-do-it"- stories are clearly presented, and how tQ be sure that the article will
“pass the tests of “unity, emphasis, and coherence” and ail else one 0eams in format
classes ori the writing process.
e The students will choose illystrations for their stories a,nd procaed to lay out the pages.
' ¢ and then to assembie them in the order in which they want them in the magazine.
Probably the next step will be a conference with the printer whq may have further

- instructions. The staff will want to proofread the copy before it finally ta press. °
moxg::e. paying

e Students may plan and handle the distribution, advertisements, cor
bills, etc., all of whickire real-ms experiences deﬁmtely action Jeammg

“
[y

- ® - : - )
® s .

EVA.I.UATION -

Evaluation will depend pematly on the school's gradmg system Here are somepossﬁbtt’mea T
(1) The ratio of the student’s native ability equated with what he/she’ has contributed is one -

basis to use for evaluation; (2) Another could be based on the'number of hours the student_d
devoted to the project; (3) Still another )vou!d be to oonsrdef the quah nd the quantily of
the contribution each student made.

it is’possible also to constructan exammatlon n the traditional method and ;o obtam a
traditional grade. .

Por some, the usb of S for "satnsfactory’ and U for “unsat;slac!ory rmght suﬂnde for grades

-

" - POETRYBOOK . - =
\ Dobeon, Nortts Corolina 27017 . * -

e To provide participation in the planning and execution of the project )
e o oral communication LT

- o To cooperation by working together to give a single interpretatiorl

Q TJ ‘ .

: 4(.’ ) —
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.. To improve the ability to enunciate clearty o
- L, Touse choral reading as a means of Ieammg tompret literature

. - 1Y
& Ter v R ' :

B % 5 . TYPE AND oesc%mon OF PROJECT

n > *. Literary \hfa-zlm . o
L&Y The publication of a poetry book for the enjoyment of the school and/or class provides
additional opportunity to reinforce the mastery of communication skills of pronunciation,

I T enuncuataon tone, sequence of lnformatlon

-
M=

W

-"g

" Wl PROCEDURE
A TheTeacher o ' - -

o Prowdes lectures on types and titles of poetry conducive to choral reading
= o Discusses types of choral reading and iltustrates the fSllowing:
‘ e Class unison, refrain, single line speaker, sounds to complement rhythm, part
speaking (maturity), groups, voices (high-low, boy-gir)

* Provides referénce materials. on: . .
terms - word lists ’
D types of poetry  textbooks L
b P authors o recordlngs ‘

"e Readings to illustrate mannerisms, voige variances, deep feekings
" o Permits students to write ahd/or illustrate poetry
* Provides time for discussion .
* Offers cangjsuctive criticism . ' -
| 4

B. .Tho‘tudenu ' . CoL

‘. : ) ‘“‘ ’ & T - ' ~
* . o Divide into groups to discuss oral reading and mterpretatlon ) \
s Select poetry for choral readmg
o * Volunteer for parts . —
* Read pgetry concerning: -
. fun and play ‘ . T
.space . . ) .
or @ numbers ’ *
’ history .
- social studies
friends . - oo ) "
likes and dlsllkes - : -

lite. - '

-; foidenufypoems .

[ )

™+ . towrite poems about gimilar omacts with opposlte conditions .
V . Write thelr own poetry ‘ r
- ¢ Read poetry of classmates . o - < .
T « Share poetry with other clu§7 and grades .’ ) -
< ‘ "
e _ , 2 4l | ;o




IV. EVALUATION -
« Teacher-made tegts relating to discussed material -
¢ Participation in procedure and the arrangement of an intarest center C
o Wriften and/or illustrated @ minimum of three out of five poems . '
t e Students selected poems for publication )
- o Observed acquired skills in other disciplines ) )
¢ Evaluated the composmon of other types of poetry utmzmg the acqwred skills .

o
t

- I.OCAI. LORE MAGAZ E P
‘ Sandraswwbom . e
WUSM . %
mecamhm .

" OBJECTIVES 3

-

¢ To produce a local fd!a'me magazine co posed of student-wmten amcles based on taped

‘interviewg
i ?Toswdyamad;alectsandlanguageusage .

Iill .4

To improve writing skills \
“& To use listening and speaking skills _ - )
P " e To preserve oral histdny, crafts, folklore, and personalities
® To provide students experiences with community people that are not possible within a
. ~classroom situation -
e To produce a slide.program and presentaﬂon explaining the phifosophy and process behind
Sweet Bess

- \ « [y
*

~

'

it

i TYPE AND DESCRIW PROJECT N

- Sweet Bass. is an oral history project mmated and or&mzed by Lenoir High Schoo{s
cultural studies class; however, the entire.community is an integral part of the project. The .
clag raises the money and produces the articles for a bi-annual magazine.

*

» Be familiar with each staff’s job e R C
¢ Guide the completion o{wocksotﬁat it meets deadlines
(Donofdomeworktormesmdemsormakedociswmformem)
- . .. . 33 ‘ : :
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B. The Students
*~Choose a board of directors composed of students and commu Ity/peop
__® Organize staff and choose staff editors. Staff positions are filled 6n a voluntary basis
¢ Select a tifle and format for the magazine. Get printing bids
¢ Raise. money for operating and pnntmg expenses
& Organize and implement a publicity ¢ampaign to achieve community involvement
* Interview local people and prepare transcripts of all taped material a
- ® Write articles and have artand/or photography staffs to.complete any work to accompany °

" each article
¢ Distribute magazines and handle mail orders t
e Maintain a doublé-entry bookkeepingSystem and a checking account
® Answer correspondence -
® Prepare a dlide pr. m.and presentation for community meetings

[ .

EVALUATION ’ -
#

Staff members are evaluated by that staff's edltor who is evaluated by the managing edltors
and the adv:sors A continual evaluatlon is carried on by the class itself. The class tries to

Y improve upon present orgamzatlon and, procedure so that the next magazine will be better.

] "

L

r

» ~<

L J
- POETRY BOOK
Cella O. Wolfe -

J. W. Ligon Jr. High Schod .
. . . Raleigh, North Carolina .

-5

OBJECT IVES

® To learn about a vanety of poets and typés of poetry Ve
® To develop skills of criticism in interpreting and analyzing poet:y
® To use powers of creativity in deslgmng and compiling poetry booklets .
® To develop creative writing skills -

- ~

/“,

Ly

. TYPE AND DESCRIPTION OF PROJECT ' ' , .

Students are allowed tiree to four weeks to produce poetry booklets. The booklets will have

- attractive covers, designed by the stuBents themselves. A particular theme or subject (sports,

cities, nature,.ethnicity, Iove, war, death, etc.) and/or type of poetry tsonnet, ode, elegy:
pastoral, satire, etc.) will be chosen and reflected throughout each booklet. Also, poems inthe -
booklets may be limited to a particularnation, state;-orregion. Poems written by students may ‘
- aiso be included. Each poem is followed by -a brief critical interpletation, wntten by the studént
who compiled the booklet _ o -

s‘ \ . (‘ 34 4d
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il. PROCEDURE
* A. The Teacher A
° Prowd,e\poetry resources for students; with cooperation from.media center

® Through discussion and handout materials, make’ students aware of types of poetry,
versification forms, and poetic devices

e Provide tritical resourtes, §gch as Understangling Poetry (Brooks and Wayreri), How
Does a Poem Mean? (Coardl) Discovering: Petry (Drew), Readmg Poetry (Millétt, -
etaj) )

¢ Lead "brainstorming” session oq selections of themes and subjects, types of poetry,
cover designs, etc. .

® Read and evaluate some “dry run” critical interpretations of \Vntten by the
students, prior to compllatlons of poetry bookiets ~

® Serve, as resource persQn and facilitator to.guide and aid students in the:r efforts to

‘ produce the poetry bbtiklets

® Ajow at least half of the class time each day for two or three weeks so thgt students
can work on their pro;eets with the teacher present

4y

B. Thcsm.nu . s

-

o Partmpﬁe in all class dlscussnons and instructional activities
¢ Read many poetry books and critical resources. Become familiar with types of poetry.
- versification forms, and poetic devices Lo

-

¢ Decide upon themes, sub;ects types of poetry, and cover designs for booklets y

/.

-

IV. EVALUATION A

The poetry booklets: were evaluated according to how well they reflected the choices
students made with regard to themes, subjects, types of poetry, étc. The evaluation also took
into account the quality of critical inferpretations, mechanical errors, neatness, evidence of

" quantity of work, and indications of créativit in the bookiets. Ovérall, the appearance and
quality of the poetry bookiets wére superb — surprisingly beautiful. The degree to. which °
students succeeded in prepanng high-quatity products was aimost frightening. One never
realized how superior students’ work can be until they are given an assignment o create a
product for !to se@. . .
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LOCAL LORE MAGAZINE
Nancy C. Bowers

Ashe Central High School
'Jdbnon,Normgaroﬂm

. OBJECTIVES

¢ To stimulate interest irthe study of compo‘é?inon and gramimar

* To incorporate creative writing into classes in a meaningful way

* To extend ‘and reinforce listening and speaking skills '

® To involve all students actively and cooperatively, regardless of capabumes in a project
producing desirable results

] To introduce students to procedures of laying out magazine articles and to techniques of
' photography .

® To encourage and provide Opportumty for independent and gnau group work

? To gather and compile mformataon aboutmterestmg people, crafts, custorhs, etc. in the local

- community

v J

TYPE AND -DESCRIPTION OF PROJECT

Magazine Production

We sought to deveiop a magazine-like publication containing information about interesting
peop!e places, and events in the area surrounding our school. We chose to seek out and write
about those local citizens who carried on customs and traditions almost extinct in the com-
munity. Not only did we want to portray the individuals through piceprial and verbal characteri-
zations, but alsq to bring to the attention of all local citizens the interesting trades and crafts
representmg the past. The publication resuiting from our projecfserves as an instrument link-
ing past and present generations leading to a better understandmg of-and appreciation for our
heritage: v .

HI. PRPCEDURE

A. The Teacher

¢ Attended workshop on the Foxflre Learmng Concept conducted by Eliot Wigginton of
Rabun Gap, Georgia
¢ Consulted the school principal about conductmg a project similar to the Foxﬁre’Pro;ect
but on a much smaller scale .
¢ Explained the Foxfire Concept to students
o Gathered and introduced to students various pubhcatnons like the FOXFIRE magazine
"o Requested equipment necessary for students to conduct interviews
¢ Drafted and distributed to parents a form granting permission for students to trave! to
local sites
¢ Determined type of pubhcat»on desired -
04)tscussed procedures for pnntmg the magazme with printer and students

-




s
-

, ' .
4
¢ Planned with students the kinds of amcles andtaccompanying photographs to be in-
cluded in the publication V]
~e Supervised cnrcu!at:on and sales -of magazmes
B..The Students B
* e Discussed the Foxfire Project and examined FOXF!RE magazme and other svmuari
publications
® Determined that TIMBERLINE would be the name for their magazme
¢ Discussed methods of gathering information for magazine articles
* Suggested local citizens to visit, interview, and write about
¢ Organized committees for making visits to gather information
¢ Conducted interviews, took pictures, drew diagrams and other illustrations etc.
¢ Transcribed tapes and developed pictures
® Wrote and edited articles
o Yyped final drafts of articles
-» Laid out articles with pictures
¢ Laid out magazine
L

Circulated and sold magazines '
® Kept records of sales and set up files of records ’
® Wrote letters thanking all persons interviewed for their cooperation
o Presehted to each person about whom-an article was written a complimentary copy of
TIMBERLINE along with pnnts of photographs in whxch they appeared
. 1 . * s . X
IV. EVALUATION .. -

Although no formal evaluation of the project as a'who#e was conducted, students and
teachers considered the project a successful learmning experience. Thq students took great
pride in their accomplishments. They were evaluated teacher on valious phases of work

during the project — e.g., sentence and paragraph’ const on, ability to edit and proof
transcribed materials, ability to lay out an article, participation in group work, etc
- 57

OBJECTIVES
¢ To inform:

¢ To serve school, parents
° Toentertmg

CLASS NEWSPAPER

Alice Ritter
Wiliiamsion Junior High School

Whiliamston, North Carolina 27092

|||IH'
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» uties for coverage igiports, entertainment, advértisement, etc.
° oral and written guidelines and duties of each group

I

.
-

e To interpret . . (
® To create i ) ‘ <

-
- %

TYPE A"DESCR!PTION OF PROJECT

Ciass/school newspepet ' 8

-This project originally began as a “letter home" to parents from students in one class. These
students summarized classroom activities over a ten day period to present to thetr parents.
From this letter,.the activity grew into a news type publication for parents as well as other
classes. Because of interest and enthusiasm the publication eventually became a “news sheet”
published bi-monthly, involving many clasées throughout the school.

G
* L ]

PROCEDURE R
A. The Teacher ~ .

* Requesteq students to keep a ten day log,of classroom actiyities
¢ Suggested that individuate or groups of students write on one topic from the log

] Perrnmedswdentstoreadpapersaloudmclass

* Assisted students in editing, combining tdeas and incorporating ideas into one letter
on the chalkboard

® Encouraged each studem to copy éach board letter in his or her handwriting and to~
deliver it home

¢ interested and encouraged students in adding otheT features to the letter

¢ Introduced the newspaper idea and proposed that students bring copies of newspaper

. to ciass for study
* Divided students into groups of editors, reporters, designers, etc. with specific assigned

59’ Assisted individuals and groups when necessary 2.
® Provided foiders for finished products ) o
* Duplicated materials with student help ‘ . e
* Permitted class members to distribute copies &
® Supervised a student planned field trip to a local newspaper office to Observe the
publishing operation
W involved other classes in sponsorship of certain issues

B. The Students bl

® Kept ten-day logs of classroom activities _

.* Wrote paragraphs on bne topic from the log

¢ Read paragraphs aloud and iQ@g ideas into a single letter

e Copied the class or group letter to be taken home

o Asked to add other features from which the newspaper idea evolved

* Decided to publish an informal news sheet, “The Squeaker™

® Studied the newspaper and did research on duties of staff bers
- vo Accepted assignments to handie various features of the

=
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V. EVALUATION

-

. 4
» o, R . :
® Wrote, revised, punctuated each feature with teagher assistance

.® Placed all items in a designated folder for tyging, duplicating, and distributing

" @ |nvited other classes to participate

* Produced special issues at Chris asandé the end of the year

-

¢ |Informal teacug/evaluation ' -
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Novels, 1972-19786, for feachers and media specielists:

1., James Aldridge, THE MARVELOUS MONGOLIAN, Boston: Little, 1974. AMongonanhorsess
captured and shipped to England for expenmtal breeding purposes. He escapes wrth hns -
mate and starts his trek homeward. :

2. James Aidridge, A SPORTING PROPOSITION, Boston Little, 1973. Apoorboyandanohgm

: bouhclanmamldwmhpony and eventually a whole town'is drawn igto the argument.

3. Margaret J. Anderson, TO NOWHERE AND BACK, NY: Knopf, 1975. An American girl visiting

.. England traveis to a time-warp 100 years back.

4. dpnor Arundel, THE BLANKET WORD, NY: Neison, 1973. Jan travels to her dying mothet in
North Wales and begins to reconsider her own selfishness and the meaning of love. ,

5. Alice Bach, MOLLIE MAKE-BELIEVE, NY: Harper, 1974. A young giri takes some steps toward
maturity as she struggles to face up to the reality of the death of her beloved g mother

6. Alice Bhch, THEY'LL NEVER MAKE A MOVIE STARRING ME, NY: Harper, 1973.

Southeby Hall Boarding School, Alice Rogenwantstoplayaroie in !rfeu.tsthketrmaplayed
by Katherine Hepburn in movies only she fi outﬂ'ntpmnsecreatasmomprobiemsman
it soives.

. Martin Ballard, DOCKIE, NY: Harper, 1973. Ddring the eany 1920’s, Moggy Harris leaves
school to join his fathet on the London docks. Therehegetsmvoivedmmelabormovement
and labor struggles.®

. Gunnel Backman, ADMISSION TO THE FEAST, NY: Hoft, 1972. Annika Hallin leamns she will &
soon die of leukemia. '

. Nathaniel Benchiey, BEYOND THE MISTS, NY: Haper, 1875. In the 11th Century, Gunnar
travels with his fellow Norsemen to North America. -

Nathanie! Benchley, BRIGHT CANDLES, NY: Harper,1974. A 16 year oid boy in the Dutch
Resistance during World War Il is captured and imprisoned. 1

. Nathaniel Benchley, ANECESSARY END, NY: Harper, 1976. Ralph Bowers’ diary entries from
late 1843-until Oct 1945 about a ship’s crew during World War 1|, .

. Nathaniel Benchiey, ONLY EARTH AND SKY LAST FOREVER, NY: r, 1972. Dark Elk's
need to prove himself in battie leads him to join Crazy Horse'at the Battle of the Little Big Homn.

. Judy Blume, IT'S NOT THE END OF THE WORLD, NY: Bradbury 1972. Karen Newman s

—parents are getting a divorce.

. Nancy Bond, ASTRING iN THE HARP, NY: Atheneum, 1976. Aprofmorshugnewng over his
wife's death, takes his family to Wales. There his son Peter begins to have visions:

. Hope Campbell, NO MORE TRAINS TO TOTTENVILLE, NY: McCall, 1972. Jane And
problems are compounded byabromerwhowantstorunmwrom school and a mother
decides 4§ leave home.

Cameron;TO THE GREEN MOUNTAINS, NY: Dutton, 1975. A young girl's Kfe in an
Ohio town during Worid War |.

. Alice Ghildress, A HERO AINT NOTHIN' BUT A SANDWICH, NY: Cowd. 1973. Ten people

-tell the story of Benjie Johnson, a 13 year oid aiready nedrty hooked on herain. 3
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24

26.
27

fraternity and a Machiavellian teacher. When Jerry tries to challenge the system and

28.
28’

31.

32.

"ali-his life, 18 year old Zach Kenebec leamns he is the only survivor of the Agawa Tribe.

(3

MawsThorpe Clark, WILDFIRE NY: Ma\cmoman 1973. Foveyoungsterstrydesperatelytofeght
a wildfire in Australia.

Vera.and Bill Cleaver, DELPHA GREEN AND COMPANY Philadeiphia: Lippincott, 1972.
Teen-age Delpha Green furns a town upside down with her astrological wisdom.

Vera and Bill Cleaver, DUST OF THE EARTH, Philadelphia: Lippincott, 1975. Another of the
many fine noveis byudhe Cleavers, this about the harsh Dakotas in the 1920's. .

. Vera and Bill Cleaver, ME TOO, Philadeighia: Lippincott, 1973. After her father deserts the

family, 12 year old Lydia tries to take care of and educate her retarded twin sister Lorna.

‘Bruce Clements, | TELL A LIE EVERY SO OFTEN, NY: Farrar, 1974. qurteen year old Henry

L&

goes-up the Missouri River with his brother in 1848. ;
James and Christopher Collier, MY BROTHER IS DEAD NY: Four winds, 1974. The Meeker
family and the Revolutionary War. g

James Collier, RICH AND FAMOUS, NY: Four Winds, 1975. There :sapossnb:lotythatGeorge .
may be featured on a television show that will make him rich and famous in this sequelto THE
TEDDY BEAR HABIT. : ) ‘
Susan Cooper, THE GREY KING. NY: Atheneum, 1975. Fourth in a projected 5 volume-s&¥ies
of fantasy. this beaufifully written novel is about Will Starfion and the Forces of Light.
Barbara Corcoran, THE CLOWN, NY- Atheneum, 1975. Liza helps to smuggle out of Russiaa
clown in trouble for political reasons.

Robert Cormier, THE CHOCOLATE WAR, NY- Pantheon: 1974. Jerry's school i1s run b

universe, he finds that nice guys can finish last and be thoroughly beaten in the pr
John Craig, ZACH, NY: Coward, 1872. Aithough he’s lived on the Ojibway Indian Reservati

June Lovuise Curry, THE WATCHERS, NY: Atheneum, 1972. Unhappy at home, Ray Siler I1s
shipped off to live with his mother’s kinfolk in a hollow in southem West Virginia and there he
finds a mystery..
eter Davies, FLY AWAY PAUL, NY Crown, 1974. Paul sees nothmg but hopel&ssn%s in his
e in a Montreal boys’ home where he i1s trapped and he flees.
T Degens, TRANSPORT 7-41-R, NY: Viking, 1974. A young German girl in the Russian
section of Germany helps an old man rgturn his wife's body to West Germany.
Paige Dixon, MAY | CROSS YOUR GOLDEN RIVER?, NY: Atheneum, 1975. Eighteen year old
Jordan Phillips learns that he has &n incurable disease.
Wayne Dodd. A TIME OF HUNTING, NY: Seabury, 1975. Like his father, Jess loves hunting,
but he gradually loses his passion for hunting and gains compassion for the animals being
hunted.”
John Donovan, FAMILY, NY: Harper, 1976. FoUr apes being used in a university experiment
escape into the countryside. One of the apes, Sasha, tells of their doomed flight. .
John Donovan, REMOVE PROTECTIVE COATING A LITTLE AT A TIME, NY: Harper, 1973.
Harry struggles in his growing up and a meeting with profane and crusty 7Z year old Amelia
heips.
Lois Duncan, DOWN A DARK HALL, Boston: Little, 1974’ Gms admitted to an exclusive girts’
school finally figure out what they all have in common, supernatural gifts.

. Mel Ellis, THIS MYSTERIOUS RIVER, NY: Holt, 1972. Ham Drumm dreams of abicycle as only

a 12 year old could during the depression $0 he “borrows” $10.00 from a church collection.
P.A. Engebrecht, UNDER THE HAYSTACK, NY: Neison, 1973. Three abandomd giris try to
survive.

" Carol Farley, THE GARDEN IS DOING FINE, NY: Atheneum, 1975. Corrie Sheldon s father is

dying, and she tries to fm?/some meaning in his life and hbrs

) J
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Jeff Fields, AO/ Y OF ANGELS, NY: Atheneum, 1974\Earl, a Georgia orphan, tnes to make
some sense out of the injustices and brutalities arouny him.
James Forman, THE LIFE AND DEATH OF. YELLOW BIRD, NY,
Sioux warrior, believes in the ancient indian's ways whi
around the Indian world. _—

\rrar, 1973. Yellow Bird, a
”’s world begins to tighten

+
. James Formap, THE SURVIVOR, NY: Farrar, 1976. Dr. Uliman and family are caught up in.

the horrors of World War i as they see Amsterdan taken by the Nau my son\Day_td
manages to survive.
Paula Fox, THE SLAVE DANCER, NY: Bradburyg 1973..Jessie is shanghan and forced

board ship to play a fife ori this slave ship.

Jean Craighead George, GOING TO THE SUN, NY: Harper, 1976. A young mamed
working for a wildlife research station tracks mountain goats.

Jean Craighead George, JULIE OF THE WOLVES, NY: Harper, 1972. An Eskimo girl Iost in
the wilderness of snow and fundra survives with the help of a wolfe pack.

Bette Greene, SUMMER OFMY GERMAN SOLDIER, NY: Dial, 1973. A Jevwsh gin helpsa
German prisoner of war to escape with tragic results.

. Rosa Guy, THE FRIENDS, NY: Holt, 1973. West Indian Phyilisia comes to Harlem and finds

littie but loneliness until she meets Edith.

Rosa Guy, RUBY, NY: Viking, 1976. Ruby lives with her East Indian Father in Harlem. Overiy
protected by her father, Ruby finds affection temporarily with Daphne.

Janet Campbell Hale, THE OWL'S SONG, NY: Doubleday, 1974. A young Indian boy attenﬂ)ts
to cope with his mother's death and a friend's suicide and life ina nearly alt black school.

50. Lynn Hali, STICKS AND STONES Chrcago Follett, 1972. Gossip wrecks the fnendshlp of

-8

61.

two men.

. Virginia Hamifton, M.C. HlGGlNS THE GREAT, NY: Macmillian, 1974. M. C. Haggmslweson

the gide of Sarah’s Mountain scarred by years of coal slag deposits. M.C. wants to escape
to the city, but he finally learns to accept his country and its people. :

. Florence Parry Heide, WHEN THE SAD ONE COMES TO STAY, Philadelphia: Lippincott,

1975. When her politically ambitious mother, Sally, leaves her husband because he lacks
ambition, Sara is caugh{ between two value systems.

Janet Hickman, THE VALLEY OF THE SHADOW, NY: Macmillian, 1974. Moravuans ina small
Ohio town during the Revolutionary War are attacked by indians.

[sabelle HoHand - JHE MAN WITHOUT A FACE, Philadelphia: Lippifcott, 1972. A boy fmds
education and love in a male tutor, and the tutor's death prepares the boy for adulthood.
Isabelle Holland, OF LOVE AND DEATH AND OTHER JOURNEYS, Philadelphia: Lippincott,
1975. After her mother discovers she has cancer, Meg first meets her real father.

Fefice Holman, SLAKE'S LIMBO, NY: Scribner, 1974. Aremis Slake, myopic and butlied, ﬂees
from one more attack by a gang and accidentalty finds a hideaway.

Irene Huht, THE LOTTERY ROOM, NY: Scnbner 1976. Young Georgie lives with hig alcoholic
mother in a Florida slum. Through winning a prize in a local lottery a rosebush, he fights to
escape his environment. N

Moljie Humter, A SOUND OF CHARIOTS, NY: Harper 1972 A y0ung girl Ieams about death
and about life when her father dies.

Millie Hunter, A STRANGER CAME ASHORE, NY: Harper 1975. A young man, Finn Learson,
appears on the shore of Scotland'and people wonder whether he is a real man or a seal-man.
Mollie Hunter, - THE STRONGHOLD, NY: Harper, 1974. During the Iron Age in Scotland,
crippled Coll devises a plan of defense ingt the Roman invaders.

Gary Jennings, THE ROPE IN THE JUN iladelphfa: Lippincott, 1976. Adventures of a
New England rop(eworker and a young boy in southern Mexico in 1905,
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83
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70.

71.

72.

73.
74

74

76.

Judith Kerr, THE OTHER WAY ROUND, NY: Coward, 19875. A sequel to WHEN HITLER
STOLE PINK RABBIT continuing the life story of the family, oftesf sparse and unpromising,
during World War I1.
Judith Kerr, WHEN HITLER STOLE PINK RABBIT NY: Coward 1972. A family fiees Nazi
Germany before World War |l.
M.-E. Kerr, DINKY HOCKER SHOOTS SMACK, NY: Harper, 1972. Dmkys social worker-
mother is intergsted only in young people with drug problems, and she cannbt seem to under-
'stand that Dinky and Dinky’s friends have some major non-drug social problems.
M.E.Kerr, IF | LOVE YOU, AM| TRAPPED FOREVER?, NY: Harper, 1973, Handsome, athletic
Alan Bennett's world falls apart when his entire high school is at first mystitied and then *
intrigued by tall, balding Duncan Stain.
M.E. Kerr, IS THAT¥OU, MISS BLUE? NY: Harper, 1975. Flanders Brown makesfun ofhughly
religious Miss Blue until she learns that even oddbalis can be human.
M. E. Kerr, THE SON OF SOMEONE FAMOUS, NY: Harper, 1974. The son of a world famous
politicat leader learns that a man can't’esgape from himself by runnimg to a small town.
Ndrma Klein, ITS NOT WHAT YOU EXPECT, NY: Pantheon, 1973. Carla rapidly learns more
about life than she wants to during her 14th summer when her older brother's girifriend °
becomes pregnant and her, parents separate. X
Norma Klein, MOM, THE WOLF MAN AND ME. NY: Pantheon, 1972. Brett prefers her pre-
sent life with her unmarried and never married mather and wants no part of any father.
Norma Kiein, WHAT IT'S ALL ABOUT, NY: Dsal, )975 Children learn to adapt as a wacky
family lives in a highly unconventional manner. ’

.R. R. Knudson, FOX RUNNING, NY: Harper, 1975. An Indian girl, Fox Running, tries to
‘run for a university track team, but she ultimately,discovers that she must run her own way,

the indian way, to win. -

R.R. Knudson, ZANBALIER, NY, NY: Delacorte, Zafl Hagen wanted to play foqtball, not
ta play the “proper” role of a girl, that of a cheerleader, and she sets out to change her schoo!
and she does.

Miidred Lee, FOG, NY: Seabury, 1972, Luke seems to have everything any 17 year old boy[
could want; and then in that fall, his whole worid falls apart.

Mildred Lee, SYCAMORE YEAR, NY: Lothrop, 1974. Wren Fairchild tries to help a pregnant
triend only to find all of her help finally futile. -~

Madeleine L'Engle, DRAGONS IN THE WATERS, NY: Farrar, 1976. Dr. Charies O'Keefe and
his children become embroiled in a murder mystery in South America.

Katie Letcher Lyle, FAIR DAY, AND ANOTHER STEP BEGUN, Philadelphia: Lappmcott 1974.
Ellen Burd pursués the boy who has made her pregnaht in an especially moving and poetic
novel.

Sharon Beil Mathis, LISTEN FOR THE FIG TREE, N iking, 1974. Muffin Johnson has
adjusted to hep own blindness, but her mother's dsirtking and ravings and the forthcoming
celebration of Black Africans, Kwanza, worry even more than her own problems.
Sharon Bell Mathis, TEACUP FULL OF ROSES,WY: Viking, 1972. A black mother foolishly
dotes on her oldest son's talents as a pamter and helps to bring about a family tragedy as
he becomes involved with drugs. '
Harry Mazer, THEEDOLLAR MAN, NY: De!acorte 1874. Raised by rus mother, Marcusdecades
to seek out a father he does not know.

. Harry Mazer, SNOW BOUND, NY: Delacorte, 1973. Spoiled Tooy Laporte runs off in his
" mother's car a8 on the way picks up 8 girl mtch-mker Showmg off, he wrecks the car, and
theymustfendforthemselvesmastrm i

. Norma Fox Mazer, A FIGURE OF ECH, NY; Delacorte, 1973 Jenny deeply loves her

gmndfather and when her family tries to move hiff out of the house to make way for a brother
and his bride, Jenny and the grandfather try to m’ke it on their own.
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82. Norma Fox Mazer, SATURDAY, THE TWELFTH OF OCTOBER, NY: Delacorte, 1975. Four-

. teen year old Zan Ford i$ time-warped from New York City back to the Stone Age. '

&¥ AnneMcCatfrey; DRAGON SONG, NY: Atheneum, 1976. Menolly’s abilities are derided by her
father,-s0 she flees to the planet's major city in this science fiction adventure story.

84. Patricia A. McKillip, THE FORGOTTEN BEASTS OF ELD, NY: Atheneum, 1974. Daughterofa
wizard, Sybel finds human understandmg and love when a baby is left with her to care forand
love:

85. Patricia A. McKillip, THE RIDDLE-MASTER OFHED NY: Afheneum 1976. Morgon is not only

' a prince of Hed, he is also a fine college student, and he tarries on hvm and in him mystical
elements. A fine book of fantasy.

88." Nicholass Mdhr, EL PRONX REMEMBERED, NY: Harper, 1975. Eleven short stories and a
novelia tell of Puerto Ricans and their struggles to survive.in New York City's El Bronx ghetto.

87. Don Moser, A HEART TO THE HAWKS, NY: Atheneum, 1975 A young g boy comes of age in
’ Cleveland.

88. Waliter Dean Myers, FAST SAM, COOL CLYDE, STUFF, NY: Viking, 1975. Eighteen year
old Stuff thinks back on his youth and rumb and deaths and sports, afl in a susprisingly
funny book.’

John Nay, OX UNDER PRESSURE Philadelphia: Lippincott, 1976. Rich kod Ox Oimstead

becomes involved with mixed-up Arabella Mariborough in this 3rd book about Ox.

90. Robert C. O'Brien, Z FOR ZACHARIAH, NY: Atheneum, 1975. A % year old girl in Pennsyl-
vanld after a nuclear war.

3

91. Scott O’Dell, CHILD OF FIRE, Boston: Houghton Mffﬂm 1974. Manuel must actout higman- .

hood to impress his girifriend and to keep his leadership in his gang, the Conquistadores.
92. Scott O'Dell, THE HAWK THAT DARE NOT HUNT BY DAY, Boston: Houghton Mitfiin, 1975.
Set in the time of Tyndale's transiatiSn of the BIBLE into English, Tom Barton and his Uncle
Jack, a smuggler,.are caught up in Tyndale’s problems.
Scott O'Dell, ZIA, Boston: Houghton Mifflin, 19761 tinuation of ISLAND OF THE BLUE
DOLPHINS told Ry Zim, niece of the heroine of t rliér book. ’
Doris Orgel, A AIN MAGIC, NY: Diél, 1976. ABung American girl finds a 1938 joumal
of her Aunt Trudi and tries to relive her aunt’s past and her aunt’s escape from the Nazis.

85. Richard Peck, DONT LOOK AND IT WON'T HURT, NY: Ho#t, 1972. Carol Pattersan tries to
help her older sister when ENen becomes prynant but she {earns that one can only help

~oneself. %

96. Richard Peck, THE GHOST BELONGED TO ME, NY: Viking, 1975. Alexander finally b&fieves ‘
in the reality of Inez Dumanine’s ghost and sets out to get justice and put the world aright
again.

87. Richard Peck, REPRESENTING SUPER DOLL, NY: Viking, 1974. Farm gvr) Verna Henderson
finds her place in the sun and proves to herself, and others, that physocal beauty is “hardly
everything, and maybe it's nothing.

98. Robert Newton Peck, A DAY NO PIGS WOULD DIE, NY: Knopf, 1972. Rob learns about love
and death, intertwined and separate through his love for his father and his pet pig, Pinky,
during the Depression.

99. Robert Newton Peck, HANG FOR TREASON, NY: Doubleday, 1976. A family divides, an older

. Tory generation and an American Patriot younger generatoon and theconflicttears the famuy
apart.

100. Ein Piatt, HEADMAN NY: Morrow, 1975. A leaderin a LosAngel&e gang tries vainly to break
out of his world and fails. )
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101.

102.
103.
104,

105.

106

107..

Elizabeth Marie Pope, THE PERILOUS GARD, Boston: Houghton Mitiiin, 1974. During the -
16th Century, Katie Sutton is sent to live in Elvenwood Hall, a place whnch lsthe source of

‘many strange stories. -

Johanna Reiss, THE UPKTAIRS ROOM, NY: Crowell 1972. A.nautobtographncal nolgl about
the author's own life as a Dutch Jew when her family went into hiding during World War Il
Winifred Rosen, CRUISIN FOR A BRUISIN, NY: Knopf, 1976. Thirteen year old Winnie is
curious and concerned about her feelings and her body, and $he set$ out on some sexual
Lescapades.

Arthur Roth, THE ICEBERGHERMIT, NY Four Winds, 1974. Allen Gordon |ssh‘pwrecked n
the Arctic and lives for seven years by his own wits. 3 »

Marilyn Sachs, A POCKET OF SEEDS, NY: Doubleday, 1972. Nicole is fonunately absent
when het Jewish family istaken by the Nazis in 1943. The horrors-of war 1n a microcosm.
Sandra Scoppattone, TRYING HARD TO HEAR YOU, NY: Harper, 1874. Teenagers mock two
boys found to be homogexuals while other teenagers stand by silent and unprotesting. '
William Sleator, HOUSE OF STAIRS, NY: Dutton, 1974. Five orphans are taken to a white-tiled

. house of stairs where they are conditioned into vicious acts against each other.,

108.
109
110

111

- 112

AR RER

114.

145.
116.

117.

118.

119.

/, 120.

121.

L 122

Zilpha Keatley Snyder, AND ALL BETWEEN, NY: Atheneum, 1976. Terra escapes from Erda
only to put her new-found friends in great danger in this 2nd volume of a fantasy begmmng
with BELOW THE ROOT.
Mary Stolz, CAT IN THE MIRROR, NY: Harper 1975 EnnMNesin modern New York City and
Irup lives 1n ancient Egypt yet they are halves of the same girl.

ry Stolz, THE EDGE OF NEXT YEAR, NY: Harper, 1974. Fourteen year old Orin watches his .
mother's death lead to a near disintegration of his family. -
Mary Stoiz, LEAP BEFORE YOU LOOK, NY: Harper, 1972. Jimmie Gavin loves her parents so
'd'eeply that her world 'falls apart when they announce their plans to divoree.
Catherine Storr, THE CHINESE EGG, NY: McGraw-Hill, 1975. Three children help police
find kidnappers in a taut and, mystical mystery.
€atherine Storr, THURSDAY, NY: Harper, 1972 Beelearns that aboy befriended by her family
is now in a mental home.
Theodore Taylor, TEETONCEY, NY: Doubleday, 1974. In 1898 on the Outer Banks of Nonh
Carolina, Ben O’ Neal rescues a young girl from the sea and what should have been a happy
ending is really the beginning of a senesﬁg::tenes
Colin Tiele, FIGHT AGAINST ALBATROSS O, NY: Harper, 1974. A town divides in its
feelings about Albatross Two, agiapt oil rig off ARtralia, and then the oil rig blows out.
Colin Thiele, FIRE IN THE STONE, p%Harper, 1974. Two boys in an Australian mmmg town
discover a jewel thief -
John Aowe Townsend, NOAH'S BASTLE, Philadelphia: Lippincott, 1875. Mr. Mortimer
shocks his family by suddenly /a_rlr_\/ouncmg a move to a new and very strange house in this
tale set in the future.

.R.G. Viiet, ROCKSPRING, NY: Viking, 1974. Jennie is ‘kidnapped and taken to the mountains

for a long and cold wmter

Jill Paton Walsh, UNLEAVING, NY: Farrar, 1976. Madge Fielding shares her house with some
students and two university professors. Their empty discussions about the philosophy of
moral choices is contrasted with the energy and living, not talking of Patrick amd Madge.
Rosemary Wells, NONE OF THE ABOVE, NY: Dial, 1974. Plump Marcia(comfgtes with an
attractive and slender stepsister when her father remarries.

Robb White, DEATHWATCH, NY: Doubleday, 1972. Ben earns money guiding
blopded Modec expects Ben to help him cover-up a murder, and when Ben ref
" becomes Ben's hunter.

Patricia Windsor, D|VING FOR ROSES NY: Harper, 1976. Seventeen year old Jean and her
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apparently mad mother Desdre hve alone, almost recluses. Then a mar enters Jean's life,
quite litarally. -

123. Patnc!a Windsor, THE,SUMMER BEFORE, NY: Harper, 1973 Sandy slowly recovers from the
impact of her closest friend's death. .

124¥ Laurence Yep, DRAGONWINGS, NY: Harper, 1975. A son goes from China in 1909 to join

.7 nis father in San Francisco, a father consumed with the desire to build a powered airplane.

125. Laurence Yep, SWEETWATEHr NY: Harper, 1973. The Pnestwtamlly descendants of a colony
from Earth many years before, lives in Commune, a city on’and in the sea. A novel about
ecology and philosophy and all tr% and worthwhile: '
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Book Censorship for haehon, media |
1. Leo M. Alpert, “Judi rsho ne Laterature j»HARVARD LAW REVIEW,
Nevember 1838, pp: 40-
2. Martha Alschuler, “Ongms of the Law,of Obsoemty in TECHNICAL REPORT OF THE
COMMISSION ON OBSCENITY ANt’PORNOGRAPHY VOL. IIl: LEGAL ANALYSlS
- Washington, Dﬁ U.S. Govérnment Printing Office, 1971, .pp. 65-81.
3. A. J. Anderson.’ PROBLEMS IN INTELLECTUAL FREE MfAND CENSORSH!P NY'
Bowker, 1974.
. 4. Gilbert Armltage BANNED BOOKS: AN EXAMINATION OF THE LAW RELATING T
. OBSCENE PUBLICATIONS, London: Wishart, 1832.
5. Paul Bender, “The Obscenity Muddle: AGmde to the Supreme Court’s Latest Sexual Crisi
HARPERS, Feb. 1973, pp. 46, 50-52: . .
O’Paul Blandshard, THE RIGHT TO READ: THE BATTLE AGAINST CENSORSHIP Boyn
Beacon, 1955.
7. “Book Burning Makes & Comeback in Schools " AMEFHCAN SCHOOL BOARD JgthrRNAL
May 1973, pp. 25-38. *
8. Wayne C. Booth, “Censorship and the Values of Fiction,"” ENGL!SH JOURNAL March 1964,
\.pp. 155-164. (4
‘ Paul S. Boyer, PURITY IN PRINT: THE VICE-SOCIETY MOVEMENT AfND BOOK CENSOR-
SHIP-IN AMERICA, NY: Scribner, 1968.
- 10. Robert Boyle, ‘Literature and Pornography,” CATHOLIC WORLD, August 1961, pp. 296-302
11. Robert Boyle, “Teaching ‘Dirty’ Books in College,” AMERICA, Dec. 13 1958, pp. 337- 389
12. Mary Breasted, OH! SEX EDUCATION NY: Praeger, 1970. -
. 13. Heywood Broun and. Margaret Leech ANTHONY COMSTOCK: ROUNDSMAN OF THE
) LORD, NY: Literary Guild, 1927.
14.2Lee A. Burress, Jr., “How Censorsmp Affects the School " W!SCONSIN COUNC!L OF
TEACHERS, SPECIAL BULLETIN NO. 8, October 1963, pp. 1-23..
- 15. Huntington Cairns, "Freedom.gf Expression in Llﬁrature " ANNALS OF THE AMER!CAN
ACADEMY OF POLITICAL ANIY SOCIAL SCIENCE, Nov. 1838, pp. 76-94.
16. Robert B. Cairns; J, C. N. Paul; and Julius Wishner, “Psychological Assumptigns in Sex
. Censorship: An Evaluative’ Review of Recent Research (1961- 1968)," in TECHNICAL
REPORT OF THE COMMISSION- ON OBSCENITY AND PORNOGRAPHY, VOL I: PRE-
LIMINARY STUDIES, Washington, D.C.: U.S. Government Pnntmg'Oﬁ'oe 1971, pp. 5-21.
. Robert B. Cairns; James C. N. Paul{ and Julius Wighner, “Sex Censorship: The Assumptions
of Anti-Obscenity Laws and Empirical Evidence,” M!NNESOTA LAW REVIEW, May 1962,
pp. 1009-1041 -

-




- .

18, handos (ed.), “TO DEPRAVE AND CORRUPT . . .”: ORIGINAL STUDIES. IN THE

"NA % E AND DERJNITION OF “OBSCENITY,” NY: Assomatlon Press, 1962.

Bud Church, "SOUL ON ICE Makes the School Board Agenda,” MEDIA AND METHODS
March 1970, pp. 54-58, 62-63. Cf letters in the Sept 1970 issue and Church’s reply in the
October issue.

20. Harry M. Cior, “Effects of Obscenity: TheArguments and the Evidence,” MIDWAY, Hring

. Pp. 3-85:
. 21. Harry M. Clor, “The-Law and the Obscene,” DENVER OUARTERLY Summer 1968, pp»é-24.
' 22 Harry M. Clor, OBSCENITY AND PUBLIC MORALITY: CENSORSHIP IN_A LIBERAL

: IETY, Chicago: University of Chicago Press, 1969.

"~ Anthony Comstock, TRAPS FOR THE YOUNG, NY: Funk and Wagnalls, 1883. Reprinted
by Harvard University Press, 1967, edited and introduced by Robert Bremner.

24. Anthonhy Comstock, "Vamprre theratore NORTH AMERICAL REVIEW August 1891, pp.

*160-171. .
25. Edward P.J: Corbett, “Raise High theBamers Censors, "AMERICA Jan.7, 1961, pp. 441
¢ 26. Harvey G. Cox, Ur,, "Obscemty and ProtestantEthIcs " CHRISTIAN CENTURY April 8,1959,
pp. 415-417.. ‘ ¥
27. . Alec Craig, THE BANNED BOOKS«DF ENGLAND, Lgndon: Allen and Unwin, 1934,
- 28. Alec Craig, SUPPRESSED BOOKS: A HISTORY OF THE CONCEPTION OF LITERARY
-~ — OBSCENITY, Cleveland: World, 1963.
29. Edward De Grazid, CENSORSHIP LANDMARKS, NY: Bowker, 1969.
30. Bernard DeVoto, “The Decision in the STRANGE FRUIT Case: The Obscenity Statute in
- Massachusetts,” NEW ENGLAND QUARTERLY, June 1964, pp. 147-183.
31: Ken Donelson, “Censorship in the 1970's: Some Ways to Handle it When It Comes (a\d It
- - Will),” ENGLISH JOURNAL, Fell. 1974, pp. 47-51. -
32. Ken Doneison, “Some Tentative Answers'to Some Questions abodt Censorsh:p," ENGLISH
/s "~ JOURNAL, April 1974, pp. 20-21. . °
Ken Donelson, "What to DoWhen the Censor Comes,” ELEMENTARY ENGLISH, March 1974
~ pp. 403-40¢: —
35. Ken Donelson, “White Walls and High Windows: Some Contemporary Censorshlp Problems.”
ENGLIGhl ¥OURNAL, Nov. 19%#%pp. 1191-1198..

*19,

g

36. Dan Dollan, “Parent Versus Teacher: The Dirty Word,” in Phil L Nacke, ed., DIVERSITY
‘ IN MATUBE READING: THEORY AND RESEARCH, 22nd Yearbqok, Vol. |, Boone, North
. Carolina: National Readmg Conference, 1973, pp. 224-231. )
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' CREATIVE WRITING PROBLEM:
' GETTING YOUR STUDENTS’ WORKS -
~* PUBLISHED .
* L ~ B o
; - - Thomas N. Wallers ° .
Department of English-Education

;’ =
Among the activities at thgs summer’'s North Caroling Writers' Conference in Launnburg there
was a panel comprised of writers who also teach creative writing. The panelists were editor and
novelist Guy Owen (The Ball&d of the Flim-Flam Man), poet and novelist Heather Ross Miller (Gone

_ @ Hundred Miles), ang» novelist Linda Grimsley (The Guerilla In The Kitchen). As a teacher of

=

creative writing, | was interested most by what the panelists said about the publication of student
writing. These wnmmsagrwq(as writers naturally doy with each othér on many points régarding
the teaching of creative writing. Thay did agree, however, that while a sense of moderation had to be
maintained concerning the amount of‘emphasas given to publication as a goal for young writers,

publication was nevertheless a natural and Valuable motivational force. Two further points on which
the panelists agreed were (1) the need for more outiets for publication. and (2) the s need for teachers
to be more knowbdgeable of ways to help students get published. Professor Owen said it struck him
as “simply wrong" for us to encoyrage and require students to write poems and stories — only to fail

then to advise them and help thém get their best writing published someplace This failure 18, of

course, never of our choosling. Most Gf us have at some time read a student's work.. feeling in our
teacher’s bones that it was good — good enough that it should be published and shared with others.
ut we were stymied, notknowrﬁgwhefetosuggestmestudemsenun Not many teachers of
ive writing teach that subject exclusively, 6f course. Because we have other time-consuming
demands made on us, we do not always have ddequate oppbrtunities to be aoquamted with more
than one or two of the concepts, magazines, organizations, contests, and workshops which might
help pur better students achieve moreskills and sati&factuons as young creative writers. How can we
solve this problem?
As a result of my teaching here at North Carolina State University, and of instructing in various
“artist-in-residence” programs in some 28 senior and junior high schools in North Carolina and
other Southemstates | have compiled information and a few ideas, some publication outiets, some
organizations, some cont&;ts and a few workshops which should interest any teacher of creatwb’
mitmg in North Carolina. -

.

. | '
. r, IDEAS ON SUBMITTING

-

Over several semestefs | kept notes on the type and freq&ncy of quest}ons my students asaked
regardmg publication. Then | arranged a st of “rule-of-thumb” answers and printed them as a
handout called “A Few &Jggestsons For Breaking into Print.” Following are excerpts from it:

v -

GENERAL: 1. Itis rare tdday 1o find a paying marketfor creative writing, 80 expect pd;locat:m

and copies of magazines .as sole payment in most casés.

' - ) 2. Save time, postage, energy and spirit by investigating your potential publisher.
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This process may be begun by scanning The International Directory of Little
Magazines which is edited by Len Fuliton, published by Dustbooks at 5218 Scott-
wood Road, Box 1056, Paradise, California 95069. It costs $6.95 a year and is
worth ten times that to anyone seriously ioterested in seeking publication. Cer-
" tainly, all school libraries should possess so helpful a resource. After consulting
the /D' pf LM, young-writers should study, if Wle actual copies of the
¢ periodical to which they pian to submit. i A
. Save 'more tirme for writing by being as efficient and orgamzed as possible:
set up a filing system in which you keep copies of the poems and/or stories yoy
_ submit and the dates on which they are submitted. Sometimes, the originals _
never come back and are otherwise never heard from. When you are submitting
regulady a number of poems and stories, this system will aid you in keeping
“track™ and in preventing your inadvertently making dual submittals.

.SUBMITTING: 1. Write only a brief cover letter. Citing recent publicationssseems to help.

'2. Always include an “S.A.S.E" (seilf-addressed, stamped envelope) for the
editor's communications with you and/or for the retum of unaccepged work. If
you do not do this, you should not expect a return or reply. )

3. Submit ususHy no fewer than three and no more than efght poems, dnd nomore ~
than two short stories. .

4. For poetry, put your name and address in the upper left-hand comer of each
page. Put only one poem on a page. Center the poem in a balanced and attrac-
tive manner on the page. Generally, long poems do not fare so well as shorter

' ones with editors who increasingly must be concerned with space and funds.
5. For short stories, put your name and address in the upper left hand comer of the

. first page, center the story’s title, triple space, indent, and begin your story.

. Thereafter, put just your last name in the upper left hand comer of each page.

. The page number goes in the right hand corner. Double space throughout and

pfowde neat margins. Proofread carefully. Paper clip Pages together. Again,
as in poetry submittais, length is offen a factor in acceptance/rejection; the
) bngerﬁrestoryﬂmebuhkefyrtsaccephncemﬁ'manylmemagwneswmch

b must count. pages and. pennies. *

: 6. Generally aliow from two to thrée months for hearing from the edrtm of a
magazine before querying him (with a post card) as to the status of your work.
Many editors indicate in The Directory of Little Magazines how much time is
required for them to report If several months have elapsed, and if your query:
remains uhnswered then feel free 10 submit your work elsewhere.

/7
. v

Oncestudentsnavem mmdthasebasscconoepmaboutsubmstnngthenrwork they shouid
investigate the magazines in which they’d like their work to appear.
Magazines, both nanomlandloca! which publish students’ creative writing are great motivators
. and teaching aids. When | am working as a writer-in-residence in the secondary schools. | carry a
. monstrous box of all kinds of magazines with me, and | arrange them on a table in some comner of the
room where students can browze among them while taking a think-break from writing. Some
national magazines are the following: Scholastic Magazines Service (50 Wgst 44th Street, NY 10036)
publishes three different periodicals ‘aimed at three diffetent age, Interest and ability levels.
Scholastic Scope is for junior high, low ability, low interest students. Scholasnc Voice is for higher




~

ability, average students in both junior and senior high school. Scholastic Literary Calvalcade is for -
academically gifted students in both junior and senior high. All three magazines are published .
monthly during the school year and they each contain impressive'amoupts of stixdent writing. They
consistently sponsor creative writing contests, publishing the winning entries @hd ayarding prizes.

| have had several students submit work to these mabazines, and a couple of them have been _ -
published in Scholastic Voice. One nationally known magazine which specializes in publishing the U
writings of students under 13 years of age is Stone Soup edswmubel GerryMgndeiand Lo
Gretchen Rendler, Box 83, Santa Cruz, CA 95063. S

Other magazines which | haul around, and which publish students’ works, are American Girl,

' Teen, and Seventeen. The competition in these publications is of course, greater; the frequency of

appearance of poetry and stories more slender, and the judging ehhe creative writing contests is

often capricious, it seems to me. But they are usefultoourstudentsasexamplesofw\erstudents
gétting their writing published.

Among these magazines | have ooﬂected are many regiorsal and local ones which will consider

1l

" and wntmg of excellence from persons of any age group. All teachers of creative writing
shou tHeir teaching-tocale for regional and local possibilities g,pubhcatron of
their students’ writing afe usually more outlets than mdst people reatize — though there still

are not enough. Here in North Carolina, for instance, the English Teachers’ Association journal, The
North Carolina English Teacher, annually publishes a “Spring Student Jssue” which grows iarger
and more impressive each year. Also, newspapers and local magazings are somehnﬂ@ersuaﬂed to-
devoteapagemafeatureamcietowewnnngsofstudems :

-

y

There are more than forty literary magazines publcshed in the state of North Carolina. Many of L =
them are funded, at partially, by grants from the North Carolina Arts Counc#.’ Of those so
funded, there are which are accessible to secondary school students. Following isa partial
list, but it may serve as a useful begmniﬂg

* - g

ARIES . )
Southeastern Community College (no cost) o ’ o
Whiteville, NC 28472

"

. CADENZA :
J Mars Hill College ($1.50) . .
' Mars Hill, NC 28754 : L. 8.

—<CA'RN . ) . : ] - 1
¢/o0 Department of English ($1.00) . )
St. Andrews Presbyterian College : L i
Laurinburg, NC 28352

" COLD MOUNTAIN REVIEW . »
¢/o Department of English ($2 00)
Appalachian State Uniyersity ‘ Ty
Boone, NC 28607 ‘ | ‘

¢/o Department of English ($1.00) ,

Atiantic Christian College

Witson, NC 27883 ) )
53
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1YRICIST
c/o Department of Englnsh ($1.00)

Campbell College .
Buigs Creek, NC 27506

MISCELLANY

c/o Department of English
Dayidson College

Dawdson NC »

r
> Q»o

PRISM

c¢/o Department of English (31 50)

Peace College .

Raleigh, NC 27602 : . .

r

Note: PRISM annually publishes a special spring issue ‘called EMERGING'
VQICES which is comprised exclusively of poetry by senior high school
students. Prizes are awarded for top poems in grades 10-12. A festival

=L’ workshop is also offered. Inquire of Protessor Saily Buckner.

REBEL

c/o Department of Enghsg(sz 00)
East Carolina University - -
Greenyille, NC 27834

REFLECTIONS
¢/o Department of English ($1.00)
Gardner-Webb College

" Boiling Springs, NC 28017

SIGNET

c/o Department of English (3150)
. Queens College

Chariotte, NC 28207

THIS END UP

¢/o Department of English (no cost)
Coastal Carolina Community College
Jacksonville, NC 28540 -~

L

if you have students interested in entering poetry contests, there are a number of organizations
which sponsor thef. There are two organizations in North Carolina which each year sponsor

1
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“. .. several competitions. They award prize monies, trophies, plaques, and books about poetry.
Winning poems are always printed in special magazines (see descriptions below). There may be in
North Carolina other organizations which sponsor such contests, but the following two are the
largest and best known. Jn each €ase, write to the designated person for complete and up-to-date
information regarding rules, deadlines, addresses, etc. Keep in mind that individuals in charge of
various activities will change jolrs from time to time so that your initial inquiry may have to be

. forwarded to whoever is the current officer. Always send an S.A.S.E. with all inquiries. TN
The Poetry Council of North Carolina, Inc., sponsors several con\éqts of interest fo secondary

" school students. The contests are usually open from about mid-March to the end of June. The -

following lList will give you some 1dea of the range of contests.

. . ) y
CONTESTS SPONSORED BY THE POETRY COUNCIL OF NORTH CAROLINA, INC.’

THE OSCAR ARNOLD YOUNG Must be a 1974 publication N
MEMORIAL AWARD, book of by a writer who 18 or has
poetry, prize $100 and . been a resident of North
name engravéd on cup. Carolina No manuscript
, winner retains one(eax/ or pamphlets accepted

2

'CONTESTS SPONSORED BY THE NORTH CAROLINA POETRY SOCIETY, INC.

N A
. . .

Contest Category ' \/

‘ ’
THOMAS H MCDILL ) general category, any subject any form to 24 lines
SIDNEY LANIER sonnet form, iambic pentameter, Italian or Shakespearean
only NO EXPERIMENTAL FORMS
CALDWELL W. NIXON, JR any sljb;eét. any form to 32 lines, to be written for children,
~ 2-12 years of age
BROTHERHOOD subject BROTHERHOOD, any form, to 24 lines :
! ‘ . -
- CARL SANDBURG any subject, experimental forms, to 24 linés
4
OGDEN NASH e light verse, (humor, satire) any.form, to 24 lines ,\\ )
SALLIE PASCHALL - ] Haiku: A Japanese poeticdorm of 34ines having 17 syllables '
: : . ' arranged inr5-7-5 order K '
STUDENT ' ‘ *  any subject, any form to 24 lines (open éwlx to-students
. . in N.C. High: Schools, grades 9, 10, 11, 12, and undes_
graduate college). ’ .
TRAVIS JORDAN Y any subject, any form to 24 lines; (open only to childrenin -
T " N.C. schools, grades 3 through 8) R
. ! Y

ﬁ’ G‘x"'.-‘(.

‘
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Awards are as 1ol|o\ws: First, $15.; Second, $10:; Third, $5. in each category. First place winners in
the McDill, Lanier and Nixon categories will also réceive a cup engraved wjth the winner's name, to
be retained for one year. The Travis Jordan winr wili receive a cup to keep. There are three
honorable mention certifictes for each category besides the cash awards. .

, 7 ‘

- The North Carolina Poetry Society, Inc., alsd puﬁlbhes an annual issue called AWARD WINNING
POEMS. It is available Yat $1.00 per copy) from Mrs. Juahita Dawson, Book Chairman, S05A, Pine
Ridge, Whispering Pines, NC 28389.

For more complete information about membersh:p and submittals, send a query and an S.A.S.E.
to: Miss Martha McLeod, Route 1, Box 478, Aberdeen, NC 283157 \

Several organizations in various states around the country sponsor contests which are open
nationwide.Most of these contests are for poetry. The National Federation of State Poetry Societies,
Inc., (NFSPS) functions as a clearing house for many such contests. An S.A.S.E. sent to them wiH
procure for you free information on some 53 different contests open to all United States cmzens
For information, write Robert L. Joyce, NFPS Contest Chairman, 20 Lee Terrace, W&etemlle
43081.

Yet another natwnally—open poetry contest I1s sponsored annually by The Authors and Artists
Club of Chattanooga, Tennessee. For informatioN, send an S.A.S.E. to: Mrs. Thomas R. Hughes,
2448 Hickory Valley Road, Chattanooga, Tennessee 37421.

Among thé several oggamzanons and magazines which sponsor poetry contests especially
inviting the works of secondary school students are the following two. They respond promptly to
inquiries. Send an S.AS.E. to:

- -

]

Contest Manager

ENCORE MAGAZINE -
© 1121 Major Avenue, N.W .

Albuquerque, NM 87107 : -~

and<*
Margaret L. Holliday, Contest Dnrector
Farmington Writers' Association Poetry Contest

3001 Edgecliff Drive - . )
Farmington, NW 87401 ’

WORKSHOPS -

Another possibility which. may stimulate your students of creative writing, and which quite
.often helps them toward eventual publication, is attendance at a summer, or evening, writers’

- workshop. Workshops of all types, lengths, costs, and emphases are offered all across the country.

For those who cannot afford to go to Breadiqaf yet, there are several workshops offered in North
Carolina. Some of these are offered regularly, others only sporadically. Most of them are offered
through colleges, but a few are by private individuals. If you are interested in getting specific

' _ information on availability in your area, call or write the Department of English of the gearest

college. Or get in touch with the nearest Community Krts Council. Or, you might check withyour

local newspaper’'s “hot-line” or “action-line.” Or might try youflocal library. One of these

orgamzatlons'should heip. Colleges, libraries andArts Councils are eager to servebetter the needs
* “ i
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of their communities, so if there is no course currently being offered, getan infiuential group of folks
together and let the library’s, council's or school's officials know your wishes. And, if such work-
shops still are not available, and do not seem in the offing in your area, perhaps yoUJ and some ¢col-
leagues should start your own creative writing workshop. You could thus have fun, make some
money, and contribute {0 better writing skills — all at the same time.

Obviously, the ing list of workshops is merely a partial though suggestive one. Surely there .
are others, but it is amazing how poorly publicized such activities oftentimes are. You must seek
them out. Among the more well-known and longer-established workshops are these four:

1. The Tar Heel Writers’ Roundtable, a two-day session run by founder, Bernadette Hoyle an a%

» staft of invited, professional writers. It is held at the Hilton Inn in Raleigh, NC, usu H)}n mid-

August. .
' Write: Bernadette Hoyle, Director = - —
Tar Heel Writers’ Roundtable - /\ :
3429 Redbud Lane A .
Raleigh, NC 27605 g .

2. The Sam Ragan Creative Writing Workshop, a semester-long one-night a week, evening
- course, conducted currently by Linda Grimsiey and an alternating staff of professional writers.
Dr. Ragan is often in attendance. It is taught at N.C. State University, both semesters, inthe -,
student ynion building. :
Write: Linda Grimsley, Director .
Sam Ragan Creative Writing Workshop T
vy 3119 Bimamwood Road '
Raleigh, NC 27604 ’
~ «—_ 3. The Appalachian Creative Writing Workshop, two-week, ali-day, course conducted by poet
and novelist, John Foster West and a professional staff including (usually) Guy Owen. It is
taught at Appalachian State Universjty in Boone, N.C. usually in early August.
Write: Professor John Foster West :

- . Director of Creativé Writing Program
Department of English
Appalachian State University .
. Boone, NC 28607 ' /
Single Poem Contests: .
THE CHARLES A. SHULL: Any -traditional ‘form except the sonnet. Limit 24 lines '
Prizes $50, $25, $15, book of besides title. Must-have rhythm and unity. May have rhyme

. poetry.and Certificate of Merit but must have meter. - *
, . )

- THE JAMES LARKIN PEARSON:  Qree verse or experimental forms of. poetry. Free verse is
Prizes’$50, $25, $15, book of difficult and should be preceded by a knowledge of tradi- '
poetry and Certificate of Merit tional forms. Limit 32 lines besides title. 1

...\\' - ! v

THE ARCHALD RUTLEDGE: .  Sonnet. Must be 14 lines of iamic pentameter with a
Prizes $50, $35, $15, book of definite rhyme scheme. See Shak rean and ltalian .
poetry and ificate of Merit " sonnet forms. * - ) - i
THE VIRGINIA DARE: Use any form; traditional is better for beginning poets. Line

_ Prizes $50, $25, $15, book of limit, 24. Age 12/through 17. Put your birthdate on index

_ pbetry and Certificate of Merit card. )

) ] . 57
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- ™ THE MERLE PRICE: - Line limit 24. Any form, but traditiory) forms with rhyme
Prizes $10, $7.50, and $5. *. and rhythm are recommended. Age 8 through 11. Put birth-
Certificate of Merit > date on indéx card. I4 .

/

These contests are open to all North Carolina resudenb formeror pan-tume residents of the state,
employees and students now in the state, and natives of North Carolina. Adults may enter one orall
three adult contests but with a different poem for each contest. Contestants age 12 through 17 may
also enter aduit (_:ontests with different poems for each contest.

The North Carolina Poetry Council, Inc., publishes an annual anthology of these contest prize-
winning poems. It is called Bay Leaves and (at $1.00 per copy) may be ordered from Mrs. E. E.
Woodruff, Box 1456, Statesville, NC 28677. )

For complete information about membership and submittals, send a query and an SAAS.E. to: .
Mrs. Wylie Smith, Contest Chairman, Route 7, Box 990, Asheville, NC 28803.

Another organization, The North Carolina Poetry Society, Inc., sponsors a humber of contests.
The contests are usually open from Jakuary to March. Several of the following are of special interest o
to secondary school students:

4. The Tenth Muse Creative Writing Workshops, occasionally-offered courses designed to fill
v “%pecific needs as identified by the community. (For instance, a recent one dealt with writing
poetry and with improving the readingaloud of poetry. Courses are taught by an alternating
staff of professional writers from the Winston-Salem area.

Wrye Director of Creative Writing Workshops

The Tgnth Muse oo
Reynolda House , - ) '
Box 11765 .
. Winston;Salem, NC 27106 ‘
-

Needless to say, gett'i'ng your students’ best writing publighed will not be easy. Getting published
is always a surreal combination of good work, good timing, and good luck. It will require ingenuity,
dedication, and patience from you and your students. But don't give up, for by starting now to use
the suggestions made here, by gathering tips from other places, and by adding your own thought-
out ideas and approaches, you will have greatly improved your students’ chances of experiencing
success as creative writers: That makes the occasional disappointment and consistent hard work,
all worthwhile. ) .

ADDITIO:AL SUGGESTED RESOURCES
E_ 4 . .
1. The North Carolina Arts Council will respond to an S.A.S.E. request by providing a complete
. "« list.of literary magazines published in the state. Of course, not all such magazines welcome
material from off their own campuses or from outside of their communities. Write:
~ . Community Consultant
- North Carolina Arts Council -
: Sixth Floor ™~
N.C. Museum of Art Buildmg ‘
Raleigh, NC 27601 :
2. Should you wish seriously-to found your own creative writing workshop or start your own
magazme you will find two publications to be mdespensuble

= - - * “
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a) COPA: POETS AND WRITERS NEWSLETTER ~
Poets and Writers, Inc. ) o
201 W 54th Street s . -~
New York, New York 10019 )
[Pubhshed‘seven times a year, dlstnbuted free to purchas‘ers of A Directory of American -
Poets. See Below:} - ——— T

b) A DIRECTORY OF AMERICAN POETS _ /
- Published by PoBits and Writers, Inc. . o
Distributed by The Publishing Center for Cuttural Resouroes

. 27 West 53rd Street O \
. New York, New York 10019 ($6.00) '

Both these publncabons are invaluable lists of such information as names, address&e
resources, and available'grants, etc. In them, writers are categorized according to teaching
" skills amd preferences. The editors offer straightforward tips on how to get things-done weil

and econgmically. You will get further ideas here, t0o, of where your students’ works may be
publi what contests they should enter, etc. N
“‘_ .
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" * THE CASE FOR FILMMAKING IN THE -
. . CLASSROOM |

. . .
¢ e -~

The Values and traditions that we have~so long deufht ad
“crumbling. No longer are. power, prestige, success ang\g they were in the -
recent past. In education, for example, the furor over low fest scoreg showing maijor deficiencies in

the basic skills of reading and writing, the lack of proper response to classical literature, the
movement to replace older forms of grammar, the ove'yexposure' fo television, and the agitation
created by changing moves are indigations thatsomething is wrong. The youth seem to be ignoring -
the values thatguided so many of us through the years. In seeking a simple parfacea for our ills, we
place the blame.on students’ deteriorating-reading and writing skills, the fleglect of the great
literaturé of our past, the viewing of television or motion gictures, or any factor seems to -
differentiite between the youthand their elders. It is very ilmportantto realize, r, hereis
no single, easy solution to a vary complex problem. T

-The ability to read and write.continues to be essential in our world and concertéd efforts should be |
made to enablé every individual to master such fundamental skilis. Byt the skills that have served us

- 80 well in the past may not be sufficient to insure effective communicglion in the uncertain future.

o Whether we like it or not, whether we fight it or nat, whether we accorhmodate for it or not, change is ~.
inevitable. Sometimes it i8 subtle, evolving painlessly over the ages; sometimes change is -
cataclysmic, destroying ideals and ideas with a single blow. In our rdpid move into amore technical Y‘

- . and complex civilization, the change is not smooth nor eagy to analyze. If we are to give direction to

- - the future, though, we must be abi#®o idefitify the changes, examine the possible consequences,

- .and hélp shape the tools to deal effectively with it. . ' :
. . . ; -

N | . v

 ~ Processes of Commynication:"Some Bagic Complexities : .
- ) . . SR : ‘ .

"« One of the areas that is central to intelligent living in a m_ore‘o‘omplex society i an understanding

of the processes of communication. Within a brief span of only five decades we have moved abruptly

from a'world dominated for five hundred years by a verbal and print culture to one controlied by a

- 4 Polymedia culture. This change, as has been the case in the past, is’ not occurring without

confusion, frustration and friction. Each time a new language form has evolved, if1as been greeted '

with skepticism and resistante. The oral tradition of the anc¢ient past, for exampie, gave way ) )

(-

" reluctantly to the manuscript cuiture of the Middle Ages. The page prinled with moveable type was,
in turn, held in contempt by the r'nanuscriMre. With each change in language form, life and
‘eaming were affected. The oral traditian, 'Which ceritered on person-to-person dialogues, made

_ pefsonal interaction a necessity. Print culture, however, which em?gmged man to-order his

] > thoughts in & linear, sequential manner, permitted learning to become 8olitary, individual, private.

~ Extending the linear limits of print, the pplymedia culture of today includes the visual language,

*  enabling man to employ naglifiear, nonverbal processes. - :
English educators and g;oﬁessional organizations have been reluctant to move rapidly toward a
redefinition of English as a field of study. Even though changes in communication processes are
becoming apparent, many continue to,[.old English to be a study of literature and tanguage,
. R B 6 - _ X )
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primarily verbal in form. However, in a 1970 sneﬁent of guidelines for progran’ls in teacher
education, the North Carolina Department of Public Instruction defined English to be-a study of the
process of communication, using both verbal and and nonverbal symbgols. At the 1975 conventnon
the National Council of Teachers of Englrsh - ~

§

-

RESOLVED that NCTE, through'publications and affiliates, continue to support
curriculum changes designed to promote sophisticated media awareness at the
elementary, seoondary and college levels . . . and continde to encourage teacher ,
education progrims which will enable teachers to promote media literacy in students
and to develop ingights students need- to evaluate critically Wie messages
dtsserimmed by the mass media. ' N
2 4 .. ’a

D

To suggest that other processes of commumcauon be taught in light of the apparently poor
performances in reading and writing sKills could be considered heresy ina time when many see a
return to the “basics” as the simple answer. To suggest that the film — which may be a major cause
in the reshaping of our traditional values — be studied seriously in the classroom couid be
. interpreted as a move toward mediocrity. But such statements from both state and national

m should lend supporttothe elassroom teaghers for mcorporatmg the study of several
media i eir programs .

- mnstuayAnauonm'

The' movmg visual rmage as expressed on film is one medium that should be emphasrzed in the
schools as an esserwal tool in a study of the process of communication. At least three reasons for-
’teach?ng film in the classroom seem clear. (1) A knowledge of the visual language and its effect
eiver is essential for a critical interpretation of messages or information received through
: teleq on or the motion picture; (2) The ability or skill to Create a film offers alfernative means of
communication, allowing dn individual the choice of using a specific medium for a specific
gudience: and (3) Through the act or process of making a film, an understanding of the composition
¢ process and its similarity to the composition process in other media may be made apparent. A
* discussioff concerning éach of these reasons follows.

The need for an understanding of the visual language. The mdvmg visual image has been used
predominately in the past as an illustration of the prirged page. No concerfed effort was made to
expand ®r understand visual language as a differe@nt process of commyjnication. It was used

.~ basically to extend and'supplement the printed page, the literary tradition. With the release of such
films as BLOW UP and BONNIE AND CLYDE, however, film began tg emerge as a language with
~ elements which were distinct from thg ‘conventional verbal language derived from linear print.
These tilms were not the first to make significant use of elementsof visual language, but they were
among the first widely distributed films to ‘explore visual devices that could not be duplicate®on the
printed page. The nonlinearity of BLOW UP and the killing of Bonnie and Clyde were elements
which many moviegoers found strangely disturbing. The rapid juxtaposition of striking nonverbal
visual images, the imaginative use of camera movement and slow motion, and the unsettiing use ot
angle shots were only a few of the devices used that began to shatter the conventiopal responses of
, the film viewers. }{ was apparentto many that thé film was beginning to communicate in ways that
print or books cannot, just as print can'communicate in ways that the film cannot. Each medium ise
capabie of revealing and communicating a unique aspect of reality. Each allows us to see from,
various perspectives. Together they enable us to comprehend a more complete whole, a greater

- .
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.. The commercials which bombard us constantly on the television screen are makyg use of the
maving vigugl image in'ways which we may not consciously understand Consurger product

clear indications that the viewers' behaviors are being affected. If the producers of agvertisement
are becoming aware of the effecis ofthe movnng visual image onour actlons and th0u nt processes'\)

N

Even though a clearly defined “grammaf of the visual Ianguage is not yejAavailable, there are
identifiable elements of the film which can be isolated and considered. Oné such element is the
method uged to create the illusion of motion There‘are basically four ways to create motion in th
film: mozl:\dent of the camera, movement of the actors or subjects, movement of the background,
and movement created through editing. Each of these can be used 1n 1solation or in combination
But each must.be a conscious act on the part of the‘filmmaker. He does not, for example, use one
method for a period of time and then indiscriminately use another. Each use of motion is delibgrate
and selected to elicit a specific response from the viewer. The filmmaker may not atways get the
expect r desired response from the viewer, but the act of creating the illuston of motion 1s

nscnous on his part. We must, as receivers of the filmed message, begin to learn how this use of
mdtion affects us as Individuals or as groups of individuat®

There are many aspects of the moving visual image that must be investigated For example, do
individuals or groups respond differently to the use of color in film the way motion js created. the
sequence of images, or the use of angles? Isthere such athing as visual dialect? Do certain ethnic or
cultural groups view the same image di ntly or the same? Does the Southerner respond to
specific elements in film the same as esterner? Do young people respond the same as the
aged? Can we identify the bfas of viSuaf,presentations? Can we watch.THE SELLING OF THE
PENTAGON or docum control or other oontrovers;aftopscs and know the intent of
the fiimmaker and how the spulations of the images and sounds are atffecting our beliefs and

" attitudes? ' ' ' e ~

We have all beerf taught that alt things we read in print are not necessarily true orvalid Yet, when
any item appears in a printed form many intelligent people have an uneasy jeeling that the statement
i$ probably true because it has been printed We have not begun to understand critically that which
we dften see in visual form. It is very difficult to discount what we actuay see on the screen Itis very
difficult to deny whag we know,to be an attual photogra‘:?BUMhe careful manipulation of images
and sounds can make the repreduced image imply meaning fhat do&s not exist In order for us to
manipulate better owr own actions instead of being mamputated by the moving visual image, we
must beg: to understand how the message is created and how we respond to the way the message

is pr /. ¢
The n r alternative mearis of commumcat:on ‘It 1s generally accepted that there are wide
differences among individuals in the ways that they learn rform. Most educators believe that

schoojs and learning experiences should be designed o accommodate for these individual
_ differences. Because of these differences in skills, abilities to learn and attitudes or interests, it is
apparent that thefe are variations among individuals in their abilities to communicate. For many the
medium of print may be the best and most efficient means of communication. For individuals whe
: may be gredominately visual learners, the film or another.medium may be more effective. At the
present time, however, very little effort is bemg made in the schoolsto provide any alternative to the
printed form of communication for individual use. . »

..

The schools have not been able to provide such alternatwe means of communication for obvious
- * reasons. For many years the mosteconomical and effh;ent way for individuals to communicate with
each other in recorded fo been through the use of paper and print. Paper and pens, s well as
the printing process, are relativeX inexpensive and readily available. Indiviguals or the schgols have
n expected to supply the‘materials necessary for writing assignments th the schools. Because of
(the expense and lack of knowledge concemning the process, other forms of communication have not

. .

- ' 65

o - ‘ <




been seriously considered in the past. But we are not in a period in which it is technologically and
economically feasible to use the film as a means of communication for individuals or smiali groups.

There are times when the best way o communicate for a specific purpose 1s through print. There
may be other times when film may be the best way to communicate to a specific audoence Thevisual _
language can be used to express feelings and impressions in an artistic mode. use of the
availability of pr fion devices and the ease of their use, the fym is becoming as portable,
petrsonal and private as the book. It is al$o as permanent as print and can be easily stored and
retrieved.

Personnel in sales and industry are mcreas‘ngly turning to fitm for presenting messages to their
clients and boards of directors. Governmental agencies are finding that the visual langua - of the
film may be the most effective means of presenting information to certain groups
Scientific studies can be recorded more accurately, in many cases by the use of the i
recording of the moving visual image on film, then, can offer an aiternative to individuals or group
as a means of communication for personal as well as utilitarian reasons. Each student in the schools
should be taught the skills for using severaTmedua effectively and Should be led to understand which
medium to use for which audience. \

The need to understand the compasition process. Many of the processes involved in the creation
of a film are very similar to those in fhe creation Qf a written composition An understanding of the
act of composing in either medium should have a bearmg on the other ¥or a film to be valid as a
means of communication, it must make a statement or attempt to elicit specific responses Itisnot,
as is the case with most home movies. a collection of random snapshots arranged without
conscious organization Utilizing many of the same basic elements as the conventional verbal
composition, a fiim or nonverbal composiion has an overall structure and organization. including
an introduction, body and conclusioh In presenting the content, use 1s made of such traditional
elements as force of images, clarity, pacing. tone and others' Students who may tiave difRcutties n
organizing a written composition, for example, may be given new insights or understandings of the
basic eléments by making a film

. Sincd the concept of'using film as a vnsual c sition 13 relat#®ly new. many teachers and

administrators may feel uneasy about the cmenaotjzgior evaluation. Because nonverbal activities
are often considered motivational intetludes only. film 1s not always believed to be a significant part
of the academic program metimes it has been used as extra credit to supplement the more
traditional learning experie . sometimes it has been used by the less academic student ash:
substitute assignment for the verbal But if the film 1s to become a meaningful tool In the study of
process of communication; it is essential that the rigor wHich characterizes the approach to verbal
composﬂ;on;be applied equally to the nonverbal composition

Even though the case is being made for the study of the visual language In the schools to be
SO hat distinct from the verbal, many opportunities exist for the teaching of both. In many cases
the 7vm may be adagpted from a story that the student has written orread. In the actual production of
a film, students would be encburaged to sub?m a storyboard or describe in writing detailed
descriptions of the scenes’or situations to be filmed In working with othem in the filmmaking
process, much verbal exchange would be necessary to clanfy ideas and approaches to the himing
All aspects of languaging should be involved in any film venture, just as all aspects of. languagmg
shouid be u in all learning experiences in the English classroom

. Many teachers and administrators may feel inadequate in designing coursework in Mmmakmg or

the visual language because of their own lack.of formal coursework irfthat particular subject area -
But such feeling should not be a deterent to its introduction into the classroom Because of the
sensitivity and*premsoon ot filmmaking equipment and the many excellent texts on the film, minimal
instruction n its actual use is required. Very young children can be taught to use the equipment

easily and quickly Working and learning together, both students and teachers can demonstraxe the
- value of an acnon\%nmg environment. J -
66 -
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If the scRools are truly designed to help individuals live more effectiy®ly in the environment,
learming experiences must include thosé tools and understandings that help us live notonly in the
present but in the future. The skills and knowledge that have helped us shape the present may
not be adequadte to help us cope with the future. Every effort must be made to identify the basic

" information and understandings we will need for the future and to develop strategies for teaching
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SLIDE-TAPE

[ . " -
- Sylms, North Carolina 28779 -
Il. OBJECTIVES

. .

The Jackson County Action Learning Project we would like to present ig an endeaver to
develop among teachers, students and community people more positive attitudes toward the
role they play in environmental problem solving and decision making. It is also our intent to
increase the students’ knowledge concemning their environment and to present them with'
possible causes of and cures for environmental problems. p ~

. Themainobiectivesofmeproiectaremese: .
* Jo reach a better understanding about the environment and develop more pdsitive attitudes

toward the environment

® To provide an atmosphere in which students can mteracton a more personal basis

- ® To establish a program of school involvement in wise environmental pianning
# To provide meaningful expenences outside the classroom

" QJL,_JYPE AND DESCRIPTION OF PROJE

h is difficuit to summarize the many. adtivities used in this pro}eel— s0 many good things
have developed that were not™lanned. .
Activities begig with planning a study within a quadrat lncludmg coniferous forest. grass-
land, deciduous forest, open field, feeder stream, and lake. *
These studies take place at Deer Lake Lodge near the Pisgah National Forest. These out
classroom studies are conducted for two days. Seventh and eighth grade students from all
kson County schools have this activity inc in their curriculum. Slide tapes are made of
activities allowing a continuation of study planmng after atrip has been taken Some of
e most valuabie outcomes have been as fouows

o the developmem of mapping units; ‘

¢ the study of plants and trees; .

¢ the developmeht of an awareness of what- is around the student eveyy day,
¢ and the use of graphs in a practical way,

construction of nature trails; - /

gellimg to know and understand each other; =
“the study of local government; - ' :

encouragement of research projects;

development of teaching teams,; ' .

irtvQlvement of non-participating students in studses of the environment; - -
creation of interests in hopbies such as hukmg collecting, bifd watching, studying stars
camping, sketching, and debating. -

deweloping of a water unit adapting local water sites to scoentmc concepts,

® encouragement of creativity and developrnent of new techniques for creativity, pam-
cularly in art, dramatics and writing, .’ .

-
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Film prc{ducﬁon and video taplng have become a valuable part of this pro;ect All activiies
will be video-taped that would be of value for further use in our environmental project. Exper
tise in video taping and making slide tapes has been available through National Teacher Co
which has Fairview Elementary as a portal school Students are being taught the techniqu

- of televisibn production. Finished products are being housed in the Fa:mew Media Cente? for
use in the Jackson County schools.

-

PBQCEDURE

ATheTud\ef

A

As a countywide group, teachers 4

* Hold a retreat-to Deer LakéLodge, going through the same astwvities students will be
engaged In

» Engage in group planning'on the county level at intervals v

* Do team planning at the local schools .

® Use teaching units as outhined by the co%nty,group and the Environmental Center at
Qteen . o

. The Students - ’ « e

* With freedom and fiexibility students choose activities they want to study. to have video-
taped. orto shafe because they have spemai talents in this area

® As a culminats ctivities are produced for viewing by targe groups

IV, EVALUATION
o

Evaluation 1s a constant procedure as the videt tapes @r shide tapes are being made It
" involves viewing. discussion..and remaking. Both teachers and ‘students are involved Data s
aiso Used which 1s secured from pre and post tests that concern an attitudinal change toward
the environment and pre and post tests of environmental awareness. Pre-post-tests are used
during various units of study to evaluate the amount of learning taking place.
. Animportant part of our evaluation has come from observmg the amount of interest created
by the project..

J
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TELEVISION =

John F. Nantz

Hdmony-ﬁumhryswpol
Hmmc.mmm

OBJECTIES - , .

*-To myotve all students in an action learning srtuatron

* To help students identify the relevance of language arts skills and actrvrties used in real lite

. situations

® To provide activities so that students will use language arts skills to prgduce a tangrb&e
product in the form of a video taped program

¢ To teach the value and importance pf the individual to the total group in applying specific
skills toan actron leammg project

! a

TYPE AND oesdmmou OF Pno.recr )

s

The project consists of two aspects Frrst students become aware of certain b-lchnguage

- arfs skills necessary in completing the assignment and the importance of individual compe-

tencies and the interdependente df each.person in the class.

The students are mstructed to prepare and produoe a television program ofa specmc nature
(class discussion).

The students divide into approximately ten task areas indicated on cardg as follows:

.
»
N Cameraman

You will work as a cameraman on thrs project. You will work with the set designer and 3cript
writer. Your responsibilities will be to develop a set of plans showing the camera angle for each

. series of shots, the sequence of these shots, and then develop a master chart showing this

series tothe staft before rehearsal and taping.

- Card I . Soundman

You will serve as the Sound Techni¢ian on this project. You wr!l be responsible for locating

_adequate sound equipment for production of the program. Pretesting on all audio equipment

will be your responsibility. You will alsq select appropriate lead-in music A@Wsrbw
for running the sound board during all programming and rehearsals. S

Card Il - . Video Tape - ’

* You will be re!ponsrble for running the video recorder Your responsibility will be to see that

the recorder is connected prqoperly to the tamera and sseund equipment — tha heads are
clean arfd the tape is threaded’and in good repair. In addition you will keep arr aCcurate record

-, of all footage recorded for rghearsal and broadcast.

You will work with sound man and cameraman in preparation of programming. -




Card IV _ L Soenery

N -

* You will be ﬁ&Mr develdping the scenery for this project. The program will be a news
weather, and sports program. Three persons will perform. You will develop and make all.
necessary scenery or props for these persons. You will work with the script writers as well as -
the cameraman, directors and commentators. ’ \\

CadV . . | 4 : Script

!

Youyr responsibility will be to develop a script for this pro;echhe program will be local, state -
and national news, weather and sports. Your;ob is to write the scrniptfor the 1olloymg schedule:

Headline Local ~_State - Natl Weather Sports - Wrap-up
- ) . .’
15 4-1 Min 4&-1Min 41 Min -4 Min 3Min 1 Min
- seconds segment seg. seg. feature

T

You will work with the three commentators, researchers, and d:rectors on wniting the scrnpt
Copiles are to go to each commentator, cameraman. and director

‘ Carﬁ{b r . Announcer - : ' T

Your )ob is to be the statnon announcer Qn this pro;ect 1ll develop with the script writers
and the artists and scenery persons appfopnate station call tetters as well as large posters
showing program titles and credits. You wHl present at the beginning of al tapes & 15-20
second spot which will identity the station as well as the particular program and persons to
be on the program. Coptes of your script and a sequence chart for ali posters or shots will be
prepared for the director and the cameraman

. Card VIl " . Artist
. _ .
You will serve as artist on this pro;ect Your r%pons:bmty will be to work with the scenery
desigriers in developing all special effects, scenery, charts and maps, specTal :Il@tmttms for
the various features on the program. You will aiso work with the announcer and s¢ript writers
in developing the appropriate pictures. All work will be approvgby the script writers and the
director. ° . ’

’

. (R
Card Vill A _ A Commentator (News)

-

You will serve as the news broadcaster on this project. It will be your responsibility to help
select the features you will present. Along with the script writers you will work with the set
designers and the artist to develop appropriate illustrations for each feature. '

You will become familiar with the features so you can prese-{tnem with a minimum amount of
notes You wiil be rwponsnble for developmg an outline for the headlines to begm the program.

T
Card VIIi B " Commentator (Sports)

L]

You will serveas ™ sports broadcaster on this project. It will be you'r responsibility to help s




. ' | v
goloct the featyres that you wm present along with tha script writers. You will work with the set
demgners and the amst to develop agpropriste mustratsons for each 1eature

You will bpoome familiar with the features so you can present them with a minimum arpount of
notes. ' ' . 1 '

N ~ - - hd
.

Card VIl C ,' ’ Commentatm (Weather)- :
[ ]
You will serve as'the weather persoh for thss project. 1t will be your responsibility to work with
themaarcherandmescnpt\mtermdevelopéngmeweamﬂforecastiorthedaymatthe ‘
program is taped, local, state and national. You will work with the scenery ¢rew and the artists’
in developing appropnate maps and charts. Also you will need to become familiar with the
forecast 80 you can present it without notes. ill check to see if alf information to be posted
tscomctbeforemegrogramgoesonthe 7 '

. , L
Card 1X : Costume Designer -

You will serve gs costume and make-up person on this project. Your responsibility will be to
research and speriment with various clothing to determine what photographs best and
determine what is available. Decide whether any type of uniform costume will be worn or not.
Also, it will be your responsibility te help fit the commentators. You will check the commenta-
tors for shiny spots (powder) and comb hair. Overall neat appearance. All mendations
must be teasible and approved by the directer. Your decisions must be made in the plan-
nmgsocostumescanbepuftogether ‘

N

Card XI ' ' Director
You will sérve as director on this project. The overall production o} the brogram will be your
responsibility. All camera angles and video sections wilt be approved by you. The set design

. will be by your appraval. You will work with the script and the«commentators. Your
. approvafmust go on all phases before taping. During the taping you will be-in verbal contact
- with the manager and give directions as the program prograsses .,
‘ Card X . ‘ Researcher  «

=

. You wm serve as rasearcher on this project. You will work with the vanops commentators and

P the script writers in develeping the features. You will do indepth research and compile alt
information on each feature. .You will find the best photographs or pictures on each featutre
possible. You will check the scripts to make certain that al facts are correct. You will sign all '@
scripts and info before they go to-the director. - -

¥
-

Card Xil ‘ . Floor Manager - .
4 N -
You will serve as fioor manager on th:s project. You will be responsible for developing a set
. of visual signals with each person on the camera. You will keep the program moving, giving
appropriate-ques to the cameraman and the corhmentators. You will be in aud:ocontact w;th )
Mhé ditector. , , n Ny

[ 4
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ii. PROCEDURE

A.TboTan‘ \

¢ )
® Provides guidance and general directions via cards on v;rhich general guidelines and job
- responsibilities are indicated.
et e Provides adequate materials for research in the classroom
e Serves as a reseurce facilitator after assignments are made )
¢ Makes every effort to match students with specific interests and needs with the assign-
ment cards — thus making use-of special talents
e Provides assignments cards that are specific as to the tasks to be performed, but general
enough in sub;ect areas to permit students to make selections according to mdw:duat
interests . r
’ A . g
B. The Studonu

® Are responsible fov fulfilling the specific assignments as outhned' on each card

IV. EVALUATI|ON ~

¢ Group evaluation of the tape and the degree t6 which the project is acceptable to them
e. Individual evaluation by students as to what s or her task was and the successes or failures

encountered
® Teacher observation of total project outcomes . .
-
—~

o \
* _ RADIO BROADCASTING |

William Matthews ]
Elizabeth Elementary School
m:, North Carolina

L OBJECTMES

- oTo ukp/ the boredom dut of language arts class
®Jol while dqing

e Tob Our experiences ’

*To of other subjects other than th&ones taught in school d
- * To e one aware of the music of today and its place in today¥ socnety
- % To/make people-aware of the skills we are learning — -

~ .o T0 keep abreast. of what is happening in today’s world

TYPE mo osscmimou OF PROJECT

This proyect descnbes the design and operation of a radlo station by and for children in the
. . 73 .
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- A The Teacher - o )

1

- »

elemer{tary school. WLTO, We Leamn Together, is strictly a voluntary activity. It broadcasts on
the frequency 88-90MHz but is localizéd to school grounds. Programming is designed mainly
for primary children and consists 6f music, news, weather sports, interviews, special reports,

editorials, contests, dedications, live play-by-play sportsevents storytelling, commercialsand

announcements. If can be heard five days a week during the hours 9:00 a.m. t0.2:00 p.m.
-The Radio Centerv operated by a manager who selects material for broa!!&sting The

“material is provided by six teams of students who make up a News Center, a Sports Center, a

Weather Center, Interview Teams, a Radio Drama Team, and Disc Jockeys. The total project
is under the guidance of a teacher. '

. PROCEDURE . 4

-~

" e Assists the child or the group in any way possible to -ensure success
® Provides incentive for students to excel

¢ Facilitates all phases of the project .- ~ -

¢ Serves as instructional ieader. )

® Dreams up new direction and activities and invents ways to make them a reahty

e Uses the radio station project to develop skillg taught in theclassroom AT

® Works on sgund systems for recording and transmrttmg the broadcast {or has identified
someone who can and will)

* Meet with the team if needed '
News Team 9.00-9:45 )
Sports Team 10:00-10:45 ~
Radio Drama Team 12:50-1:30 . N
!nterviewers 1:30-2.00 C o

B msumnu ', ) ~

o Operate the Ragdio Center (2 students) :

"Each radio center is operated by a manager and assistant manager who must be
able to read, write, and revise reports that fdil to make sense. These managers help
those children to get the necessary infgrmation so;he staff they are on can be success-
fut at giving reports. The managers-work to keep the team together. They select the
"materiaj to be presented for broadcast from-ali the material brought in that day.

e Operate the News Certer (7 students) »

- News activities are selected from the newspaper, radio, TV or any othersource that
would be of intérest to the audience. Each student must be sure he can fad the article
himself/herself and retell it using own words. The articles must be current and include
answers to the following questions: Who? What? When? Where? and Why?

by

TheysharenmmnmlesmmOmermémbemoﬂhewtemsanddwdemhamdes o

to broadcast that day on the radio.

There is one newscaster Who is responsvble for compnlmg and editing the news
before news time. Each child will read his/her news amcle mcludmg the schooldunch

repott or any other gchool activity. ,-'
The commarcials are also given by the news team. These advemse the school store,
snacks sold in the school cafeteria and any item a child would like to sell
T4
, .

=
>
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. Opera!e the Sports Center (13 students)- . : ' -,
® Children write articles on a day-to-day basis ooncernmg ‘a Bport that appea13 to
-~ them. It might be a research paper on their_sport, outstanding piayers,of the
sport, use of sports equipment, or a report of a pacticular sporting event.
* The Sports Cénter members then read dll the drticles and select ones for broad-
cast.
. The person readmg the article should be able to read it with ease and understand
- ' what he/she is reading. / ,
¢ Live play by play action of the school spor!ing events is also broadcast bythus tea.m
. *-The Sports Staff is fuided by a manager and two assistants

s Operata the Weather Center (4 students)

* This team gathers material on and reports dauly fomcasts for local and state .
weather, extended outlooks for North and South Carolina, National Extremes, .
climatic data (temperature, sunset and sunrise, moon-rise, prec:putatlon and ’

. humtduty readings), tides at surroundmg beaches, and temperature inside and
_» outside the school. +
The weather team also keeps accurate records of the average temperature
and rainfall on a weekly and- monthly basis. .

» Conduct Interviews (17 students)
¢ The interviewing staff gathers information and opinions on controversial issues
from students in the school. These are taped and then aired. Children are ab?é to
call in to the Tadio station from various pointsinside and outside the building to
ask questions about what thay heard while listening to themselves on the radio.
The interyiewers also keep a visual rgcord of the opinions of the students.
* interviewers also talk to political figures on local and state lgvels and presentthem
to the school at a later date.
e Otten written tests are digtributed to the hstenmg audience to determme what was,
learned from a particular broadcast.
e Some interviews are conducted live from various points m4he building through
the remote broadcasting facility. -

e Perform Various Dramatic Activities-(9 students) . v
¢ This team consists of members of other teams who want to participate in readmg a. -’
play, poetry, sonnets, or limericks:-Original créative writings are accepted and
read by the author. Minj skits are aiso performed by these team rnembers.'

e Act as Disc Jockeys (38 students)
¢ Each dise jockey wks a portion of the broadcastmg day. He has to read well, .
. pronourcce his ds distinctly and clearly and be responsible for playing
- records. The timing of the music, commercials, and the starting of programs
. is also that student’s reponsibility. The broadcast schedule is given below:

9:00 Sign On Time .
9:00 Music-Dedications-Articles from the Mini Page
9115 Mother Earth News _
Music {etc.) e
~ 930 interviewers ———— - ' ‘ '
9:33  Music-Dedications-Jokes-Articles from the Mini Page .

950 Storytime
' Music (etc.) .
+10:30 Mother Earth News Aimanac ' o ,
Music (etc.)

‘™8
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.. 1050  Speciat Reports : " I
« 1100 Music (etc.) : - .
: - -11:16 | Interviewers T Coe '
T, . 1120 Music fetc.).
1145  News, Weather, Sports S . ~ .
) Music (etc.) - . ,
12:20 ‘Storytime _ , o :
Music (etc.) oo ) -
. 120 . News, Weather, and Sports followed by musw W
1:40  “Interviewers
" 1:45  Music (etc.) . ’ '_ .
209 Slgn Off Timme ) ’ ) . ;
q . >
Commercials will be heard throughout daily bfoadcasts. o ’f
. l” . ’ ) o N . * -s 3 ~ v
IV. .EVALUATION - T . v e

. Ingréased student mterest mvotvement and éommttment to learing evaluate the pro;ect
.- Increased skill and urtderstandmg in why séhbol is lmportant atso evaluates the project on
another levé|.

Charlotte News (Saturday, June 7, 1975) and the teacher whq coordmat&s thepm}eétﬂﬂ:f

“ Man@ws‘, .:'.i\tf"“f; '; c e
Nt E | K |
| SOUND FII.MSTRIP e
Tl S by
liot Mountain, NortharoﬂnaﬂM1 .
I oBsecTives? D RS N

. . ' %
es .* To demogstrate ynderstanding of the four ma;or factors in produgmg 3.35 mm sound tttm-
' - strip: planning, Production, outlay, and follow-up use
. To mcorpora’ the fttmstrrp into a meaningful part ¢ of the et}tentary schbol curncutum

For more optntons and reports on this, see The Nabo‘ha( Enquirer (June 10 1975); The _

LIS
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., O » o B -
. ¢ T f' : - r ) . .
B n_TyPEAND bgacmmou OF PROJECT = . ; .
Y . .

e I C This Action- tng taskmvolvy»’otunteerstudentsfmrﬁgradesfwethrou height, who —

< o with the teachsf’s hélp — will produce a high-quality 35 mm. sound filmstrip (in this case,

about ountain. State, Park, located within five mnlgs of the school). The fi strtp

‘-, .. willincl attenti thegeography, localflora, local fauna,‘and other aspocta]otm pario
e et ke it-a wi “environment. Other factors will receive attéhtion, according to, B

y 'él,: ’.’h . Jonts’. wishes. :t‘ho mstrip wutt beé produced mth @ 35 .mm: camera gnd-a casseﬁj tape
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recorder. It can be viewed by using any standard school flimstrip pro]'ectbr Few p'eces of
. equipment are used, and the cost of production is less than $1¢.a
-« . ' ’

tad T ’ . .
- - *

. moceoye : . . - -

A. The Teacher ~ . T

e Introduce task and’ glve techmcal advice and directiqns flr theproyect
* Participate in the}rlﬁn'r'\b and, editing of material

. e Assist stydents in synchronizing the cassette recordifig with the vus}xal mmstnp
* Transport students to and from production site )

i N
B.Thesmdom : .o . ._*-.x
uPamcupate in planmng and desugmng the project ' <
" .e According to plan and design, shoot the film _ - e T
e Edit the film with gid of the teacher T
* Prephre sound-tifick on ciissette'to-accompany the hlmstnp T B

' o Synchronize p and cassette recording

IV, EVALUAT?N , : : : . t

The project will be evaluated on the basis of the quality of the end product, “Pilot Mountain

"1 State Park: A Wildemess Experience.” The filmstrip will be used, particularly, in Language

Arts, Scnence,. and Social Studies classes g s
: LANGUAGE MASTER CARDS 5
- " Margaret J. Autrey - Tueh« : :
R Bertie N. Badgett - Ajde N
- WWMEWSM ' - . '
) White Plains, North Carolina. 27031 * )
I: OBJECTIVES ** , - .. , e

e To léarn cértain elements of the vocabﬂlary ofcscoence
= oTo pmotioe sk:'lls of hstenmg, speakmg, readmg, writing, and thmkmg

[N

’ U ;
Ii TYPE AND DEBCRIPTION OF PROJECT

Language Master Cards were made by tha cher and aide, beginning on the second grade _

level and continuing on each grade leveith h the eighth grade. On each card a science

5 concept 'was dﬂawn in color showing the student a sc»en&concopt for that pamcular gfade

‘
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level. Thése cards were then taped in order for the stadents to heara descnptvon of thesc»ence
concept which they were seemg on the Language Card : Lo

-

Ill. PROCEDURE

3 The Tepcher 3 . ' : S

' W Selects materialy3Gitablé to the student’s leaming abmty and interest
» Prepares cards and makes tapes containing science concepw epts
. Shows students how to use the Language Master Cards™

g

e

B. Thesmdgg&/k ,

® UJse prepared materiajls mdwndum)«and/on cq;peratwely
® Place card in Language Master
® Tum on tape
"® View, listen, and take notes as neoessary
* Record in own vou;e what has been heard by pushing studentbutton on Language MasteL S

¢
f‘ . . -
IV EVALUATION
[ 4 ,
- Students are taught new words and new science concepts on an mdwadual basis (two can .
work at one machine if both students have the same needs;. By working on his/her own level
of success, the student not only balds new concepts ang vocabu!ary, but he/she builds self-
conﬂdenoe in expenenmng a feelmg of success. Pt

- v

VIDEO TAPE -
- John M. Schroede? ‘
Edenton-Chowan
Eden.‘ton, North Carolina

L OBJEGTIVESS ., . . Yoo

® To produce a Video Tape -
] To utilize and 49 nmprove all baqc comrhum,catoen slels in prodlicing the Video Tape

4

i TYPE AND DESCRIPT ION OF PROJECT, =~ a

7 Telewston production has p njobea valuable a!!y forimproving’language arts skills. tts
“fi rst and most impressive co nbuhon 5849 improve learning motivation. The stud#nts fe
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love with TV and worked hard to oduce good quahty programs. Suddenly Ianguage arts . 1
skills took on meanihg.
Students reatized it took c/eauve wrmng to produ excmng programs. It g,ook proper arti- ,,-,-/—{
culation both to be understood as a performef and to give clear d:rectlons ,veﬁgoed hand-
writing became. importanit.  * T
The number of reasons for prodch is infinite-We ha the vudeo taping to
record guest speakem#oruséby udents who are unable to be present to hear the lve

,speakerrStudents went out to record programs to bring back for th:;?s They have done

— ‘tapes on conceépts Buch as rhythm in the community and even on raisingfigs. Older students
madeRapes for teaching younger ones. Stories from reading books have been deafnatized. An
<" entire special class day was edited to 20 gnnutes and shown to parentsan otherclasses. Even 4
dull oral reports have become fun to do. ~
One good example of a student produced program s the tape produch( a sixth grade
. class. This class had a real flair for poetry and enjoyed producing many poems To sharedheir
poems, the students — uhder the guidance of their teacher — produced a 20 minute tapg of <
favorite poems they had written. They had poems and even jump rope poems The students
- used a format similar to that of the STV Progrdm Zoomé The program was reafly well done.
Students produced the program to share, and shate they did The class took their program to
the fourth grade, showed 1t to them, and then sat down one-to-one and helped the fourth
graders write poems. too. Thus tape easily became a show piece and was shown to the school
board. Rotary Ciub. Open House. and many other places It gvckly changed the minds of
i several emtics who felt TV was a mere frill
Upon seeing all the benefits from pne TV Program. one might think that the teacher must
have been well-versed intnaking TV programs Actuadlly, it was the first she had ever produced.
Experience helps. but anyone can produce quality programs

\ ” - . »
. PROCEDURE . ¢ ‘

N -\ ) ' N :
A. The Teacher : .. :

- » -Get familiar with the Video Tape equipment (READ MANUALS3, and ask the Med;a, TR
Specialist or teachers who have used the equnpment to assist in'all necessary ways ‘ -
¢ Introduce the students to the equipment '
a they nesd toknow what the equipment can do and what it eannot .
. . b introductory games and activities_can help ‘students get over some of the camera
‘ " . shyness by giving all a chance to see themselves on TV :
. ~c. Many activities are listed in Video and Kids published by Gordan and Breach,
:,\/ ‘Science Publishers, One Park Avenue, New York, New York 10016 :
: : ® Lead a discussjon on the tape of program to be produced and who the target audtence
_might be '
e Discuss with the children a procedure they tan follow to produce the program -
. Encoul%ge—dratse-aipt ptize \ ‘i, ' o

§ . B. The Students \ ‘ ‘ .

. Engage in listening and othér activities to get famihar with the equipmdnt

¢ Plan the type of program they want, the format, and who is to do various j3b

. . a. The type of program couid be the nightly news, a Language Arts concept hke'
o : punctuation, oralureports story dram&zauon etc. ; A

1
[}




- 'ormat of the program could be like Zoom, evenmg news, many small péeces

— " edited together, like Electric Company, etc.
. ¢. Cameramen, audio, tape deck, director, star, and writer are sbme of the jobs that
need assigning
- ® Write the script. Story boarding often speeds thg process
® Assemble set and props (if necessary)
® Practice - ) . -
* Recosd : . .
® Evaluate ] ,
* It necessary, retape and re-evaluate - .
e Show to the target audience )

?
. . ,//
:
»
\
\

IV. EVALUATION ‘ _ o . a7

. Askmestudentsf R

we show this program to __—" (the target audience)?
ould you like to rake another tape later this year?
How good is the production?
Is each. person satisfied with his/her oontnbutaon"

N If\

-, SUDETAPE

Ellzabcﬂﬂiobmon ) J
Bear Grass School :
. Wmmmmzmw ' '

L A , .
*“‘} ¢ : 1 b S A N
! 71 oBUECTIVES * S . r .

*,) .

e To become aware of the rich cu!tura! heritage i in Mamn County .
| * Td develop a sense of pride in Martin Countyand the community
| S * To become aware of each individual's part in a great state and nation
- Toe. Tweahze the importa of recording local history for the benefit of other. people
W -9 To learn the technical .of photography and recording
o * To realize the value of ones’ elders as a tremendous resource of information -,
® To make a permaneént record of 'mportant hlstonca! events and places for the’citizers of
Martin County
help make the citizéns of Martin County aware of the remaining buoldmgs of historical

alue in our county and to help them see the. importance of their preseryatton for future
fatIOl'lS \

. TYPE uﬁ chwmon OF PROJECT S *

-

: A “An. Hnstoncal Tour of Martin County” is aslade—tape prouuctoon It consists of 57 slides,
}! , ‘_ ’ ) *g"" 7 ¢ - L
ERIC - o .
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taken by the students, of higtorical places of interest in Martin County. A taped dialogue..
written by the stiydeats, describes each slide in detail. A typed, bound copy of the dialogue
corresponds with the tape so thaf anyone unfamiliar with the presentation may use thd
program effectively, knowing when to change the slides. Each page of dlatogue is documented *
to show its authentlccty

-

¢ -
[ .

. 4 ¥
. PROCEDURE
T A. The Teacher
~
¢ Locates historical places of interdR ‘ - -

¢ Contacts some of the people in the county to qe mtemewed

_® Directs photography

e Arranges transportation to htstoncal sites

o Helps make final decision on slides to be used\

o Tapes voices of each student in the class to see which voices project best on tape
¢ Edits the final work - \ 1

8. The Students : ) -
e Photograph chosen sites and buildings . ;
o. Research filmed sites
" e White dialogue describing the filmed sites.
"~ o Use a local radio station’s facilities to record the dialogue on tape
* Provide the background music, which was taped-with the spoken, dialogd®
™~ - e lllustrate the slides, showjng the credits for the production .
\ e Eam money to make tfiree copies of the slides and tapes. ‘
. (One set was given. to the-Department of Archives and History in Raleigh, North
' 3 Carolina. The second set was given to the Martin County Board of Education to be
: used in the county schoois. The third set was given to the Economic Development
Commission in Williamston, to be used by local civic groups as well as to acquaintnew
pebpb cormng into the commumty with the htstonca! §gnmcance of Martin County )

j\t EVALUATION " ‘
A
Civic groups have vigwed the s|ide-tape with rosu!tﬂ\meﬂorts to preserve buildings of
historical significance in Martin County. Sgdents are interested in history as Dpeftore,
deveioping a sense of pride and accomplisShment as nothing eise has done. _ ¥ he project for

. the preservation of visual history in North Carolina is the Jannual contest sponsored by the Tar
- Heel Junior Historian Association, a project of the Depanment of Archives and Hustory

- . . .

[ » ‘ '




l. OBJECTIVES

® To use words other than through Readmg
e To write words, phrases or sentences .
* To let words be dependent on photography ,
® To link words to things through photography
~ ® To let photography help tell a story .
"4 o To let pictures be dependent on words

n TYPE AND DESCRIPTION OF PROJECT -

The emphasns of the proyect is mm makmg on the visual word as wen as visual thing.
Either super 8 motion picture film or 2 x 2 slide film may be used.

Pian a story (eideroriginal or from print) with illustrated key points. Exampig: Surry County
Industry-The Textile Mill. Plan alternate pictures and charts on the-key operations in the mill,
for elementary students a maximum of 10to 12 slides. Divide the planning in haif. On'the
left list the illustrations, pfcture(s) or chan(s) or both; on the right, a verbal explanation of the
picture or chart P

P | v }’ .".‘ -Exarnple—s.’/-

Title. .. What this activity is about .
Picture-Textile Mill . Couple of sentences — Location, parents
working, etc.
Picture of chart telling the, xplain majos steps in manufacturing
e e e 0RAMMENt tO visit step ... . _taxtiles socks. etc_ . v
v by step through story — by Explanation — live or frcm tape prefe ly
motion picture film or slides written out on cards using one car
' l for each visual or segment to get -
' ) L - good wgrd usage. e
- \ ’ . //
. JROCEDURE/

A.TheTnchor I e v .

-~ ( : * ‘Explains the activity on  the chalkboard or overhead - ' \
' o Assists students in. sef@g, limits to the activity BN o A
AP * * Plans ghead for,camera (instamatic) or Super 8 mgtion ptcture Mm etc.’ *
T - ® Sees that the group includes: an nizer, a spelsll, a student vmocanusea camera a
& student whd can express self in ords _

4




B. The Students - o . ’

" Plan the actlvvty together
ccept individual responsibilities, although they work together
ollow the plan as closely as possible

L Rewse script, picture or procedure as necessary

.
-

IV. EVALUATION -
‘
“ o Students hs;cn%wwords learned ;
e Students discuss new ideas ] : L ,
¢ Students discuss how smprovemegts could have been made \
. Students recount value of worknng together. doing good work, teammg new things and new
. words ' ¢ .
4
N ]
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FILM

y Collett B. Dilworth
" Fayetieville City Schools ¢
Fayetteville, North Carolina 28307 .

I. OBJECTIYES .

To increase the students’ desire to communicate well through the medium of the dnema
To increase in the ability to compose perceptiops in medningtul relauonshvps
To-develop a mastery of technical inforngption and skills"

To develop a thorough understanding and apprec;atuon of cmema as a medium’

To create a film,

. . S .
. TYPE AND DESCRIPTION OF PROJECT

The students in smali groups wnh the teachef asdirector will view and develop responses to

nonverbal films (e.g., Occurrénce at Ow! Creek Bridge, Pigs, Glass, The Deer in the Forest,

l eic ). They will then master the technical skills necessary for composing through film, plan
a mmvmnsmall groups, shogt a nonverbal Mm edit th’ Mm and show it to an audience.

.1 L

. . s

IN. PROCEDURE o , " L,

DR U R VU

¢

- A. The Teacher _ r - | L

3
-

e Function as the overau dlrector of the ﬂlm so that thrg. pehod of dsrected creatwe actw»ty
takes the place of theoreucal introductions and technical practlces gnd dry runs

\ e, ' i . | ~”' - : '. . )
.\‘l" ) k ) ': . . gd -
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" Direct the students irran orderly sequence of decisjaps: demand ideas from the students
. in ail $tages of planning, shooting, and editing; gdin consensus which wifl deterfine
the development of the film; set up shots and make edmng decisions in the face of
student uncertajnty -

Insure_that the basic idea/conflict of the film i suffuc:entty mtemtmg clever "and oo-

. herent to warrant the effort ahead )

Insure that af least these aspects have been cons»dered by group tgefpre each scene
is shot: lens cleantiness, fowground/background pe ive/composition/ﬁghting ~
camera and subject movement, lens fodus

* Demonstrate the effectiveness ot tight edmng by haymg students evaluate their
. responses to both non-edited and edited versions of a sequence. ‘
° MQ(e provision for all equipment needs and for out-of-class activities
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.., B. The Students - s \

® View and discuss nonverbal films ' ) - .
0’ Leamn through practice technical information and skills: : .

1. Exploiting visual cohventvons P
a) Perspective . e e x ‘ :
1) Distarice — tong. medlum close-, : -
2) Angle — high. Iow, level /_-/ e
3)- Lens focal length — telephoto normal wide angte T
.b) Composition \mthm the frame \ LS
1) Rute of thirds - : ’ .
2) Foregroond ‘e O L
"3J Background - T S )
c) Lightipg - w ' { .
1) Diffusé : ’ ‘ - ", ¥
2) Directed — back, side, fr))nt, high, low . .
2. Exploitigg cinematic motion ) ‘ C RN
a) Camera rhovement : ~ ‘

1)3\ .

| : ‘ 4) Zoon\ lens t
b) Subject movement — consistent in direction
c¢) Film movemént (editing) — sequencing images to make cumulative meanmg (net

* necessarily narrative) .
3. Mastering basic processes ' :
s . a) How fjim records images and gwes appearance of motio

. b) Basic camera functions ,

c) Basic editing techniques ~ ~ * - \
® Work with still cameras to develop mastery at composition and to create thematu: and k
. narrative sequences of pu:tur% ’
’ o' Master the use of equipment . Co
.o Plan-a nonverbal film'in a small group: estabhsh conflict development, culmmatsOn}

N\

.- resolution; design story board — a sequence ol hand-drawn scenes
K * Shoot a fiint using the story d as guide 3 .
e Edit the film, cutting every no tial frame
. Show‘the film and elicit audience response
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IV. EVALUATION ' ' :
' ’ § ’ - Coa v y
The most legitimate evaluation of a film 1s the reaction of a sensitive aUBlence. Itis especially
reveahing to gain an audience’s reaction to a second viewihg on'a subsequent day A goodfilm
will usually elicit greater appreciation on a second sho‘wng A formal evaluat:on could be
effected with a fave—pcnnt scale provided for each of the aspects hsted abovef' Introduchon to
technical information and skills™) For _exampie. in evaluating the use‘of pe pective a rater

mtght use the scaie below® \ ¢

I
I

: S ; Very
. . . Effective eftective
. 1 Use of distance - 2 T T4

3
2 Use of angle 2 - 3 4
3- Use of focal length ] ‘ 2 3

N

There should also be a category of response which should concern the viewe¥'s holistic
ponse. the extent to which the film prov'ded dehight or ms:ght or thoughtfutness This .

category should be we;ghted far more than any other

-




161 SHORT FILMS: A BASIC FILM LIBRARY

* Several other péople have mage up'theurJusts of many recommended shortfilms Ken Donelson of
* Anizona State University, Tempe,Anzona volunteers his list of 104 short films of particularvalueto
junior high and high schodl English teachers For gach film below he has indicated tke title, the
running time. whether the fiim 1s m color.(c) or black-and white tb&w). tHe rental company. the

8ptal price, and p brief summasy

{1) ”Advent.ures of an *.” 10 minutes. ¢, Contemporary, $15.00 The young * comés into the world
and grows up full of fun and energy. A film about joy and love and life If it sounds a bit fey, see it.
Yaou'll hke 1t .

(2) "After the First,” 14 min | ¢. FranCtscan $1500 A young boy gets a $potgun for his twelfth
birthday-and ‘goes hunting with his father The*boy learns fhat taking hife 1s not easy or negessarily

. p!eaiant. Not really an anti-hunting film
Ano‘So Ends’ 25 min., ¢, Pyramid, $20.00 Robert Cushman Murphy narrat&s details ofa 1911
whalmg expedmon he went on and Jack Palance narrates- details: about bloody present-day
whaling A great film with - many ol stills and pieces of film foptage

(4) “Arena.” 10mun .c, Pyramid. $15 00 Anempty football stadium sfowlyfnlisandwewatch asthe
football game goes on Lwely use’of stills and many caméra techmiques Not just for football fans

(5) ‘Ares Contre Atlas,” 8 min , c. Auduo Brandon, $10 00. Five black comedy snghtgags aboutthe
horror of war .

(6) “Ark”, 20 fmin . c. Arthur Barr, $20 00 Seéf in the near future with a contaminated world. the
protagonist tn{snvamly to estabiish an “Ark” ot safety for h:mse(f and some ann‘nals and plants.
Pessimiftic and controversial

{7) “The dudityon,” 10 min.. c. COunterpOmt $13. 50 ‘A young actor enters a darkened stage and
hears an unseen Mirector tell him to act out certain emotlons understanding. love, pity,concern A
parable which glght to lead to dlSCUSS!On

(8) " Bal%)laga"glao "10 min , c; Pyranfid. $15.00 ANorman McLaren film (and that lsalready proof
of quality) with two ballet dancers exaling life

(9) "Basic Film Terms,” 15 min , ¢. Pyramid. $18 00 Aimost exactly what the title says Filng terms
are shown and explainedand then demonstrated in a short script

(10) ‘The Bass Fiddle.” 20 min., b&w. Contemporary, $20.00 TheveryfunnyChekhovshortstory
about a musician a lady who lose their clothes and wander around looking for help

hat's Why.” 17 mun., b&w, Fumtmages £15-00--Othice- workefsgehunhngaﬁ&

\
“Rlake.” 19 min . c, Contemporary, $25.00 Blake is a real, nothct:onal person with very real /
sies 'He'loves to.fly and he loves to go where he wishes and to be with someone or by
hnmself as ye deades \Nc%conformnty in action

ern hlms be foils rot!bers and saves the herOmé from all sorts of dangers.
"27min..c Pyramid.$25 00. Zubin Mehta conducts the Los Angeles Philharmonic in
Ravel's old warhorse but it's an exciting reading and the fiim brings both musig and musicians to
hfe .You could hate music (demonstrating your lousy taste) and still fike this film, it's that gbod.
(15) "Braverman’s Gondensed Cream of Beatles,”. 15 min., ¢, Pyramid, 52500 Almost & history of
- Beatle-influenced molern culture as Braverman shows us the Beatles in their early-days and after = .
;hey had broken up. PHten a very obcth‘q -angd sometimes very sad film.

(16) “A Chairy Talel' 10 min_, b&w, Contemporary,$10 00 Another Norman McLaren film abouta
_young man attemptmg to sit on a chair that resists his every. advanqe A metaphor that can be read
many ways and should serve well a$ discussion .

N




(17)___The Chicken,” 15 min., b&w, Contemporaty, $15.00. A Frenchmin buys a bird for a future

Sunday dinner, and his son so loves the bird that he tries to fool the father into believing that the
chicken s a hen (and therefore an egg layer) and not a rooster. A very loving and very funny film.

(18) “Claude.” 3 min , c, Pyramid, $10.00. Young Claude is considered stupid by both hus father
and his mother and he invenis a machine to make them disappear

L 19 ‘Thé Cow."” 10 min., ¢, Churchill, ? A lyrical celebration of the countryside with a young girl

Qbservmg and delighting in the sights and sounds of a herd of cows Gorgeous photography and
-great for dvscussung our perception of details. .

{20) “"The Cnitic,” 4-min_, ¢, Learning Corporation, $10. 00 An old man goes to an artsy filmandto-

the srr:tat:on of other spectators criticizes the film Good for discussion of critical standards
especially subjective criticism Very funny. *

(21) “The Dawn Horse,” 18 min ; c, Stanton, '7Amythncatand mystical film about Indians and thear
penefs ang practices and rehg ons

(22) "Death of a Peasant,” 10 min, c, Mass Med:a $15 00. During World War I, peasants are
rounded up for execution, One man breaks away and chooses his own manner of death

{23) “The Doodle Fitm™ 11 min , c. Learnimg Corporation, 515 00 A pompous narra'tov‘—(p’@.ntly

~ a sociologst or psychologist. analyzes the doodling of a ‘man from his childhood until his

adulmood Neat satire
(24) “The Dove.” 15 min . b&w. Pyramid. $2000 A wildly fyunny satire of Beggman's films,

)y .especially THE SEVENTH SEAL and WiLD STRAWBERRIES d n pigeon Swedish Likely to

1

‘d

offend some students (and probably more teachers \

(25) “The End of ghe,” 7 min..c, Learning Corpofation, $15.00 A seaguH near death walksona
beach while nearbftffousands of seagutlsanfesta,garbage dump It aboutdeath and humanity and
pollution and mugh gore 5‘[)&

26) "Expenmerits h Motion Graphics.” 13min , c. Pyramid, $1

omputer generated mms explains how and why he uses the c0mputer to make his experimental
works

(27) "Eye of the Beholder.” 25 min , b&w, Stuart Reynolds, ? An artist has apparently killed-a
model and a numbet of people who have known him tell their stories of what they have seen of him
and Q'Ve{he'fperceptrons of reality Anoldbutstilivaluable film iHustrating the daﬂerencesbetween
appearance and reality - - ' 35

{28) “The Fat and the Lean*' 15 min, b&w, Pyramid, $18.00 An early film by Roman Polanski
about a fat man who owns/controls a young man, lt s about freedom and the nature of freedom
Provocative and ambiguous.

- (291 "The Father.” 28 min.. b&w. New Line. SBSDQ.BurgessMeredm 1s brilliant, xnmepanot the . -
father/cabbfe who has lost his son and can find no gne- to talk to From Chekhow's short story

(variously transtated as “Lament” or “Grief”). | »
(30) “Fathomless,” 13 min_, c, Film Images, $12 50 Colors and shapes float jn and out pf the
viewer's consciousness Not really an experimental film; but close to it.  » -

(31) “1501" 8 min., c, Contemporary, $15.00 Inthe midst of a housing crisis, a young man rentsa

bathroom sans apartment (some architect goofed in drawing up ‘the plans for the apartment -

building). The man and his’ landlady talk, and that's about aJl there is to the film exceptthat :tsiovely
and'tunny and sardonic. - .t

(32)° ‘Frame by Fragne,” 13 min. &‘, Pyramid, $18.00. A hOw-to-do-lt film aimed at klds on making
animated short films. Very effectwe wnd fun ta watch.’

(33) “Frank Film” 9 min., c, Pyramid, $1§,00 Ffank Mourls autobtographxcal filen Spewvng amages
and sounds at the viewer. An Academy Award winner, deservedly so. .

furiously. Beautiful film score and a beautiful film in all way®.
(35) “Genesis,” 6 min., c, Audio Brandon, $10.00. A woman's hand depos'ts a cosn inasl
machine starts \{vh}ch creates a man. His molding and life consume o.Q.y a few minutes. A
' 87 o ‘
Ui ‘

(3?) ‘JGallery 6 miny c, Pyramid, $10.00. Three thousdnd years of man's art comvng -
anda

Q

John Whitney, makerofmany
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mechanistic and cynical film. ~ X . . ——

(3§) "Glass,” 11 min., t, Contemporary, $20.00. People and products and prqcesses in a glass
factory. Rarely has any film’' paced itself so in accord with the subject mafter being filmed. :
Somathing 6f a classic in short films. ) S . :

(37) “The Hand,” 18 min., c, Cbntemporgry, $25.00. An artist who makes simple pots is first
requested and then forced by a dictator to turn his art to making victorious symbols of the
government. First refusing, then fleeing, and finally dying, the artist fights back against the -
repressiveé government. . o .

. - £38) “The Hangman,” 12 min., ¢, Contemporary. $15.00. A reading of Maurice Ogden's didactic
poem about man’s unwillingness to help his fellows with macabre shots of the townspeopleand the .
gallows and the hangman Overdone and preachy but effective with young people: - -

(39) “Harold and the Purpie Crayon,” 8 min., c. Weston Woods, $10.00. Harold takes his putple

7/ crayon and draws his way into adventures Made for young children but deiightiul ana full ot puns

(40} “Help! My Snowman’s 8urning Down,” 10 min.. c. Contemporary, $10.00. An absurdist tale of
amodern Everyman. He lives in abathtub on a pierand 18 confronted by almost every probiem of the
modern‘'world. Bewgfdering and great A

(41) “The House,” 32 min., b&w, Contemporary, $3000. A fractured narrative about a house and
its inhabitants from about 1910 through 1945 or so. | have yet to have students see it who weren't
,initially bothered or confused but who weren't eventually almost totatly involved withghe film

(42) “John Muir's High Sierra.” 27 min , ¢, Pyralpid, $25.00. Something of a biogra'p.kf%of John
Muir (author and naturalist and almost single-handed the father of the National Park-Service) and
the mountains of Cal:fgrma he loved ’ o i , .

(43) "Joseph Schultz,” 13min ,c, Wombat, ? A German soldier, circa World War 11 finds Fe can kill
in battie, but he cannot kill a group of hostages, ant he joins them and dies. A true epigode of
courage ) N c ., . '

(44) "A Journey," .12 min ,c, Wombat, ? A group of people are on a train bound for somewhere and
one by one they quietly disappear Not a-mystery, but rather a pgrable about life and.death and
caring and understanding ~ ) - \ . “

(45) “Let the Rain Settle It,” 13 min,, ¢, Franciscan, $15 00. Begause a car matfunctions, a father
walks to town leaving his son behind with ablack family Uncomfortable at first with the people and
the surroundings, the boy learns somettwag about understanding and acceptance. .

~ (46) "Love Me, Love. Me, Love Me.” 8 min , c, Contemporar; $12 50 A cartoon about Squidgy
Bod.’7lovable and inept, and Thermus Fortituge. unloved andégale. Thermus. hating his cond__morw'
takes lessons on how to be loved with hilarious results A delightful moral ending that mocks every
silly mora} ever written ' : . . .

(47) The Makingofalive TV Show," 26min ,g, Pyramid, $25.00. Behind tthcer,
‘and directcr prepare for one production number in an Emmy’Awards Shaw. The pace of the-film
becomes more and more hectic, and the film will illystrate wh}t takes place in the pianning and
preparation of a TV show . 2 N : .

(48) “The Man Whe Had to Sing,” 10 min.: ¢, Mass Media. $15 00" A cartogn abaut the life and
death of a man who apparently caanot talk but can only sing an increasingly lrr'itatuhg song. {f the

- song*1s monotonous, the point i3 wel made. . . , : ’ .

(49) “"Master Kiteman,” 12 mirz ~C,Arthur Barr, $15.00 Dinesh Bahadur loves kites and kite flying

and believgs he can c0mmt:%‘cate with others and discover about himself through His kites A

unique personality and a uniQue life solution. '

b .
(50) “Matrix.” 6 min., c. Pyramid, $70.00. The best of the compster fiims,with graceful squares -
5 ‘ .

curving and dancing their way through space. Cerehral more than emotional b utiful.

(84) “"Munre.” 9min , c, Rembrandt, $12.50. & feur-year+old boy drafted into the army has trpuble
getting out because-no bureaucracy likes to admit its goofs. A Jules Feiffer Acadenly Award winner
- (52) “Nahanni,” ?mm . ¢, Contemporary, $15.00. Albert Faille, age 73, sets out on his eighth trip
up the €anadian Nghanni Rivar searching for the goid reputedly there-atthe headwdters Greatfilm

w?
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about man’s need to leave a memoral
(53) “Nerghbors,” 9 min., c.Contemporary, $12.50. Two ne:ghbors watch a flower bloom on the
" dividing line between me:r properties. Driven to ppssess the fiower, they fight and then make war
Norman McLaren's statement about greed and power. .

{54) "Night and Feg,” 31 min, c and b&w, Contemporary, $30.00 Alain Resnats statement about
man's inhumanity to man Alternating blalk and white footage of @erman concentration camps ‘with
color shots of the modern setting of th camps contrast the quiet today and the horror of

/vesterday- Very strong stuff, but the kind & thing we all need occasionally to remind ‘ourselfs of.
‘Note from Above,” 2 min , c, Mass Mexgia, $10 00 A series of commandments waft their way. . .
down to zealous believers below. The next g last message reads “ThousShalt Kill.” No one 1s
_ around {o read the following message, “Last note should Be Thou Shalt Not Knll Sorry, ay mis-
take.” Satire ot zealots and conform;ty .

(56) “Novembes." 10 min,, wntomporary $14 50 Modd piece aboutthe end of the yearand the

end of {ife $omber and often moving shots. ¢

B7)"NY,NY "16min, c, Pyramid, $20.00. Fra‘smsTho pson svssuallystunmngfllrrféboutthe
essence of New ‘v’ork City through the use of ditferent lendes and all sorts of distorted shots

(58) "An Occurrence at Owl Creek Bridge.” 27 min . b . Contemporary. $20.00 Ambrose
Bierce's short story about the hangihg of a Confederate spy i1s'pne of the two or three most wigely
used short films | know 1t's overused and I've seen it abused, buy it 1s a great ilm W|th shock impact
everytlme | see it

"(59) "Omega,” 13 min ,c. Pyramid, $15 00 Acolprful buta
story about breakmg our bonds (from what I'm not sure)
teachers. .

. (60) “One Eyed Men Are ngs 15 min.. c, Contemporary 525 OO A Frenchma‘n ISmistreated by~
his mathér and hated by her dog and ignored by everybody-else Discovering that the warld honors
and respeécts the blind, he dons a paur of dark glasses and 1s accepted and evén loved by people, and
 the tr; comes out. The bgst new film I've geen In several years and.a recent Academy)Award
winner’incidentally, the dog i1s one of the best actors I've ‘seen in a long time

(61) “One Friday,” 10 min., ¢, Counterpoint, $14 00 Gunfire and the sounds and silences of war
touch an unnamed towr’ for some unexplained reason Although everyone apparently has been.
killed, a two-year-old toddles out to play and discovers one survivor A little heavy-handed in its

+ message, but still powerful ) -
{62) “The Parting,” 16 min., c, Wombat, ? A man has died, and his fagily ard his neighbors in a
small Greek village gather to mourn his death. Quiet and honest and not morbid, the film becomes
Jnggeasingly effective in establishing a mood
' (63) “Pas de Deux,” 14 min., b&w, Learning Corporation, 52500 Norman McLaurens strobo- . ‘
. ’.scoptc study ofmovement and light and shadow and two ballet dancers. An,mcred:bly lovely film
" (64) “Peaple Soup.” 13 min, c, Learning Corporation, $15.00. Alan Arkitr's sfidy of the
imdginatians dnd creations ‘of fwo yourig boys who combine all sors of kitchen mgrednents totum .
themselves into animals. Fun and imaginative. .
(65) *Pigs,” 11 min., c, Churchill, ? Pictures of pigs and theif mud- holes which forces the viewer to
look at something ciosely maybe for the first time. Funny and. for many of us, a highly
anthrppomorphlc study. ’ e
(66) “Post No Bills,” 9 rhin., ¢, Mass Media, $15.00. A hater of b:llboards Is seen tearmyg dow e
of the monstro )mes A policeman comes by, arregts him, and the destroyer is taken before a judg
Afterwards, he is lauded by the mob and then winds up a guest on a night talkshow, smokmg a
cigarette. The final scene shows a biloard ‘with the hero's picture above the stogan, “Smake the
Rebel's Cigarette.” Nicé attack on thxeroblem of fnghtmg the estabu.shment without ult:mately
joining it. . - -,
(67) “The Question.” 10 min. €, Comemporary,$12$ in th:s canoon the protagonist ddenl.y_,\
“tinds a Iarge quest:on mark hovering over him, Quest{onmg what the ? means he goe.s to a scientist,
* :. . ' ’ . »89 (J - i ’
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thurchman, military officer, and psychiatrist to help him, but'no one capruntil a young lady-{and
love) appgays on the scene. - ) ’

-(68) “The ReasonWhy,” 14 mift.; c, BFA, $10.00. Two huntgs (bfiHiantly portrayed by Robert ’

Ryan and Eii Wallich) talk about their hunting afid then spot a woodchuck in the distance. One
hunter takes a shot, kills the animal, and then along with the other hunter triesto figure out why they
ever considered killing Nice parallels with war and why man kills anything at any time

(69) “The Red Balloon,” 34 min., ¢, Audio Brandon’ $27.50. A'simple’tale (with all kinds of
metaphorical overtonés) of a young French bgy who'befriends a lonely red balloon only to watch a
mob of cruekkids destrdy the balioon. One.of the most attractive short films gver made arid one
&most everyone likes. : ’

(70) “Repiay,” 8 min,, c, C‘cﬂnemporary. $15.08 A simple (maybé simphstic) film showing the -

generatfon gap and rhaking clear that it is not a newsproblem. The filp pokes gentle fun at the
extremista~or radicals of the young or thé old. o
- (71) “Rodeo,”, 20 min., ¢, Contemporary, $25.00 An effective study of rodeo riders an?odeo
-clowns and the indifference oféhe bulis who represent nature. The long sh@ts and the glow motion
(nearly freeze shots) of one lonely rodeo rider pitted against one Brahma bull are magnificent.
(72) "The Running, Jumping and Standing Still Film” 11min., b&w; Pyramid, $15 00. Reter Sellers

-

and many of the people involved in the pid British “Gogpn Show" pyt on a wacky demonstration of

Python,” you'll like this

(73} “The Season,” 15 min , ¢, Contemporary; $20 00. A satire on commercialized ChrMmas: )

showing a Christmas parade, ageller of Christmas trees, and actors who play Santa Claus There's
no need to write an original satire when people like this are only-too willing to satirizé us by playing
themselves. Often nasty and quite funny. ) . >
(74) “TheShepherd,” 7 min , c, Macmilhan, $10 00 A simple shepherd wanders agound the big city
trying to find work Failing, he hears a mighty voice from overhead ur ing him to go into some other
work, so he answers the call of destiny and becomes a blackstith Nice attack on guidance
counselQrs and cliches - ‘ '
(75) “The 8hooting Gallery,” 6 min., c, SIM, $7,®. A solider fires at targets 10 ashooting gallery

.One after another is hit and the targets play out their smalf roles. SuddeMly, he firesfat two dancers -

and both play, their normal roles until they break Ioose of their bondegnd float into the air The
"soldier shoots them down, flattens them out, and they become targets and nothing eise It's abouf

- slavery and freedom and a mechanistic society.

(76) “Sulences,” 12 min., c, Cantemporary, $15 00 Savageponraﬁof what war does to destroy the
best in us Civilians remove the clothing from dead German soldiers:. and two men discover one
solider still lives. Although one of the two men abandon the soldier, the other takes him back to his
village. The village, still burning from a German attack, now represents horror'to the civilian and he
beats the soldier to death in a paroxysm of despair and frustration. '

(77) “The Sixties,” 15 min , b&w/c, Pyramid, $18 00 A Braverman fiim with many stitls about the °

nature of the T960's, particularly the vialence of the times. .
(78) "Skater Dater,” 18 min_, c, Pyraiid, $20.00. A skateboard gang @Pboys breaks up when one
boy enters adoleseence and love and young girl enters his life ’

(79)."Solo,” 15 min., c, Pyramid, $15.00: A hokey incident with a small frog' will irntate-some
viswegs, but otherwise this Is an exciting picture about mountain climhing with some scenes that-.

still bring gasps from first viewers. - .
(80} “The Son,” 10 min., b&w, Contemporary, $12.50. A farm couple wait for the wesit of their son

from the city. When he returns, they discover the oufside world has made him a/man they can hardly

recognize Stark cartooning. .
(81) “Sticky My Fingers, Fleet My Feet,” 23min . c, Time-Life, $25 00. A Saturday afternoon touch-
football player joins his middie-aged friends in Central Park foranother game. The joy of conquest
- soon ends when 3 fourt®en-year-oid boy joins them and proves far and away the best player
. . ! . m b

g0

sight gags and English humor 'l love the film, many of my stud ts hate it |f you l!lfe :Monty'
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"Comedy at if§ best, satmcal sad commen!ary or\man s values and aims, effective camera work ;
delightful.

(82) “The Stray,” 14 min., ¢, Franciscan, $15.00. A busdriver takes 13 youngsters to a day atthe
* San Diego Zog, and one young boy strays away. The*bus driver searches and when he finds the lost
youngster, eve has-a party. This may sound hokey, but it you see it I'll bet you'll like it asmuch
‘as | did. The kids are greT and the bus driver (you'll rgcognize him from TV commercoals) is totally
believable apd wonderfu

(83) “Street Musique,” 9 min., ¢, Learning Corporation, 31500 Ryan Larkin's animations are a

- series of variations on three street musigians. Starting with simple line drawmgs Larkin devetops
increasingly colorful and complex paintingse

(84) “The Stnngbean " 17 min., b&w/c, Contemporary, $17. 50. An old and lonely French seam-

tress nts a string Pean nurtures it, and then transplants it into a flowerbed in a city’park only
to ater- npped up by workmen. A study of old age and lonetiness beautifully acted.
- (85f “Summerplay,” 15 min., c, Counterpoint, $16.00. A typical summer day at the beach —
lovergwalk holding hands and a group of boys dive off a pier. One quite young boy isnot quate re?dy
f e diving and on-lookers watch sympathetlcauy or mock him.-

(86) “Syrinx" and,“Cityscape,” 4 min., b&w Leammg Corporation,$10.00. Two short films (on the
same reel) by Ryan Larkin, the first the t Greek myth, Both are series of ‘charcoa{ drawings
rapidly-and levingly put together and looking like moving drawings more than stills. —

(87) “Televisionland,” 12 anin., b&w/c Pyramid, $15.00, Tlips from early TV shows until now ,
" yield almosf a history of TV and our changing tastes in programs.

(88)-“3rd Ave EI," min., c, ACI, ? The 3rd Ave El in New York Clty and we watch one train frcﬁn'
morning urdil night. .

(85) “Time Piece,” 8 min., ¢, Contemporary $17.50. As -a man hes ina hospa(al reﬁectuém a
series of absgrdast ﬂashbacks who and what &and why he was and how hegat where he did, Wild and
.wonderful. ‘

(90) “Tomorrow Again,” 15 min., b&w, Pyramid, $15.00. An elderly lady lives a sterile and lonely.
existence. Coming down from her room dressed to kill in a fur cape and all, she expects attention s
and receives nothing, nothing at all; not even the merest of notices.

* (91)“Toys,” 7 min., ¢, Contemporary, $15.00. A group of children.look at a wondertul assonmem
of toys. Suddenly, the children stop moving and the toys move, alitoys of war. Soldaershght planes.
drop-bombs, napalm hits a solider and he bums, and others die. A parable of war and crueityand a -
short film classic.

(92) “21-87,” 10 min., b&w, Comemporary. '$10.00. Arthur Llpsens view of life -and death and
man’s inability or unwillingness to learn hns own ldermty or the identity of ‘other human bemgs
Exoellent sound track.

(93r “Two,” 9'min., c, Macrnman $15. 00 A parody of Nalian movies, particularly the work of
Fellini and Atgnioni. Two people on a beach play the game of “1 am less worthy than you are,”sand
degrade each other, *

-

(94) “Two Men and a Wardr be "15 mm b&w Contemporasy, $25.00. TWomen risefromtheésea .

carrying a wardr chest y move through town, suffer cruelty and perversenesgand pam and
scorn, and finally return to the sea. Another Roman Polanski ‘short film.
(95) “Very Nice, Very Nice,” 7 min., b&w, Contemporary, $10.00. Arthur Lipsettscommentaryon
1/ linass and misery and death today done through a series of still ptctures and an often ironic
commentary.' ,
(96) “The Vlohmst 8 rin., ¢, Learning Corporation, $10. 00. Harry loves to ptay the violin, but

. hd plays, as one character says, “awful.” So-Harry goes t¢ a master violinist who urges him to

suffeP¥ praduce beautifut music, and Harry does suffer and he plays beautifully, only he's glso

misbrabi®An Emest Pintoff satire.
(97) “The Violin Lesson,” 10 min., c, Cohtempomry $15.00. An oldVviolin teecherapparenﬂy has
a young pupil whd reaks havoc with the vio!in Then comes the surpnse endmg which points up

< 0 7 l ‘ -t L - :
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the contrast between appearance and reality.

4 (98) “The Wall " 4 min,, c, Contempora;y, $12.50. A "people-user” slts by an |mpenetrabie wall'
waiting for someone to come along to break through thg-wall. Someone does and the “people-’
user” uses him. Neat commentary on ,a type of hUuman being. -

(99) “Why | p Creates,” 25 min., ¢, Pyramid, $20.00. Maybe the classic of short films — aboyy
man’s drive tg find an outlet for his creativity. The film makes us groud of ourselves and our fellow
human beings. -

* {100) “Windy Day,” 9% min., ¢, Film Ima@es $20.00. Two small girls get together on adull summer
day to act opt their wnshes Wh:msccal and funfiy and an accurate plcture of the inaginations of kids

. 108 “Z ateh the Goat 20 min., ¢, Weston Woods, .$25.00. Zlateh is scheduled for slaughter -
since the furrier and his fanfily need money and -Hanukkah 18 meat. The oldest son sets off with
Zlateh to fhe butcher in fown, a snowstormits, Ziateh saves the boy's lifé*and all is well. From the
Isaac Bashevus Singer short stdry. ) -

\
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THE CASE FOR EDYCATIONAL DRAMA:
A KEY.TO KNOWING

a0 N ~". .' 3 _( s N ¢ *
e °  R.BairdShuman - S
- * R . D‘*."' “ A . ‘ . ..

y . ., _ Durham, North Carolina 27708 4 y
What is Educationsi Drama? AP 3 ) N

. . k] .
_ Perhaps ali teachers must define educational .drama to suit their own n!eds and teaching
situations. For our purposes here, DorothyrHeathcote's definition of the term will serve: “Anything
which involves persons in active role-taking situations in which attitudes, not characters, are the
chief concern, lived at life-rate (i.e., very at this mpment, not memory based) and obeying the
natural laws of the medium.™ Educational drama may result in the production of a play for an
- audience, but generally it will not. . .

Exercises involving movement and ‘encouraging .an awakening of the students’ senses,
pantomime, role playing, improvisation: these are essential activities of educational drama. The key
to using educational drama successfully and effeClively is ‘the active involvement of every
participant in a process which demands creative invention, interpretation, coping with situations as

. -ty arise, and bringing to the fore the collective knowledge antNogenuity of all the participants —
. intluding the teacher — in ordey to produce an effective and convincif end result in the form of
something dramatic. However, a more important end result is that which has to do with the emerging’
. attitudes and insights revealed to the participants as they come to know themseives better and by
the participants as they come to project their inherant attitudes and insights to others through the

17~m of drama. -, , T
. ° - [

What Does Educational Dratna Invoive?

_ On one level, the above qu;(ion can be answered with a single term: risk-taking. At its best,
educational drama will take its own form and the really confident teacher will not know in advance of
meéting with a class whether th drafma will be'set in the past, present, or future, at home or in.a
foreign country, on a farm or in a factory, in time of peace or in time of war. The teacher experienced
in the ‘Gse of thg medium will leave the decisions to students, for decision-making, or, as Heatticote

| . calls it, decisfon-taking, “is an important educational experience and one means of ensuring

" invoivement. Group decision-taking is not easy but there is nothing quite so revealing of either the

needs or resources of any community as making this demand.™ : -
Teachers initially embarking upori activities involving educational drama need to make certain
self-assessments bgfore they can know where they might begin. They rieed to ask and answer such
questions as, “How much noiseé can | permit before | risk disturbing other classes in the school?”
" “Can | get my ciass back to orgler easily and quickly if this becomes necessary?” “Does disorder
(physical.chaos) in the classroom unnerve me?” “To what extent can | relinquish my authority over’
the Class in terms of discipline and planning?” “Do | require physical distance between myself and
my students?” “Do my students require and expect physical distance between themselves and me?”
“Do | feel able to handie 25-30 students in an informal situation or can | better handle five or six
" groups of five students each in a context?” “Do | have any stereotyped views about my .
*  sfudents which | must work to o “How far do | my students?” e

' ‘. . . ) . ) ' j
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N In thfhking through such questions, teachers wijl come_td know themselves better than they
previously have. Many of them will find that although they are warm, open, and devoted to the .
principle of stugdent invbivement, they cannat function comfortably outside a context in which they
are the décisioN-makers and plaq:\ﬁrs. In essence, these teachers have not yet come to the point of
trusting their students to function responsibly and effectively at the decision-making level — and
they may have good cause for their reservations. Nevertheless. it s mostimportant for them to know
that they havé thesa reservations, eise they may in goad conscieAce embark on an activity which
they cannot see through to a satiséctory conclusnon‘,"pamckmg when the noise level or degree of
mess in‘the room becomes higher than -their abilify to tolerate it and calling off the.activity
somewhere in midstream, psssa‘bjy. scolding or berating their students 1n the process, and by so
doing, building barriers rather than bridges-between themselves and their kids.
+ Asaguiding principte, one should remember that teachers cannot teach well in sifuations whych
© make them uncomfortable. Their discomfiture will be felt, by their students immediately and
classrpom tension will result. Therefore, good teachers will know the limits of their own sense of " -
. Security and will on the vne hand remain within these limits while on the other hand work fo extend
them. But the limits can be extended 6nly after they have been defined )
Teachers alsdsveed to develop skill in densing what will work bﬁst for their younsters Eachclassis
diffetent and the dynafmics ofany group must be assessed if optimal results are to be achieved in the
learning situation

Where to Start

If one 1s dealing with young children, probably between the ; §
which we are discussing here 1s glready a natural form of express cammunicafion with them.
These youngsters argxperts at make-believe and improvisakion The teacher would be wasting
time 1n using warm-up activities with them, because warm-up activities are designed to help wipe
away inhibitions, and younger.children, when left to themselves, are remarkably urrinhrbited The
teacher can plunge directly into types of-improvisation and must guard only against building
inhibitions in the youlgsters .
For example, in her film “Dorothy Heathcote Talks to Teachers,” Mrs Heathcote deals with the
situation okthe smallest boy in the class who wants to play the monster. Obviously, this diminutive
. lag would evoke only laughter if he appeared ‘as the monster, yet his desire 1S sincere and,
psychologically, wholly understandabie. The prisblem then becomes, “How can the tiniest boy in -
_the class play the monster convincingly?" Seiée teachers would respond to this questioh, “He
« can't!” But Héathcpte, realizing that she cannot depend upon the visual image of a mpnster if thetad
- is to have his wush‘, asks the chilg how loudly he can roar. Having then determined that he can be
convincing in an auditory way, she hides him behind a wall, dnd fearsome roars quite believably
. frighten the other participants in the drama. Similarly&n “Three Looms Waiting" theére is a sequence
in which He‘éthcote Is working with an adolescent who s to play a Britigh captive in a German
Prisoner-of-war camp. She tells him that he must have his background straight, and she begins to
gnil him: “Do you have a mqther?” “What does your father do?" “Where in London?" Hé responds,
“Coventry,” and Heathcote goes right on with more questions. : . '
When asked in the analysis of this session why she did not tell the youngster that Coventry s not a:
part of London, she responded, “| don't give a damn where Coventry is!” The iriportant thing at this
point is that the youngster is be_ing'i'nvolvpd,amotionany\in anexperience. Heathcote is notteaching
[ . ageography lesson here, but réther.is helping an adolescerft to know what it feels like to be a
: prisoner in.a foreign land. All toqQ often‘teachers lose sight of what it is they are attemgting to teach at
a given mement,-and they brgnch off into an area which, within the existing learning context, ig
irrelevant. A typical example of this occurs in a situation in which a teacher i$ trying to get disabled
‘ readers to enjoy reading. If a student in such a situation agks the teacher the meaning of a word t'hgr/
he has en&ountered in the reading, the worse thing the teacher can do 18 send the child to the
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dictionary to look the word up. Thechild vz"ants to go on with his reading, and this is exactly what the

teacher should be hoping for. If the teacher supplies the definitiothe kid can go on Teading. If,
fhstead, the kid goes to the dictionary, he may lodk up the word, come babh have trouble tinding hos

. place; and just stop reading.
When teachers are’ working with older students i* may be necessary for them to use exercises
which will help students to ioosen up, shed some of their inhibitions. Students often proftt greatly

.

.bymmal movement exerclaegatthas int. Charles Duke writes, “In terms of movement, if possibié™
students should be ‘working all"at the same time in thé ‘beginning, lessening the chance for .

" inhibition.™ Duke goes on fo suggest that mirroring exercises are useful at this point: pairs of

_, students face each other, one being the actor, the ather being the mirrored image replicatirlg
: " pctions in reverse: At this iével, it is also useful to réad &etry or to play music and imvite students to
" respond physically to what they hear. From this the students might progress to more specific and
directed movement activities: “you are a seed jn the earth, you are beginning to sprout, and now to

grow above the earth, and now to form leaves, a\d now buds, and ndw flowers that come stow&'mto _

" full bloom.” .

Aktivities of thif sort wili awaken inhibiled students to the power of movementt as defosm of
8xpression and will pave the way for them.{o the practice of, pantormrrw some of which can be
presented appealingly to the class in the form of charades. However, ggpup mvmmg at this point will
also prove useful. If a group shows inhibitions, its mémbers must first become aware of their own
bodies and must learn to use thefr bodoes expressively without depengence upon,_ words for
communication.

Some teachers, insecure at the thought of moving directly into umprowsauon will fmd that
movement exercises and mime will help to build their own confidence irt their ability to deal with
situations whieh progressively become more student-centered than teacher-centered. if teachers
can make an honest and realistic ment of their own limitations in approaching educational
drama, they can probably plot out the progression by which they can t securely move toward

improvisation. in making self-assessments, there is no need for teachers t9 make value ;udgments‘

- about thenselves; they should merely recognize elements in teaching situations which make them
feel insecurerand work toward ¢oping intelligently with such elements.)in this way, they will

*  eventually bfoaden the range.of what they are able to deal with comfortably and eHectwely in the
_ classroom. '

Role Playing ' . i ‘ L
Teachers new to educational drama may find that the’step betweep pantpmvme and total
improvisation is too large for them to take easily. h teaghers should consider taking an
» intermediate step by engaging their students in role pia .In such an instance, five or sixstudents

may be assigned specific roles and presemed with a situation which they are to act out, each student
keeping as much as possible ency with the assigned rolg. The class would watchyas'the role

playing situation is enacted. In such an instance, the situation should not run for more than eightor .

ten minutes. Itshould be followed by discussion and then by another enactment of the situation by

another group of students. The danger here is that the students who form the audience may arousqy,
inhibitions in the students doing the acting. For this reason, | would prefer to work in role playing
situations in which mryatgemm the class is assigned a role and in which thesotuanoms_

pwmm:mymmncan'mludezo-aopepple
In order tg inciude this maniy people, one sould consider the possabmty of using prison scenes,

siave s , situations involving people on a train or a bus or an airplane, peop!emamarket_f
people in a factory people at a meeting, peopie in an grr(ﬁmener Dramatic tension can'be built - .
quite quickly within such situations and the ensuing dialogue will begin to flow naturally and-, v
smoothly. In such a situation;.the teacher might wish to give each actor'an individus! charactef’ "

(“You are 23 years old, married,, astudentoﬂ::ﬁ months pregnant”) or give some stuQentf
. _ ., %
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Student-Generated improvisations
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individual characters and-designate the rest collectively as “slaves,” “feliow workers.” “travelers on
the same airplane,” etc. leving them to devise their own charactefs. Teachers who have worked
with simulation games may use some of the techniques of such games as a basis for role-p‘layeq
improvisations. -. | Lo R e ‘

A

When used well, improvisation devised and enacted by studenls can yield the highest rewards of

any activity associated with educational drama. At its suc actiyity comes from the students |
- and the teacher remains in the background, 'perhaps being invited to bea character in &? drama,

perhaps not. In such an activity, students are at the center, devfsing, composing, assighjng roles,
deciding how.to use available spac, finding props, and‘assiming responsibility fordoing or making
@ drama, something quite different from acting out a play or dramatizing a story. - -

In such a context, student involvement becomes so high that the teacher may ingeed be left out

arid function only as a gratified spectator. Students will speak — Indeed, yell — without raising their

. hanrds, and so must it be. They may swear at each other, but this is not the time that the teacher can

step intg the activjty and give a lesson on not saying “hell" or “damn” in schoel. The total situation
rust have reality and verisimilitude for the students if it is to work. If apy authority figure jumpsinto
the midst of the activity and says something teacherish, the moment may well be destroyed. It is for
this reason that most junior high school, middle school, or senior Migh scheol teacherswill need to
work upto improvisation with their students, making sure that before they set thé students loose, the

kids have come to an awareness of what their social responsibilities are within the school setting.~,

* And in egsence, what is education if nota process of leading students to assuming rales of greater

- responsibility? Creative activity in educational drama can lead students ofall shapes, sizes, abilities,
~ .and persuasions along & step-by-step progression toward this end. Responsibility will grow

gradually in youngsters as they come to have an increasing voice in their own educationat ptanning,
as they come to have a stake in the management of their learning activities.. The truly effective
teacher will allow and plan for gradually increasing degrees of freedont within the structure of the
classroom and the school, feading younsters as far as possible toward the ultimate assuming of
personal responeibility for what happens in their classrooms, in their school, and in their lives.

N »
.

Educational Orama and the Basics .

4

At d time when educators and the public-are much concerned with the teaching of g\asic skills, |
would call for a return to the real basics, those,that have to do with human development, self-esteem,

and knowledge of one’s self. The Socratic imperative, “Know thyself,” may beignoredas we rushto .
. find the “new” gramnar that will work with kids, as we computerize criticism into learning activity

packets. But often we lose sight of the cliefft as we follow our mechanistic courses toward #pproving
the quality of education. At the heart of it all, often lost in the shuffle and ignored by the shuffiers, is
one kid trying to find out where he is, who-he is, how he fits.into his society, what he can do, how he
can best dqijt, and what it takes ta growgip.-Educational drama can speak to his most basic needs.

This is not to say that educational drama ignores the other basics. It can-indeed enliven the
teaching of eyerything that is basic. Denny T. Wolfe, Jr. has detailed some of the basic academic and
behavorial skills which grew out of a session with Dorothy Heathcote held in North Carolina in 1975.
He includes, “(1) newspaper reading and reporting; (2) values clarification; (3) intercultural
exploration; (4) vocabulary development; (5)-self-dwareness and self-expression: (6) creative and
critical thinking; (7) importance of cooperative effort; (8) self-discipline:; (9) perceiving implications
and drawigg inferences; (10) following directions; (11) decision making; (12) importance of making

commitments dnd acoeptinqesponsib?lity; (13) developing community concern; (14) importange °
- of clear and effective articulation; (15) Ustening; {and] (16) conceptualizing.” One might add4d

these such skills as writing, spelling, punctuation, planning, and organizing, for educatipngidrama
) 7 N ' |
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' regularly movesmto arelas requmng‘mg nbte—takmg analyzing *and outlmrng And thnswrmng
is engabed in enthusuastrca!lyfor it is written of necessuty rather than writing in order to meet the
arbitrary requirements of an assignment. - -

Nothing is-more basic to the spirit of education or to the essence of human dignity than self-
realization.'As Frank Lloyd Wright built “not to the size of man, but to the size of the spmt of man,”
So must far-sighted educators build to the size of man ‘s spirit. Educauonal drama is perhaps an
|mportant initial step in this buildirg process. o

s .

**Drama’and Educatnon Subject or System'> in Nige! Dodd and W'mfred Hickson, ed§ Drama ,
and Theatre in Education, London Hememann 1971, p. 43 .
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FOOTNOTES
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2’Ib/d p 48

¥ Drama in R Baird Shuman. ed , Creative Approaches to the Teaeh/ng offnd/sh Secondary,

nasca fit 'F E Peacock Publcshers 1974.p. 93
. v ' .. N
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/" READERS THEATRE = -~ = .

> L University of North Carolina o+ *

~ e Chapel Hill, North Caroliria 27514

‘- N . =

.
‘a . . B
- I. OBJECTIVES \ S S L.
:

~  ® To develop reading skillg™~, , .
® To develop self-confidence . ' . c. .
® To develop an appreciation of fiterature and its structure : . .
* To learn more about fellow.human beings and their interrelafionships , o

I. TYPE AND DESCRIPTION OF PROJECT _
Théproject is the preparation and presentation in readers’ theatre format of a children’'s 8tory
to be read by elementary school students toarraudience of their peers.. It'is not recommended
5 that a performance be presented to the general public since this makes for a threatening
situation for young pupils and makes the performance itself of primary importance. s
. L 3 t . * .

.
.

. PROCEDURE - s
_The 74-« and Students
IR §
*- Read and discuss a story (structure, iiterary vdllies, characterization) ‘
. ® Exchange ideas and experiences concerning differént types of geoplé and their relation-_
ships fo each other ¢ .
* Role play the various roles in a story, changing parts dften
¢ -Create a,drama .based on the plot and characters of a story .
¢ Assign parts — separate reader for each character: narration by one or two students ) ¢
. ® Rehearse fhe presentation, paying attention to clarification of literary values, characteriza-
‘tion, gnd plot structure - ° ' o e A
* Improve reading ahd spedKing skills during rehearsal . -
* Present the reading to other students of similar age

2

+

a - 4

L N . .
V. EVALUATION . - SN

Following the production, students and leicher discuss the project, sharing what they +

perceive as the rewards and discugsing possibilities of using the %kills learned- for futyre
projects. - ) ot . . . .
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o CHORAI. SPEAKING -

E : B .- " Pdisy M. Clarke ,
.o L UnMnﬂyofNorhCaro‘hautAlelle
. : ¢ _Asheville, North Catolind 28804- |
L e . U S
. |- OBJECTIVES - - o

e To take part mdlwduauy and collectwely in an oral, dramatuc expenence
. ®Todevblop speech skills, such as improved articulation, effective pro;ecuo jof the spedking
"~ - _weice, and pitch variety ,
e To expérience literature as a reﬂect:on‘of {ife rather than sterile words : .
e To develop a framework of action which requires' no special funds, no special physical -
facilities, and-still offers a resuit which can be shared with others
.® To develop confidence and accon\pﬂshmeht through overcorhing natural mhvbmons and -
% so—call’ed stage fright” . o ,
> \ ' . -
ll. TYPE AND DESCRIPTION OF PROJECT ‘ ) : ' ’
;) ’
Students perform a variety of choral speaking activities before a peer group. Literature is
selectel which i§-both dramatic and cpmic, but which. achieves seriows.speech purposes for
the students. The director selects an nterprets the wotks by a method very similar to a
musical orchestration thus heightening audience enjoyment and apprecaatnon ) ’

%

N. PROCEDURE - . Cee

A.ThoTuebor .

° Selects a program of poetry and prose which could be effectively performed in "Choral-
’ " Speech. The fellowing sajections comprise a good sample program, each offermg ‘
B specml benefit to the project. -
oo < Peter Piper” (the limerick) - : \ ;
. % 1 # “Grass"-Garl Sandburg = ' . , . :
- . “The Panther” , ; , ’
¢ oL s o “The Praying Mantis” . ¢ - 5
v e “The Abomirable Snowman”-Ogden Nash T : . .
 “There Will Come Saft Rains"™-Sarah Teasdale v :
» “Nangy Manks’-Rosemary Garr Benet ) -
®. e “Cool Tombs"-Carl Sandburg t :
XA e “The Touch of the Masfer's Hand"-Myra Brooks Welch
e Ferdinand the Bull-Munro Leaf .
e Sets a date for performance before a peer group before mmaﬁ’ﬁg the pro;ect )
", © Involves the entire class as participdnts > . -
° Seleots literature whk;h is,dramatic and comic, but. which acmeves a serious speech
, . - *purpose. For example, the nonsense limerick Known as “Peter Piper” gfférs develop-
) " ment of skill in torgue and lip agllity, breath control and pace, as well as presénting -

... tunTor fun's sake. Sarat+Teasdale's’ poem “There Will Coge Soft Rains” presents the-
a * challenge of gmaking a purely descriptive poem come alive through voocal variety.  -.
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dark, thin, "full), assig special lines to altemate gr’oups or soloists.always keepmg.
in mingd the effect of the'yhole. Here is a.sample using Carl Sandburgss “Grass "
Female Veices: Pile.the bodies high at Austerlitz and Waterloo.-~ " - " -
Dark (Male & Ferngle): Shovel them under and let me work —lam the grass: l‘coverall '
Male: And pite them high at Gettysburg, And pie them high at Ypres and Verdun." - °
Dark (Male~& Female) Shovel them unJer and let me wel 3
' Female Two. -yegrs, ten years, and passengers ask tl)e conductor ,
* + What place is this? .
Where are, we now? R
Dark(Male)Iamthe—grassLetmowork T [
*: Includés unified¥acialfipd body' movement. For exarhple, in the performance, of Muro_ -
o-eafs Fardinang the Bull wivere the kine teags, “he liked to sit just quietly ‘and smell the
ﬂowers bstitute an exaggerated sniffing npise, moving the head upward from left to
right in place of speaking the woyd “smeil.” . .
o’ Demonstrates energy vitality, and enthuslasm for the project. .
* Is witling to demonstrate vocglly and physically passages within the selection: .
* Drills students on any.part of the’ performance needing practice. This type of dr‘lll is not :
- dull- Because of.its totality of invojvement: vocal, physical and mental
8. The smdenf SRR -

. -

"+, e involve lhemselves in expreysing the selected literatpre ’ '
e Create new and interesting ways to express the ldeas and feelmgs m each selection
¢ Practice troublesome passages , . :

e Perform for peergroups® .t
. - .

. EVALUATION
'The ma;or evaluatlon comes from the response of the audlquedo the peérformance.

_ However, growth of student confidence and pouseln.perfon'nance is noted as an actual skill in
choral sp;eakmg *

PANT OMIME

P

> Lesley Hunt ' '
NorhCarolhaSehooloHlnAm .
Winston-Salem, MCemllna :

F Y
- OBJECTIVES

* To Helghten awareness
¢ To enrich the imagination - \
- o To devdiop sensitivity and eelectivity towards ﬂfe s qualltles -
* To stitpulate the ability to criticize creatively ‘ '
* To accept crltlelam through the use of occup&tlonal mlme (m poth silence and' sound)

m . . /
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. ' Pantomlme scenes from life: A picnic on the beach
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Il. TYPE AND DESCRIPTION OF Pﬁo.uscr

in the courtroom
Arrival of a spacecraft® L
’ Receiving an award frgm the president
L The above | suggestlons cover approximately twelve clads periods and lead fr
. next. The details of each scene must be listed, and the si¥major questions to be answered are
\., Who, What, When, Whers, Why, and*Holr; Studen velop miming situations ba?d upon

- ‘ . An accident . L e
- At the.hospital ~ S - . s

-7 scenes from me
2
¢ >
% - .
f-iu pnocsmins i R -

- r]

'A.TheTucher | | : - )

. Plans in detani the overall objectives of each class, and yet Wnams flexible, so that the
ideas that come from the students can be used and perhaps even change the course of
’ the project . ol
© - -® Shows films on mime — e.g., “Mime Over Matter," Ladislav Fialka \ N
* Gives each child an object to mime =)
¢ Instructs students to start with their eyes closed, mime the ob;ect. and then do |t agam
with their eyes open | -
¢ Talks about and creatsve!y criticizes their work with suggest:ons from them onhowto
+ .. improve their precision of miming.
- * Knows the size and weight of handling objects

¢ Divides the class time into tions: (1) Exercises (2) Creative mime scenes (_3)‘
' Discussion, critiques, and pla ) T
* . * Circles the ghairs so that everyo rly visible

« _ ¢ Establishes the éxistence of an object(s) through mime as students observe closely (e.g.,
' Open an maginary drawer, pull out a spool of thead and a needis; thread the needle, .-
. knot thehread, and.pass the imaginary needle and thread o a student.) '

. . r
B. The smdente - ' - N
v . - o .
‘ * Accept in tum the tmagmary obpect.and use it .
° Mampulate space with the hands so that the object appears to exnst (e g.. Witha need!e
and/or thread a student sew a button on a coat, pleroe ears, carve a tatoo, pOp a
/bauoon, ’htean teeth, string beads, etc.)

-

L4 * .

. EVALUATION SN .
Evaluation can take the form of a group discussaon led by the teacher. Questions like the
following should elicit thoughtful responses from the students: 1) Has this activity given you a
- beginning understanding of mime? 2) Have you discovered that everyone can do it? 3) What
‘are the different ways the oﬁject was used? 4) Do you see creative and divergent thinking?

., 108 . :
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5) How many ot you found that it wg&fun to partncupate and that you feel better about becommg
- part qta group? ,

‘ PI.AYWRITING AND PRODUCTION
Y. v . *  Alce'©. Hatfem ‘
: . Wikiarnston Junior High School . :
1. OBJECTIVES o

® To give students an opportunity to express themselves actively and creatively
N ® To have students exper other points of view threugh drama - "

* To aliow students to e emotions e

u..c To develop skijlls in:

B} ¢ Organizing and working in groups,

- . v . *TReading orally and speaking,
¢ Writing dialogue .

‘® To develop an appreciation for drama

. . ‘.' i .I 4 l’
{ . ;
. TYPE AND’DESCR'PT'ON OF PROJECT

Producmg a play is usually an outgrowth of some learmng actmty in history or lit
Therefore, the concern-is with acquiring attitudes and skills rather than having a prof; ) l.
/ ﬁnished.product.
ill. PROCEDURE

A.Tho'i’uchcr ' . ; '

.® Presents or elicits a general ideg or theme
® Hoids a class disctssion to get specific idpas trom students

e Helps the students divide into groups or committees [y
. e Supervises practice and group work ' :
% TR ' Evaluates ‘
. B TheStudents -. o -
, . *Selecta theme S . '
L] . © Share ideas in a class discussion D »
- 2 -~ e Divide into committees to complets the nocecsary work v
o ¢ Write dialogue - ‘ ‘
e Choreograph (if applicable) .
o Construct scenery -
) .t . . \\ : / 104
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e Supervise lighting and sound &=—" - . ; -
® Supervise costuming and make-up
¢ Direct (there may be oné student director and/or stage manager)
e Hold try-outs (usually with classmates to he!hudge) :
K o Begifi practice with committees working as necessary’ ‘ .
- o Produce the play ’ : '

. . /

\

\ ' .

\

IV. EVALumoﬁ-
Evalum in light of accompnshed objectives mtr@r than a pohshed end-product.
Plans couid be made wnth a hngh school photography ‘class to have the ptay filmed.

L . N
[

v

IMPROVISATION

. Joan L. Tetel
) Chapel Hill/@amrboro City
- Chapel Hill, North Carolina

P

I. OBJECTIVES ¢

e To expiore improvisation (spontaneous drama) ds a dramatic art form
® To gain skills in the use of |mprovnsataon in order to enhanee one's own self-expressnon ’
creatwnty and ability to communicate verbally and non-verbaity

-~ . . .
- -

IL. TYPE AND DESCRIPTION OF PROJECT

“Bus Station” offers a format for introducing ‘opensended dnalogue for any number of |
students (perferably those who have aiready had exposure to mime). - e
Members of the class sit in a semi-circle. Several straight-Back chairs are arranged near the
open e the cigcle, They will serve as chairs in a waiting room at a bus station.
nts ¢ a situation in which they assume roles and interact (verbally and non-
verbally) without a script. There is an opportunity for students to “flesh out” their roles, enter -
them, believe in them, and mibwe through the beginning, middle, and. conclusion as they
acquire a feeling for the nature and essance of drama through improvisation.
' Severgl students assume roles of bus passengers who are strangers to one another. They
have in common only the fact that they are waiting for a Trailways bus which has been delayed
‘ in a snowstorm, It is late at night, and the station isina run-down part of town. The passengers
' have no choice but to wait together and to pass the time with talk. They may begin to reveal
many things about themseives, since they know:jt is “safe” to do so. Once their journeys
continue, they can go their gseparate ways and interact again.

105 . ) e
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W PROCEDURE > T, v
. + Intraduces the activity mth dlswsmén which leads the studeéSto understand the nature
- of improvisation ag an atting-form without script. With gkposure first,.to mime, the
additjon of dialogue then-becomes the next step ind log cal developmental sequence.
students to';'set.tife sckne” and flesh out the charatters
° He or she mtrdduces dis joh about bus stations, waitjng rooms, and asks questions
that elicit the responsés ed to describe and estgblish the poorty lit, somewhat
grimy waiting toom as they arrange chairs, decide o/ .the number of passengers and
who they are to be. Exampie' an qld woman, arthrific, poor, alone, traveling south to
- 'see her son and his Yamily. She has not seen them in six years Perhaps she is anxious,
fearful, eager. - «
¢ Calis for volunteers to assume the roles .
o "o Encourages students to negate themselves “step ih thir soles and “believe” in them
. B.The Students’ .. . '
) ‘ o Discuss-the nature of bus statlpns. kinds.and varieties of people who mlght be traveling i
.o : _ bybm,selectcharactetsmd“ﬂeshthemo ’
T » Students who volunteer to asaume roles must “negate” tbemselves step into thé roles
»~ " d&nd beligve in them g "
. Play out thel!uproweatlon‘lrom begmmng, rough mlddle to conclusion #
iv. EVM.UATlo'Ii , e’ Q’. '
, Evaluation should be handled in the farmat bt group discussion facilltated by the teacher
. who may ask the followmg quesfions: . '
: ) y
o e Did.the chamcters project ility With their nonverbal oommunication’? o
¢ Did the dialogue seem natyral? §
’ ¢ Qid thecharacters interact énd respond o one another in such a way that the skit moved
forward?
_ e Were the timing and tem &u'rel and appropriate to the set'ﬂng and mood?
. ® Have you begun to develop a more comfortable feeling about spontaneous dialogue? .
L { '
/ - .
». v - -
' : A s 7
. 2
a o + %
.t - ) = {/
. . o .
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MUSICAI. COMEDY —

e

DohNaneo

]
"I .

]

/

t

OBJECTIVES

-

L4

* To make use. of students’ creative ialents, inciuding creative wri
. -dancing, tync and musical composition, and costuming
¢ To gather information needed for the crea‘npn of a character and to use this mfonnatnon
" creatively through improvisation for the writing of a mugical play :
product before local-audiences and in statewide drama competgtuon

¢ Toperform the fmusped
e To achieve the satisfaction of. Raving wri
® To generate enthusiasm for the dramd prog

techniques
- c ,4

- ‘ : ! ‘ ‘
il. JYPE AND DESCRIPTION OF PROJECT

Ty

oo,

.

| WRITING AND. Pnonucmc

HLAMyHIghSebool
m.AlmNorthCaroﬂm

L 4

[y
-~
> L)
.
L
7

t‘m{ singing, acting,

L]
.

d performed an ongmﬁ! production
and to.buold confidence in improvisational

L]

., - ~

<

The project is to write a musical comedy based loosely on reai facts congerning Adoiph

andjqrgonofthe 1850's.

PROCEDURE"
A. The Tnefiq;

o]

« 7

« Capitalizgs on
. musical play

—_—

Hitler and, musically and choreograph:cauy to use the types of songs and dances, costumes,

LR

gigosmgvc interest |Qhe 1940‘3 and 1850’s 10 write a thirty mmute
ut Hitler, -~

* “Asks the students to nmagme Hitlér in Elvis-type attire and hiswoman in pony-tails .-
. Assugns each student to research some-aspect needed for the production (dress, hair

. " styles, sayings and ianguage m genorai Hitler's pnvate and public life, musucal styles,

popular happenings of the tnmes)
« Discusses all of the research :
" ‘o Discusses poMbilities for improvisations

- pleasing pjay
The Students '

’

] Dommhonmaapect‘tmeproducﬁon

\ Ty

-

Diw numéipus powbmtnes of how to write an entertaining, creative, aesthetncal!y

L]

Y

¢ Participate in improvisations based-on the research

dance and music
. Pmmphytoanouu%doqroup ‘
‘ 107
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V. EVALUATION e ' ' o \ .

Neaﬂy $1,200 was” raised from civic groups and performanoes to help fmance a trop to

: Cincinnati to compete in the Southeasterri Theater High School Festival. Three of the six

awards were won by ¢he group, including best show. Pnde in the program inthe school and
ih the students was most rewarding. D //

.

. : N ¢ . | -
. © T ' e ' . ‘,

o PLAYWRITING AND PRODUCTlON ’\~/
. mw Wafidns S o

| . - +Burgaw Elementary School - C.
o * - Burgaw, North Carolin28425 - - . T
- ’ © . . L | .' ‘
. 1. OBJECTIVES™.  ~ -t a ' ’

e T6 gam a sense of reality byudnmatlzmg a play ’
e To relate Haloween ‘and “The Witch’s Chant” to each other

L e To corretate music, an, and reading L
, '0 To write créatively (cartoons, corhmercials, a )
© - e To use sequence, demqnstrate pantomnme. 2nlcnpatem OT activities using matena!s
at hand '
. Tomnn"rhewnchscmm" \ ¢ ' -

.‘, ’ : N \ ) ) N

| . [
. | g

) h TYPE AND oescmrnouosmm:crﬁa/ : -

Thas particular project mvo!ves the production of “The Wtch s Chant,” wmch is taken from
Macbeth. In addition, studem-wrrtten/oonwnefclals and songs accompanied the actual play,
somhat in TV drama style. The play was adapted {o allow for choral readmg and pantomime. *
\ L]
- ‘ \ \ -
'.III.PHOCEDURE. | — - -
~ A. The Tescher . e ~—
s : )
" e Dnscuases eerie and supematural happening wrth the students -
. ¢ Relates the resulting ideas to Halloween thro h appropriate songs and poems .
- : * Helps the students create commercials and \poems) whvch depict the HaHW
Y .. > ’pm .

Adapts-the pay “The Witch’s Chant” to1he use of the students, employmg choral read-
. ' ings and pantomime, costuming, and appropriate props - _ T
' /, ¢ Directs the pmentatkon of the play and the original commercials and poqms

108 !




V.

:I- - » ' .
. . TYPE'AND DESCRIPTION OF PROJECT

./
B. Thdsmdtnh |

. ® Become mv}:lved in and committed to the work .
® Bring in pictures, objects, ideas
. ® Write about the scenes and plan the scenes’ developm\m ,
* Mime the scénes - t
«Discuss the expression of emotions in the scenes .
* Bring in observations of life to build scenes afound - n

-

L]

. %
The work should be eva!uated for its pmcnsmn of detan and believability — always with
® -view of positive improvement. ‘

EVALUATION . a0 ‘l

’

L]

v f ..
.

ROLE-PLAYING

.= ! : Linda.B. Brown
- F Surry Central High School -
. Dobson, Notrth Carolina 27017 '

OBJECTIVES .- A

® To becomelfamiliar with g classic work of literature

® To visualize the action Ot the story

e To communicate without using words , - . .
e To participate in a cooperative classroom assignment . '

e To develop comprehension qf astory . . £

* Al studerits in the classroom act ot or dramatize a story, “Rapunzel.” The teacher Serves

as narrator and uses the entire classroom as the “world” in which t ory occurs. Various

students are selected to play the seven major foles in the story: the man, his wife, the witch,
* Rapunzel, the Kinhg's son, and Rapunzel's twin children — a boy and a girl. Other children form
the “walls™ to divide the world into the four major areas of action. The story is acted out more
than once ehabling more students Y interpret the major roles.

"1stSection - 2nd Section °  3rd Section ' 4th Section N
[ ] b > s, s . o %
MAMANDWIFE  CHAIR - WITCH CHAIR
| 2 1
, . -
115
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A.Tho'l’uehor T e

e

o v B\fes-a bnet desi’nptlon followed by a demenstration_of ‘how one can commumcate

) 3. without the' use of words. Examples: biowing up a balloon, fanning oneself because of

. E‘ALUATION

. helt, eating-an éce cream cone, being angry about something
.. Asks spexific. students to communicate certain actions or emotions. The teacher m:ght
suggpst the first one and then give the students an opportumty to think and com-
. Municate onds of their own
o Tells them sesing stories often hel&people to understand them better - ,
E;plﬂns they are going to participate in a gtory called "Rapunze!" wh:ch is from a
very important book called Gaim's Fairy Tales

Asugmpartstheﬁrsttim
: 0Emphas&zesthateachstudontmuddohispartdotherﬁafegomgtobeableto see”
, v the action of the story ™ /
B.TheStudents, . =~ . - o A

¢ Take thd place that has been assigned in the classroom. The udents who are parts ofthe
“walts” will sit on the floor facing inward toward the-area of\the action. Theman agg his
wife will be in the first ion. A chair will be placed in the I"betweenithe first and ,
secondections, the witkh will be in'the second sectionga chair will be placed in the
center of the third sectioh, and the fourth section {the.desert section) will be vacant.
Thengssonandthe n-chudren will notbem any of the four playmg areaswhen
the story begins.

e Listen carefully asthe teacher begms raadmgthestory Through actions, try togetothers

: tomwhatmewordsare saying.

-

N , \ ‘- ‘ !
Go through the story aggin (using different students in the major roles) \mthout havmg the
teacher read the story. Do it entirely by using actions to determine if the students remember

- all the major parts of the story. :

Again- using differgnt students in the major roles, act out the story a Ie& one person tell,
in his awn words, what is happening in the first area, ghother student tefl what is happening in
the second area, another tell what is h ing in the third area, and another tell what is
happening in the fourth area. *

Divide into groups and let the, students choose Nursery rhymes to act out. Lettheother
students guess what each grou? did atter the presentation is oon’»plete

110 »
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ROLE-PLAYING -~ "<~

: | " JoanL.Tetel .-, \ y

. Chqadliwc.dbococﬂysdtooh FR
b _ CtnpelHll,Northarolha L
- - . L ’ N

R OBJfCTlVES . '
e To explom role-playmg as a viable method for sharing and coping with problems common
-to the members of the group -
-+ To gain skms in the use of role-playing teghniques in order to improve self-conoept and to
develop more positive attitudes toward achool, home, and, peers :
e To utilize the role-playing prooess as a means of prohlem-solving and finding viable alter-
native solutions . _ .
- ’&;- : | -
. TYPE AND DESCR}PTIDN OF PROJECT " .
A. Purpose: To create a problem situation wh;ch stimulates reahty and allows stude}ts
:_ to assume roles and to “try out” problem-solving behaviors.
B. Soqlng. Mgmbers of the class sit in a semi-Circle. The open end of the circle provides
RN the area for performing, in addition to any other part of the circle. ,
C. Description: Parent-child conflict: Household chores. The child has not performed the
o . household chores ‘for which he/she ig responsible. (This conflict can be
- applied to any age group of children: six year olds may be responsibie for
plckmg up their toys, fourteen year olds for cleafing the kitchen, etc.) The
graup arrives at agreerpent about the nature of chores not done; they play
out a scene “the way it is{ at home, with child's refusal to cooperate and with
siguatign ending in argunent or punishment.
\ s

Hl.. PROCEDURE : y _ T
A. The-Teacher o oo

] Dbcuuion VThrough discussion, the teacher ‘establishes necessity for agreement

about household chores, nature of chores students are ‘responsible for at home,

: attitudés about them, problems and cenfiicts that arise when chores are not performed
mwﬁyehoresdénotgetdone raactioneofparents

L Semnq Up The Rob—Piaymg —_ Teacher helps students imagine the home setting, in-
. . ,structs the audience to watch and ksten attentively and to be prepared to evaluate
' tfwcndibslnyotmoscanoandmeoutcomd
. - @ Selection of Students— The*teacher asks for voiumeers to play roles of parents
: . »child, perhaps of siblings.
. 1M
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. 'biscuss;cn — After the first rolé-p!ay, the teacher leads a discussion about the scene
and asks que%hens which facilitate finding alternative solutions to the problem which
lead+to trying role-p!aymg agam .

. The Students o , T T

® Discussion — Students share thenr feelimgs and attitudes about househoid choras and
the forms disagreements take at home. .

* Role-Playing — Several students assume roles, play ouqhe scene umnterrupted until
it reaches its conclusion. (There is no time limit. A scene might last one minute or thirty
minutes.) Students arrive for credibility. They mustfelieve in their roles while they are .
role-playing.

o Discussaon Members of the group who have eerved as the audience analyze the inter-
* actions and outcome. Students who have assumed the roles share their feelings and
the attitudes they experienced during the role-play. With the teacher as facilitator, they
discuss alternative solutions to problem and the scene again, probably with -~
different students assuming roles. The group may elect to perform one role-play or
many more on the same topic.

)' B [

hd ‘.

. \EVALUATION .
>+ Evaluation should be handled in the format of greup d:scussnon facilitated by the teecﬂer
who may ask the following questions: - , /
. . K -
1. Was the rolé-playmg credible?
- 2. Did you find a larger variety of appropriate alternative so!utlons to the problem?
3. Did the role-playing help you understand the way parents feei as well as how their
children feel? % ! .
4. Did you find that when we share our experiences opeply and work together toward more
appropriate solutions through role-playing, we all profit from it? - )

The long-range evaluation can only come when sfudents begin to d%monstrateby their
whaworthattheyfeel betta«aboutthetnselves school, and home.

s~

CHORAI. SPEAKING

Vivian H. Lm .
.o MMH%W

* OBJECTIVES

e To improve oral rewing skills
oTolmonpmnunclaﬁonandonunchﬁon o
12 115
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i ,mmoos_scm_rﬂou OF PROJECT - -

,
.
.

»”»
® To deVelop skills of cooperating with others . . '
® To increase knowledge and understandmg of worthwhue literature and of the wnters who
produted fhat literature _  «

* To oorrelate art and drama through choral readmg .

. A L.

A choral reading is to be used to stimulate a classroom drama. First, the class will read “The
Highwayman” by Alfred Noyes. A sampling from Read Together 8 might be used, or the entire
poem might be read. After the class is satisfied with their choral reading, a situation is set up
_where the people of the village collect to 8iscuss the events of the previous night when Bess
"was killed. Children-will be allowed to develop their drama gpontaneously. The class might be
divided 'into two or three groups to‘create 'separate dramsac interpretations.

In this bicentennial year the choral reading might be a group of poems, for example
“Columbus” by Joaqum Miller, “Abraham Lincoln Walks at Mignight” by Vachel Lindsay, and
“Thomas Jetferson” by Rosemary and Stephen Vincent Benet. Again, the choral readings will
continue until the children fgel satisfied: with their reading. The pupils will select three

‘members of the class and dress tha as these three men out of American history. This must -

be a united class effort. Everybody patticipates in getting together the costumes. Assignments.
may take the form of a tall hat for Lincoln, a replica of the Declaration of independence and.
a powdered wijg for Jefferson, and a spy glass for Columbus. Some students have the task.of

_making-the bow of°the ship on which Columbus stood. They could dress the | that

Columbus found in the new world. The students might do the Gettysburg Address irfiison on

the day they dress Lincoln. There is an endiess number of ways to involve all the glass, limited

only by the magmatnon of 4he teacher and/or the studefys

“A third project suggests itself with the reading of bnc poetry. The choral readmg would be
William Wordsworth's “The Daffodils.” The students would read this pne until they couid do it
from memory. Then they would produce a bulletin b9ard on which “A host of golden daffodiis

. fluttering and dancing in the breeze . . . stretch in never-ending line.” Each student will

* make a given number of daffodils which wm be stapled to the bulletin board. This will be

in a method which leaves the heads free to dance. Each row will cover the bottom of .
previoys row }Jnal a row of grass, at the bottom of the bulletin boaTd covers the ends of
, the daffodils. . )
- * f
. , -
PROCEDURE -

.
B

A. The Teacher . . ' . . N . -

e Explhin the idea and the purpose of “choral reading” (dramatic reading in unison)
e Participate in choral reading; then let onty the students read

‘4 Lead & discussion to create a dramat of the material read .
o’ Assist students in making all preparafl r the dramatization
J Helpmedramaalongwhennecessary
B. The Students . ‘ - .
,r e Listen to understand the idea of chorai ing Coa
7" e Panticipate in choraf readjng’ :
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® Work cooperatively with all class members on dramatization
- . ® Fulfifi all agreed upon individual and group responsibilities
* - '> : . . X ‘ ‘8 ‘ - ' . ’
iv. EvALUATION - D -
.. This is not the kind of project-which can be tested per se. The evaluation will be in the
' pleasure which the childréen derive from doing the activities. Other teachers and/or other
classes might be asked te judge the learning ffect of the project on the students. / :
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“FHE CASE FOR ACTION LEARNING
* (OR, NEW PATHS TO THE BASICS
~ . OF ENGLISH)

-y Joe Milner .L .
) . Weke Forest University

At a time when tsachers_are having to answer‘to the chant of “Back to the Basics,” which rises

from pop journalists, concerned parents groups, school boards, and even insightful e8ucational
leaders, they must have powerful, convincing arguments for setting upén a course which seems
new, uncertain and even frivotous. Action Learning is such a new path; like Frost's path it diverges,
itis the less trotiden way. But unlike Frost’s chosen path, it will not be one in which “way leads on to
way”; this new path can lead us even rhore eﬁectwety to the basic, fundamental obpcuves of
Engfish instruction. ’ g

Because Action Leaming embraces the notion of an mteractnon between physical vitality and
" mental development it excels as a means for attaining fundamentai goals of the English
.. Curriculum. A | glance’at the list of suggested modes of instruction — Simulation, €ilm
" Making, Interviewi . Game Making, Class Play Writing, Magazine Production and others — clmny
suggests that these Action Learning models carry! withintheir structures quamnes which make them
necessarily rich m three learming essentials: -

1. Motivation and Appea!
= 2. Cognitive Grewth and Attitude Enrichment

:’?uage Skilis and Content Mastery ~ ¢ °

) of these three essentia!s is admittedly not content centemd but all of us must conoede to
the wi of the apochraphal Mule-Psychologist who knew that before he could impart any of his
great store of knowledge he would have to “get the-critter’s attention” with his huge sledge
hammer.” Action Learning is an effective route to the basics because it also has a sledge hammer
- effect on kids. But its force does not knock their brains out; instaad it stirs them up. The leaming
models contained in tese pages have that positive éffect because they burst the psychological .
bubbles that encompass large numbers of students in our classrooms. Until their private worids are
penetrated by an outside vision, no- full leaming can take place. Students too often remain
comfortable and unavailable to the challehge of learning by maintaining a view of the classroom as a
s battieground, where the teacher's school-world is aiways at odds with the student's real-worid (the
nine to five work worid). But in these Action Learning models, when this artificial barrier is
demaolished, the bubble isburstand reality comes fiooding through. Therefor®, students can't shrug

~ their shoulders quite so mdily .

Another factor which edds credibility and. punch to this process is the new dimension of reward
that is intrinsic to it. Jerome Bruner speaks of three kinds of rewards whith can arise out of any
leaming: thoser which' are intrinslc (the joy and excitement of discovery); those which are

-~ anyone uhable to capture this thinnly veiled alluslon need only to ask any oldtamer
119 . L =
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1 response fo these sometimes

~

competence centered (satisfaction in the pure mastery of kilf"or process); those whiéh are
extrinsic (the warmth generated-by recognition from the worl&out there). The final kind of reward
has probably been too much agthe center of performance in school, aithough it cannot be denied
-and $hould not be discarded in our effort to concentrate on the other two. With Action Learning all
three of these rewards are at work in a new and excitig way, generating ever better performances
{rom an increasingly wider segment of our classrpoms: )

. (1) the intrinsic rewards will be there in abundance‘as new discoveries about wholly new areas of
interest are encountered; - , : ’ T
(2) competence rewards wj)l also have new life in that these special skills and proficiencies will
reside and register in the “real world”; O
" (3) éven the extrinsic rewangs yvilftake on riew form, for the grade willbe complemented by the
applause of an enthusiastic audience, the word of confidence from a master craftsman, or a
gesture of recognition from an impressed reader. ) :

Action Learning contributes'significantly to student motivation in two*t::;close,ly related ways.

It appeals to students’ interest in mutual leamning styles rather than in st competitive ones. It
also appeals to their desire for schooling to occupy a central position between more traditional

" Acton Learning Models offer a unique synthesis of the extreme positions. Students are not

'IarEgmup, lockgstep learning and the newer individualized, isolated style of learning. These *

x4

isolated learning state which ignores the central place of the socializing process in the’larger
workings of the school. Through Ihese models, oG, a balance of unique and communali contribution
'S developed so that students can test themselves out, but notalways at theexpense oftheirfriends.

Having gained the attention of our students, the question then becomes, “How will the coptent or
even the process of Language Arts help them in their total development, and how strongly will they
feel about that learning or act uponitin years to come?” Action Learni asaclearand convincing
ubling, long range questions. One of the essential qualities of’
. learning models contained hefrein is their inevitable way of exposing students to styles, values,

aftitudes, levels of discourse and behaviors of othetr students and of those aquits whom they
encounter in the life of their commuxity. Such encountersare not corrupting nor destructive to their
own vglue structures; rather, they ar werful agents which serve as catalysts to the decentering
proces$which should continue through school years. The very design of these models is such
that this opening up of the student to other students and to folk of the communityis inevitable Itisin
experiencing diversity of language or values that one takes on a new and vital consciousness which
encourages sorting, evaluating, and affirming. In the same manner, students’ role-taking is ever.
expanded so that they are not locked into or left prey to their “given” values, those. of their peers,

.. Ovefwhelmed or bored by the distance between individual eapabilities, nor aré they left in an

~

those of some sub-culture, or even the less desirable oneés of the culture at large. Only when one is, .

Culture be most knowingly andJastingly affirmed. In this same sense, smmretment or responsibility
is an essential ingredient of these learning models. As S#berman said years ago, it is self discipline
that we myst teach and encourage in our _sfudents. When a student tells a group that hefshe will
devéiop aWim by a certain deadline, a new kind of commitment and responsibility has been
engendered into that student’s learning process..Because of this kind of commitment, the process
and the product of the group become v8ry mucheach individual student's own creation and the
attitudes toward both become very. positive and durable. When the initiation, direction and
complgtion of the endeavoc.are increasingly left in the hands of students, those students prize their
accomplishmentsall the more and will carry their good feelings about thataccomplishment through*
their lives. A final corollary to the fostering of responsibility is the growing independence which
‘emergés naturally from such experiences. This, Robert Dreeden (On'What Is Learned In School) .
suggests, is one of the major learning outcomes of the.structures of \sghooling and is bf course a

able to stand outside his/heriizoculture and view it in the vast sea of cultural diversity can that

~

~ goal that “experts,” teachers and parents can all affirm.~ - :
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Like the emptlness of Saint Paule vmues without Chanty those motivational qualities and
developmental features of Action Learnnng would be quite hollow if they did not further the basic
goals of language‘a instruction All mus&con!rlbute to language skills and content mastery. The _

claims of Action Learfing here are ‘powerful, even more persuasive than those accrued for
‘motivation amd Iearmng attitude. Before they can be cited, however, the fog must be cleared dway
from the abused word, “Basics.” For ma.ny it mérely means that which we used to do and which
therefore must have been good, rnght divinely sanc{joned. When dne looks to the real basics or
.fundamentals of language instruction, howéver, many of those practices seem somewhat removed
from the core curriculurn of language arts. James Moffett has'used both ‘back”and “basic” in ways
. that are upsetting to many. He has called us back to the Greek academics where the-basics were
whatever comprised a wholeness of life: soldiering and philsofhy, music and geometry. Neitherhalf,
‘could stand -alone; both had ‘to résilfe together. Earlier, Moffett (Teaching the Universe of S
stcourse) said more particularly, “rendering eéxperience into words is the real business of school,
not lingurstic analysis, or InterarL.aQaTysns or rhetorical analy8is, Which are proper subjects only for
college It takes all of 13 years toget otf'10 a good start the lifelong learning of how to produce and
receive language well What a student needs most of all is to percewe how he isusing languageand ’
. how he might use 1t " This definition may be too basic for sorne of us, but all of us I think can agree
“that what Moffett centers on s fundarnental to what we should be about in the English cldassroom.

/

Even if waacceptonlya qualified sense of Moﬁett sdefinition, the utsl:ty of Action Learnmg in the
mastery of a basic and praotscal use of our language becomes apparent. By their nature such
models affect the reality quotient ofa learning situation. And in a “rgal-life” context.the power level
of the™languagé employed becomes sharpened and refined. When students'take on what they
consider a serious role or are engaged in weighty activity, their language, their total style, is
heightened, A letter 10 the editor has a pdblncnty that begs a student's best in a way th&Tall too often

,+ the assfgned paper does not. A TV cqmmercial script may rise to rhetorical heights never before

. attained-ina comparison and contrast theme |n addition to this power surge that necessarily flows

- out of these Action Learning models, ‘the related skill of-estimating an audiénce and'knowing how
best to communicate with 1t is dramatically perceived and nurtured as well. Rather than pleasing or
. trying to please one person who may-seem whimsical, arbitrary, and a bit ethereal, the étudents are
forced to underdtand the ‘real propertigs of communication, that levels of dxsoomse shift, that
strateg:es vary, and that th,ere IS always a recejver as well as a sender of messages

\

Wheﬁ Newsweek tells us why Johnny can't write, we know that a good part of the answer lies In
four integral aspects of the<composing process sorting out standard language usage, organizing
material, developing coherence and complexity of thought, and refining and fimishing. Each of
these ¢an be more potently and more effectivelytaught within these Action Learping structures than
in more formalvstrc classroom setting. The first writing competency-is one that1s quite controversial,
emotions run high on bottr sides of the, standard Ianguage debate. Even if we dccept the argument
against strict usage™horms (Wﬂllam Labov's-antd_eother linguists’ wisdom that usage patterns are

~ different, not qualitatively better or worse-than others), we still are stuck with the truth already
'suggested about communication, that there are receivers out there that matter Since this is-the
case, standard American English (SAE) usageI1sa writing tool that adds credibility and accesstbility
to one'’s chnmunncanon As Jesse Jackson has sand ‘metaphorically, yet so clearly to his people in
calling for excellence and self respect;."What does it m.atter if the door to opportunity is open to you
if. xpu are too drunk to stagger through.” To be able to handfe SAE or MONEY !anguagedoes not
. mean to reject the language of home, Actioh Learning has pemnenceto this discussion in that most
jnouists agree that by school age the language of the peer group ganns a dominant place in
language acquisition. Accordingly, witen SAE speakers and non-SAE speakers are bound together
in cooperative ventures and when the npn-SAE speaker is generally immersed in the SAE world tr)e :
hope for usage shifts, of SAE acquosmon should be great.
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) Ac’ﬁon Learning’s salutary effect on orginuzing ability, which is a key to wntmé effectiveness,
seems self-evident. In producing a video. tape, developing a photo narrative, staging a dramatic

' producuon d' even preparing for an interview, a central acpwty must be the arrangement and

organization of parts or episodes. Sequencing, categorizing, editifig, all become necessary skills if
the proguctnons achieve their potential. And when the work is done communally, a kind of shared
learning takes place which can only be labeled cheating in most classrooms. And since the activity
is “for-real,” group and individual pride will msure that the film editor will learn the skill and do the
job himself rather than letting it all fall into the hands of one overachiever. Cooperative ventures, -

workers. —

* when properly structured and gutded have the betuful quallty of tuming parasnteé intd spirited co-

The third writing essential, developing coherence and complexity of thought, is also effectwely
taught by these Action Learning models. What bothers us mostabout much of the work that is gnven

“us for evailuation is the lack of coherence or integrity it evidences and the banal shallowness of mind

it reflects. Each of these insufficiencies can be brought to a new level of completeness through the
processes of Action .earning. The reality quotient alone makes for a care that Robert Pirsig (Zen
and the Art of Motorcycle Maintenance) caﬂs Quality, which seldom rises out of pure classroom

. assignments. When a student whose paper was used -publicly to debate the merits of abortion

disclaimed his sweeping-generalizations and faulty thinking on the grounds that he was merely
fulfilling the assngnment he was unwittingly witnessing to the lack of seriousness with which class
assignments are often regarded Students who have to confront real-worid adults in interviews and
other tasks cannot so-easily maintain their glib thinking or their stereotyped visions as those who
never face such tests. The subject matter at hand 1s likety to get much closer scrutiny if itis alive in

the community, rather than contained in books or note cards. Such careful observation can be w»

easily induced in these exploratlons and has decided spin-off in more classicals traditional class-
+oom assignments. And students’ r¥ore serious reflections can be further deepened when such
observations are compared in preparation for a synthesis into a collective response One can even
suggest that a set of superficial mdwvdual observatuons can be transformed into acallective wisdom
and depth greater than the sum of the parts

What can be sajd of the pre-writing and depth-giving aspects of composmon can all the more
easily_be ssid of the final editing or refining stage of writing. Here again communal pride and

wisdom become great teachers as well as great sources of motivation. What comes very naturally for -
one student — &-gense of the ngu: of punctuation — can be passed along to one who spells less

“creatively” but hag slight insight into punctuation logic. Finishing work can thereby be givena new
and greater status when it is seen as a vita! tool of the total communication process capable of
enhancing or undermining the rhetoric in a decuswe way

Writing is of course not the singie or primary beneficiary of the Action Learning prooess ut is,
though, the most sophisticated or formal of the four modes of language production. What students
learn in these kinds ot'activities is all too evident in considering the other three modes. What has to

. be explained as a positive contribution toward the composition process should be immediately

perceived-as profitable in the areas of speaking, listening and reading. As for the latter, particularly,
almost all present research speaks of the necessity of personal contact and experiential
involvement to enhance reading ability. This is true whether we are addressing the problem of basic
reading difficulties thapugh a language experience approach or the teachmg of critical reading

skills through all manner of “de-schoded material.

‘We must be reminded too that Actlon Learning shoujd not be, nor is it intended to be, experience
Bdound. All of these exciting, v:gorous expegiences los®much of their potential if moments of action

-are not followed by- momments of reffectlon and understanding. When the circular sequence of
. préparation, experience, reflection, and generation is maintained, lanjuage production is

generated at a new level of effectiveness. . .
Y . » 1” . . ,
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So that it will not be mistaken as a divergence fr¢m the basocs and as a less wgorous approach to
. language.leaming, fet the word go out that Action Leaming is, in fact, fundamental is ngorous and
gan hoid bright promise for the flourishing of Language Arts-in our schools. * \




. PUPPI:T-MAKING Lo

» .
T : Copeland Elementary '
. Elin, North 28621 N
‘ \ . . ’ - ~ )
I. OBJECTIVES : . s N

"'-
i

o.To create a three-d:mensvonal display to accompany story and photograph
® To teach graphically the meamng of statue — a touch-relation learning ’

: Tvpémooﬁscmmonwmo.:ecr e

This project is the makmg of a bottle puppet for classroom display that uses some elements
of papPr mache. Materials.are all throw-aways from syrup botties to strip drape. (This parti-
cular project is om the Bicentennial thegne, but could be modified to make Blackbeatd, F lora
McDonald, Davy Crockett, etc.).

¢ ’ h - / . ' | “ )
PROCEDURE : : ‘
A. The T C - ‘
The Teacher . P
¢ Reads about the Statue of Liberty. “Everybody likes Birthday Presents” is agood opemng X
® Looks at a picture of the Statue.of L»berty to determinie the proportions used in rnakmg the
statue
4 e Discusses with the students various materials that could b‘d to make the statue {a
bottle makes a good basic cture) )
* Helps students gather materidis d ) '
® Provides time for project productwn and display % V '
B. TM w . ) 3 . .

® Study pictures of Statue of Liberty

wme appropriate proportions for the statue — perhaps make an outline sketch

and gather materials — bottie, papier mache, large drinking straw, rolled news-
paper, copper spray paint, background box, material for making robe, hair

e Cover bottle with paper . _ N
® Make rolied newspaper arms ' -
® Use large drinking straw for neck. Slip arms over neck.
e Build head of crushed paper. Cover with glued strips.
* Make headdress ,
¢ Drape sculpture . ) ) \ )

- ® Spray with copper paint : - ~
® Make background — perhaps a box hned with black
® Sew robe and fix hair on paper . N A . :
¢ Put display togethes f ' . ‘-
® Write up project. Display S ‘
. ) 124,
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EVALUATION N
Individual pridg and a sense of accomphshment make this a worthwhile m‘?‘é‘ it aisg
personalizes the learning, makmgthe Statue of Libefty "The Most Beauuful Girl#h the World!”
. 4 { % " ~
o RA £
S PAPIER-MACH
- - . Kathy Moore ,
Y . Mary Stewart School
: Dunn, North Caroline -
OBJECTIVES ~
A. Affective AN
-/ \
* To make a three-dimensional object ) }
& To mold pépier-maché into one’s concept of an animal R : |

¢ To work with colors and to observe their effectiveness

® To work in cooperatton with others - '

¢ To appreciate one’s own creative abilities as well as the abilities of bthers
¢ To communicate inner feeimgs and thoughts through this actthy

BCognmve

® To wrifé stories about animals
¢ To do research about animals

.. TYPE AND DESCRIPTION OF PROJECT

|

intermediate grade children possess a great deal of energy and imagination. Both of these

tr’anscan be directed toward the art of sculpture ang provide children with an enjoyablé
learning.gituation. The chlldren will study various a ma!s before creating a pap'er-maer’
model of one and whtmg stones about animals which are then presented ora!ty?o the class. ,

¢ -

\
€

PROCEDURE  #:

A. nghu

- »

@ drgamze the materials (wire, newspapers, wheat paste, méskir{g tape, paint)
¢ Provide adequate working space amid a pleasant atmosphere . :
. ® Give guidance on working with ter-maohé stories, and oral presentations | - -
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- -
B. The.-Students . - -
)

e Bring materials for the proiéct p ¢
" Create a pipier-maché animal . .
, ¢ Write stories about real or imagined animals .
* Give an oral presentation after completing the animal -—
IV. EVALUATION - o / ' Y

Evaluation of the attual art product, in this case the pApier-maché animal, requires the
- teacher’'s judgment and the ynderstanding.of each child. This is especially important since the
. objectives which are to be met are in the affective domain. @nly the teacher through her ]
observations and insight can determine how effective each individua! was with the designated
.. objectives and how well he or she communicated ideas and feelings. :
: Evaluating the stories is easier. The childs inner thoughts become more obvious through the
stories with the animal as the main character. This seemed especially true in my class. Animals
were depictad as heroes, monsters, friends, and enemies. Most of the papier-maché animals
in the class took on their characteristics through facial e ions. Although theée ‘self-
ex iops do-not give absolute information about a child's sett-concept, they can provide
insight info his or her inner feelings. -
. _ Theevalugtion of cognitive objectives is based on the stories and presentation of the product
+ “to the class. During the oral presentation, the child gives facts concerning the animal and teiis
) the stories he or she has written. ‘
< - RN '

3 { 1

.,

" "FOOD PREPARATION

2 _Gerry A. Smith ) [ .
':S Westfieid Elementary School
I Waestfleid, Nerth Carolina 27053 -
. OBJECTIVES gt ‘ _ .
-+ ® To be-able to select a diet of wholesome nutritious foods fromhe Basic Four Food Group®
/~ . o Tobeabletose‘lectandmmmandrecipesindrdertodevel;opacreaﬁvé.nutriﬁomnma/l/
o ® To be able to cook safely ~ ‘ 7
J . @ To be able to follow a recipe through to a finished product '
® To be able to create a usable dictionary of foods '

Il. TYPE.AND DESCRIPTION-OF PROJECT
This particular 'profect uses several language arts skills, among which are writing a dic-

tionary, reading recipes, talking and listening to others, and viewing teacher demonstrations.
Mfmmmmmmdm,mmuchcpmmwmgmw
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. A. The Teacher . 7

‘creeta a food product and has shamd the creation with c!assmate; In addition, safety pre-

cautions are dealt with through demonstrations. Each drctuonary will contain pictures of
various foods and tems about cooking safety as wpl) as definitions of various food and food
related items. Field trips to bakeries and resuurants are an “adjunct to the creation of the dic-
tionary of food terms.  *

-
.

PROCEDURE ‘ ‘ , of

»

.
]

* Introduce the basic food groups — dairy, meat, vegetables and fruit, breads and cereals’
¢ Take a fidid trip to the school cafeteria
° Prepara individually paced modules for use in teachmg about the basic food,groups‘,
cooking safety, recipes, and the prooedure for developing a dictionaty ‘
¢ Demonstrate cooking procedures ’
¢ Display completed dictionaries

B. The Students

* Complete the four leaming moduies
¢ Prepare food oriented bulletin boards
. Select a recipe and prepare the food item

EVALUATION
Teacher and Students:

The children gain an undemandmg of proper diet and utrition. They will work through
the processes needed in preparirfg the dictionary of food items and tagns — culminating in an

‘appropgately finishéd product.

The children could work together under the guidance and supervision of their teacher to,
ultimately prepana and cook a balanced meal. They should enjoy eating and sharing their
foods.

The teacher might wush to permit the children to prepare a meakand invite guests to eat it

’ with them. o

_ | Lo '

Check yourseif. Look at what you have-prepared yourself as critically and impersonally
as you can. Judge what is most desirable and why, and what is least desirable and why. Discuss
yout creations with others. Share xour food. Remember, 'The proof of the pudding is in the
eatmg .

Ty
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Yvonne G, Jessup -
White Northuolhaz‘lom'
A" / ) -
I. OBJECTIVES N ‘

¢ To assist students in compretrending what they read and to express this compre\vensson in

' their own language .
. Toteachsh;dmtshowtheymayexpressthemse'ves in the form of art

¢ To acquaint the students with various authors and their works

* To motivate students t. rporate various objectsinto a single art pnece

.

[ L rT 0 instill in students a ing of pnde in their accomplishments N '
N. TYPE mwon OF PROJECT - o ' ‘
p Cofllage Production is an individual actmty in whtch first, a student may se&ect or be as-

signed a quotation, poem, siogan, etc. froman author. t carefully readmg the selection, thé
studerits explain what the author is saying by expressirlg the thoughts in their own language.
- Afterwards eachsstudent is given a large ‘poster board on which he or she writes the original.
quote followed by his/her mterpretathn Each student then selects objects and/or symbols-
that relate the ideas projected. After mounting, students and teacher display the collages in
* an attractive and oolorful manner. . .
. . )

L4

. Pn'ocsouas y : AR
P # ) :
A. The Tud’nf -

, ® Assigns or accepts the students’ choices of selectnons from a particularauthor permitting
o time for reading and discussion
\ . * Assists the student in comprehending
. * Distributes needed materials for collage construction” ’
¢ Remains in the background to permit each studefif to develop has or her poster as he or

A she wishes -
° Assisusmdentsin displaying their work P . }
/ % nt of time to be spent on the pro;ect .
. ‘ Evaluam the of outcomes
B. The Swudent -,

‘OHeadstoundomandhls/horaaslgnedorselectedplece ’
* Writes thé selection at the top of the poster sheet foliowed by the authors name and
his/her own pgraphrase or interpretation
e Looks for different objects and symbols from newspapers, magazmes etc to depict the
ideas the selection expresses
,Expiaim hborherworktotheclassupon completlon

-
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» e Talks freely about other ideas and aiternatives that might have been used
_® Evaluates his or her work as well as other classmates®* work

IV.” EVALUATION _ B

Teacher )udgment and answers to the following question. Did the studen“t understand what
the author was trying to convey to others? {f the students can translate the idea(s), theyaave
‘ made .a major step forward in their ability to interpret what is read.

The final step in evaluating is noting the students" ability to incorporate different objects/
.8ymbols into a single idea to make a complete project. -

-

¢
L 4

- COOKING -

a Geneva J. Bowe '
. Hertiord County Schools - «
"Winton, North Carolina 27910

C

l. OBJECTIVES' : . \
® To provide an opportunity for language development . ® :
‘e To provide an opportunity to work cooperatively with others to achieve a task . v
* To provide an opportunity to learn about foods and theig-origins o
, e To provide an opportunity-for children to learn dpout nufrition
4 ¢ To provide mathematical experiences such‘as estimating, counting, weighing, timing and
: volume - . ,
¢ To provide an opportunity for fsadership. roles . [
e To provide opportunities for children to read by the Q(penenoe approach”
¢ -To provide concrete experiences in helping children to ynderstand some changes thaj take
place when food is cooked
¢ To allow children to manipulate materiais and objects, thus stimulating abstract résonmg
e To enable children to and organize J
e To teach the important® of accurate and orderly procedure * !
e To develop the ability to follow directions -

. TYPEANDDESCRIPTIONJOFPROJECT‘ ’ BT
MMMMMWEMM

. , Recipe charts can be made for any or all cooking activities in the classroom Symbols and/or

. illustrations can be used to indicate the ingredients used by mounting the iliustrations on
charts of tag or railroad board.'After each ing experience, the charts can be laminated and
put together in booklet form, thus making one large recnpe book for claasroom use.

- , N
B L] /
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~ ‘ ‘, “’ ° . B . < !
PROCEDURE ) ' C.

e » ’ "‘ * ”

A. The Teacher R ;

e Creates interest in cooking by p/} anning and makmg a ﬁeld trop with students to a super- .~
- market B

o Assists students in developmb expenenoe charts about the:r trip *

*» Motivates students to.want to cook or prepare some of the foods

® Writes recipes in manuscript using pictyres and symbols . oo

* Talks with children about symbolis and other pictures.that could be used '

o Assists students with their choices

g recipes

e Aids students in.mounti
®“Encourages students to
® Uses a hole puncher to put

symbels

k about what they are domg
ree holes down the long side of a sheet of 22 x 28 tagboard, .

. the 1stholeatthe7inchmafk theanholeattheumchmark and the 3rd hole at the
21 inch mark
*-Writes the recipe thé class has chosen to-try on the sheet of tagboard =
® Adds pictures, symbois, and drawings-to help children see what ingredients are to be -
= used. Words from actual package covers make very realistic recipe symbols. Example:
- adding the word DOMINO from a sugar bag or the word KARO from the syrup bottle
. heips younger children who cannot read to know that the recipe calls for sugarorsyrup -
.. -® Laminates sheets after all pictures, symbols, anti drawings have been added to the
_ written recipe .
® Places a sturdy metal ring that opens and ci each hole
. @ Follows this same procedure for eaoh recipe sheet when _adding future sheets using
the original rings
. Usesanomertwoshpets of22x28tagboard forthecove: Puts thewords CLASS RECIPE
BOOK (or some other title) on the cover.: // .
o Removeethenngs and makes a bound bookcover forthesetofrecnpeswhenenough . &
sheets are fumshed

-—

B. The Students - ‘

¢ Bring to class magazines and newspaper advertisements of foods
® Look for pictures and symbois to use on recipe charts

® Use their own creativity to draw or construct deschptwe symbols
OMounttheirpk:tumand/orsymbois ©o- .

¢ Bring their own favorite recipe from home . ° -
* Request parents to give home demignstrations in cookmg ’ .
ODictatofepomtobewrittenmsequenualorder - .

. EVAI.UATION

oTeachofobwvatnow\mdtests ' ) '
-Displaysofoompietedchartsmdfecupes\\ - o .
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* SCUI.PTURE AND FOPULAR ART ~
.. SUﬁnG. Hoonr - . ’
s " WaestIredell High School - S .
o Stateaville, North Carofina 28677 - .

.

‘ 2
. # Yo encourage Creative expfesslon »
" o To ackhowledge- another express‘ion of merary ana!ysis other than the tradmonal written
*  and oral forms
* To learn cpnciseness of expression through the symbohc use of art :
* To interpret literary terms (mopd, fone, theme paradox, charactenzatlon etc.) through an
emotional respohse -

Y ’_' K G

-

" :(

o~

il. TYPE AND DESCRIPTION OF PROJECT St

The students read literary selectiohs etthe? books or poetry, and mterpret oranalyze at least

ong aspect of the selection through the designing and making of paints, tapestries, geometric

abstracts, pop art, scufptures, etc. (Collages, in’the traditional sense of pasting pictures on

- gomething, are not allowed.) Artistic expression is encouraged One month i provrded for
redding the selecuon and for producmg tt‘e pro;ect

Z - . ]

¢
. Nl. PROCEDURE “ ) \

ATMTndm

_* o Explains ob}ectwes of the project to the students )

o Assists students in the selection of top'c or theme to be portrayed

© Provides descriptions of past projects or other ideas to stimulate creative thinking

» Shows a profect he/she has ‘produced in order to stimulate ideas

¢ Requires student to write a one-page sufnmary of the intentions of their progect The
. summary may explain, for example, why dark colors represent the characterization
of Heathcliffe in Wuthering Heights,-or the use of glass may be explained as a symbalic ..
interpretation &f trangnent phenomeéna with the Bermuda Triatgte. Choice of matenals
and color are the salient characteristics of the summaries.

A Uses summaries for teacher information only. Students are not to be graded or the

N

- purpose of the activity is‘defeated. .
\ o' Allows each student a brief time to orally explain onformally/bts/her pro;ect in reiatnonshtp
to the literary selection read ‘

¢ Encourages students, gives advice
¢ Obtains materials for students to use in making projects, if lble
o Holds at least two conferences with each student so that he/s keepmformedofthe
: progress, problems, or procrastinations of the students -
) &Seuupopwmnlﬂufmsmaentstowewoachm work -
ines summaries for each project and compares the written mwrmatuon with the

131 j : ;
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. & . - . .4 .
artistic analysis. Students are not expected to draw, paint, or mold as artists so the
projects are reviewed considering time, efforeability, and overall interpretation
® Asks students to evaluate and grade their projects on the basis of the same criteria
the teacheg uses .
® Assigns ten ve grades to the projects
’ > * Reads studefits’ personal evaluations to compare their grading wuth the teacher’s
L ines final grade, That grade’may be higher than the tentative grade but never iower
*A es for publicity concerning the projects — the school newspaper, display in the
media cenfer, etc. o

B. The Students .,

* Lisgen to objectives of the project
" Select piece of literature to read

*" Determine aspect of book or poem to be portrayed
o Desjgn project after listening to past projects presented by the teacher
* Write one- page summary about project /
¢ Explain project orally toclass
® Seek help wher needed ,

. ® Attend conference with teacher as work progresses  *

. * View Qther students’ work f .

' ¢ Evaluate own work and assign tentative grade

* Display work in ctassrpom or media center

IV~ EVALUATION : ' ) '

~

.
.

Summaries of each project are compared with the actual project considering the amount of
time, effort, student’s ability- and overall interpretation. The teacher assigns a tentative grade.
The students a ked to evaluate their'projects using the sdfe criteria, assigning a grade to
therr pr ject. The teacher then determines the final grade. Projects are displayed in the media

hotographed and landed in the school ney?spaper Prd]ects are viewed wifh pndeby
tudents amazed at what :hey did.

N |}

.o EXAMPLES . K

.7

.
.

¢+ 0A “book" made by cutting a huge section of log horizontally to form two sections. These
.were hinged to make an opened book. On one “page” were burned the famous lines by
Joyce Kilmore, “I think | shall never see a poem as lovely as a tree.” On the opposite
“page” was bumed a picture of a tree.
o ~ "o An unusual mabile done in pop art on the book Sybil. From a Christmas tree stand were
' hung styrofbarg cups to represent the fourteen female and two male personalities within
. the body of this woman.' Each cup was ornately decorated to symbolize the character
ﬁsaelt: of-one ¢f the sixteen personalities. Depending on the character, materials were
. such as glitter, sequins, feathers, clothespin dolis, ashes, money, pop-tops, etc.

" & A very interesting sculpture representing a book on the Bermuda Triangle. The scuipture .
s was a set of three triangles madeof glass paries, vertically attached to ane another, six
& - ) mches apart, by a chrome stand at each point. On the panes were symbolic representa-
: "~ ' tfions-of the mysteries associated with the ﬁenquda Triangke. The oveflM effect was -

’ quite surrealistic. - ) ‘

: ) wm -
P .- / qasy . ‘ :
(RIC . . B '




® An original ovl painting by a very talented student atapestry on Sybil,’ahand- made cloth-

pamted quilt on Betsy Ross. ~ '

«
~

1 B »
g

‘&

. CREATIVE WRITING

=

NancyH Banks
i Leroy Martin Junior High School - :
Raleigh, North Carolina )

.'1. OBJECTIVES _ ) . ‘

e Develop creative thinking and writing skills . - ..
® To use the five senses in descriptive writing .

¢ To release the imagination in an unusual way . s
e To use acceptable standlirds of Enghsh ina creative writing ass:gnment

W ) )
li. TYPE AND BESCRIPTION OF PROJEGE .
¢ Each student studies a rock in class for the purpose of getting ready to write creatively.

The .student creates a history for the rock and plans_a new life for it — with appropriate
decorations. = )

~

. PROCEDURE
A. The Teacher : T *e

® Collects interesting gks Ior students to use, or he/she requnes each student to find
anothet
® Whenh all_have a rock, ‘the teacher leads ‘it the sensdry description of his/her own rock
before asking students to write descriptions of theirs
e The teacher assigns chapters for a rock booklet as. follows:
.- e Description and drawing
' & ¢ Origin and history of rock )
e Future life
¢ Drawing ff decorated tock

B. The I )
. -

. Handle their rocks and describe them fully
- o\Draw them
¢ Create a history for their rocks - N
¢ Pian the rock’s future
e Decorate the rocks

. . 13433
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e Draw the “recycled” rocks _ :
e Compile all material in a rock booklet . a—

¢ Share their rocks and booklets on Rock Day -
® Work cooperatively in setting up a display in an empty library sﬁgw/gase

‘(Display can be set up in an empty library showcase.)

IV. EVALUATION ,

The teacher judges efforts and quality of each student’s progress and assigns grades
acoordlngly However’thus project mlght work better as a non-graded. activity.

PISO__BLEM-SOLVING IN LANGUAGE

. Veima F. Daye . :
Goldsboro Middie School South . i
North Carolina

L

I.OBJecnvé . —
g -

. OTodpMopsglfrespectandsenesteem
*To develop a constructive mgral system by identitying, organizing, lmplementmg, and
"assessing a moral choice via a moral system of living
® To relate | #nd respond to others in constructive ways

' . *To ldenttfy'feehngs \ »

o mmob%mouormmec'r

[ This project involves a sm group discussion of unfinished sentences.Jt mqulres students
.~ toidentify many possible answers. Each answer is discussed unti{ consensus is reached on
plausible sentence comé‘letlons These are written down and then shared with the total class

Nl. PROCEDURE S / - .
. A The Teacher - '* M ‘

-n
.® Selects or makes-up sentences ’
® Divides the class in qtscussiong'oupsofs-w students
(‘I'rydtﬂemmtypeaofgrouplngformnsacttvity) .. -

* Instructs the group to appoint a discussion leader o
-+ Introduces the activity, i.e. dbctmlonofopen-endedaontenm ,

Y

_ * The foflowing guidelines are suggested: ~ _ ‘ /s
i ® The leader's job is to be sure that everyone has a fair chooce tabe heard and thateach
i C 134 :
/ _ . - -
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. , ., . - )
e -4
. opinion is falrly consiﬁered He/She helps.the group function effectively
® The group member“s job is to listen to each contribution, think about each remark,
and add to the dlscussron as ideas come tg her/him
~ o The group 8hould in8ividually and collectivélyfind ways of working together so that
" many answers are considered and discussed.
.-® Creativity and deep thinking are encouraged .
e Courtesy and thoughtful'consideration of each idea is recbmmended
* Provides a time limit (16-20 minutes is recommended, thbugh shorteror longer periods of
- time can be used dependigg on the interest ‘ the group in the topic and the abmty of
the group to stay in the discussion mode.) \ )
° P a basic structure for the discussion: -
discussion leader gets.the sentence from the teacher (Altematrve sentences
may be available) . :
. ® The digcussion leader reads the open-endefd sentence to the s%n‘group
‘e Group-members discuss possible answers
e A group secretary (or the group leader) records any answers the group feels provides
a plausible solution to the sentence.
. ® The teacher regords group behavior, types 6f contributions, interaction of members
of the group to eadw other. No effort is made to join any group
,"® The group leader reports the group’ s solutions to the total class
e The teacher discusses wrtlf:each group their mteractrons behaviors, types of
discussion
.o Provides time to discuss trequentty about pemnent topics*

. B. The Students _ S, LS
* Get into a group ’
* Discuss solutions toopen-ended qucétron or statement -/
o Experiment with iety ays &f working in a group
/0 Contribute to drscussron ofterr brainsto solutions for prggybackmg on some-
.one else's id Sy -
e Summarize fingings. ‘.{, : .. o
¢ Write findings "— ! - a -
e Reéport to total group M - . =® . -
~ o Listen to each group's rdeas and méke ;udg ts-about solutions in terms of personal
_ criteria E Lo -
e . , . ’ :
EVALUATION . _ :
9, . A

__Growth in individual and group discussidh skills, awareness of individuat feelings and
attltudes and willingness  to bxamine many pomts of view are all points of evaluation. Confi-
dence in expresging, oneself as well as wrllmgness and skill in speaking is also evaluated.
Individual group evaluatrons are conducted by the teacher.

- _ \s

.




L. OBJECTIVES N
. v N ) \"

. * To select pictures that represent personal values
; ‘® To make a personal silheuette collage’ - -~

v

Il. TYPE AND DESCRIPTION OF PR - , ~
4 v " ‘

-«
o This is an activity in which values in the form/of cut-out pictures are fastened to the actual
sjlhouette of a student. The resulting collage is large enough for the student to include many
Anterests, ideals, and values, all of which aliow for much soul searching. The collages make
attractive bulletin boards. :

L d

. PROCEDURE - ' , o

A. The Teacher ' | .l

» Provide motivation by showing a film, filmstrip, or great painting that illustrates the
values of the producer (In this case, | used a soft-toned filmstrip of a girl and her horse.),
©o- * Discuss comm and national values as well as personal galues with the students
T * Provide materials$-for making a collage (overhead projector, 12" x 18" tagboard for each
% student, old magazines and newspapefs, scissors, black magic markers, glue or tape)
¢ Display the collages after the students have identified each maker and have discussed
" the pagticular values )

B. Th;rm . *
* Discuss what is special to themselves after Viewing a selécted film, filmstrip, or painting;
Y discuss values as illustrated by the film, filmstrip, or painting. -
¢ Browse through magazines snd newspapers for illustratations of those values which are
- pertinent to themseives; cut out the items
® Use an overhead projector to outline another student's sithouette on tagboard; have
their own silhouette done : : ’
* Paste pictures, words, etc. on the outlined sithouette which represent personalaalues
' * Participate in a discussion on the values represermsd on the. various collages
* Guess a student’s identity flom a collage ’

- .

~ -

. V. EVALUATION

. *. The students discovered they had many values that were difficult to find pictures for. Many
: dodq‘gqonnewpriormeswhichmademernreauylookatwhatmeyfirstthoughtwasmost

s

.1“ .
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important. Having their silhouettes in front of other stupents improved thenr self-images. They
en]oyed,explmmng the meaning of their oollages ‘

A MOBILE-MAKING .

Lois Edwards r‘
Southwest Elementary School -
Hickory, North Caroline 20601 -

4

I. OBJECTIVES

e To 8iscover and collect interesting specimens of nature
'Toclasufyspec:mensfrmnnature(tfchnldmnareabieto mnqudbbeleachm

collected)
Ommamobibu&ngamdesmmecolbctmmmmlnoolor texture,
size, and weight ~

OToaeateaxpenencestonesdeve&opedhommemMe-makmgexpemces

. TYPE AND DESCRIPTION OF PROJECT ' R

Takeanmterested group on a nature hnke coﬂectmgasmanydrﬂerentandunusua!spec&-
mens a8 possibil. Dmmetnpmdmodbctadmmeand/orlabehngﬂm
(color; texture, size, flowers, bark, leaves, moss, etc.y. Fromtl'tesdem:ﬁcattonandlabehng
actwihesﬂ\echnd:mcancmteexpermstonqs Using ﬂ\espec'memeollectev a mobile
can besonstructed whicl uses contrasting textures; , sizes, and {gpights. These items
are then hung from twigs or doweils at eye level to u discussion and curiosity.

L PROCEDURE . : > :
A. The Teschet o\ i
OTakadm&ononanammﬁeidtnp
OHdpsqmdmclawfyand/orlabolmeitenuooib@donmmp
O&mplbsmforamobib(twigsmdmhsMngmyamneedles)

"o Demonstrates how mobiles are constructed
¢ Records children’s fieid trip experiences to create stories (
B. The Students '

. o Go on a nature field trip
- o Cofiect items on the trip .

¢ and/or label the collected items i
o items from a twig.or dowel (may be hung at one \bvalonhemmybevarymg .
lovels) . —
\ . . 17 142
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¢

® Suspend the.mobiles from the ceiling or a clothes line
¢ Dictate experience stories to the teacher

-

3 - AS

IV, EVALUATION ) v |

T~ Thrpugr?group and individual discussions, expetience’stories, the creative act of making
mobiles, ‘and the basic enjoyment and excitement of the group, the teacher will be able to
deteminp the level of success. T : :

Na'ngy B. Howell , ,
) . Richmond County Schools .
nmmw 28379
I. . OBJECTIVES

“® To demonstrate auditory discrimination with initial consonants
® To be able to make visual discriminations with initial consonants
® To identify initial consonants with phonograms - -
¢ To associate the phonogr:wm'r a picture clue .
® To ruct words with i consonant substitution
* To initial consorant with phonogram to make words .

. abletoapptysoundsandphonogramswimmn terial .-
® To construct new words without picture clue ° o f
® To construct sentences with words from game acti & -

o

’

N TYPEAND DESCRIPTION OF PROJECT .

; .
Slide Wordo utilizes sound-symbol relationships through the use of a known phonogram
N " inorder to make words. This activity involves the leamer i the process of visual discrimination
80 that the leamner can identify the consonant and phonogram. The learner biends the two
together. The activity represents a pictyre from which the- student can associate the phamo-
gram. The phonogram is printed on the cut-out figure and a strip of paper containing initial
mannﬁ.&swbdmmughmeslotmbamerseesthecomomandphonogmm and
says the word. The process is continued until all consonants and-phonograms are blended. .
Thinking is essential to the activity for application of knowledge leamed to transfer to the

N 138

printed materials.
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. PROCEDURE =~ , o .
E.'nnTndm

e Teaches the initial consonants through audrto;yandmsual techmques {The phono-
grams will be introduced as new words are taught from readers. Example: book,
then ook. Smdentsd\oulddevﬂopaclearunderstandmgofmemmaloonsmms
through auditory methods.)

¢ Teaches the process of making consonant substitutions

¢ Draws and cuts a figure, whose name is represented by a phonogram, froma9"x12’
poster paper. Example: top. Put op on the cut-out top. )

o Uses magic markers to put necessary designs and f on figure to make it colorful.

= o Cuts a strip of poster paper 14" x 14"

OPnntsinmaloonsonanudawnmestnpofpapef leavmgspwebetweenachpﬂnted
consonant .
ommsadmmmbeginnmgofopandplacesmesmpmslot
- @ Constructs new: strips with different consonants to use with the same phonogram
° ansmdouuhgum for each phonogram introduced to students

8. The Students =
oWorkinpainauwlgmupswimm.m?mdm&and/mmmdememip
with consonants through the opening and say the word.

o Demonstrate knowiedge of the words, write the words - |

e Use the words made from-this activity to form sentences. Follow-up exercises can bein
. mmamwimmmmhmwmm.mmcam
.. - for other students to read.

- o Students are given word cards using the phonograms without the picture repre-
. m » -
. ' o Students are given ronsense word cards using the phonograms

L - 1 144
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. EVALUATION @ '

This activity is evaluated by teacher observations and students who check each other on
pronounciation of words. The teacher observes through oral reading how well the student
applies- this skill to the printed page. Note cards can be kept by the teacher to show the
student’s ability to substitute consonants.

MAP-MAKING

Doris G. Michael

CopehndElormnhryswool
Ekkin, Normc.rolimm

. OBJECTIVES

e T8 learn the use of map color keps

® To learn about North Carolina geography

e To learn about the Great Smoky Mountain National Park

¢ To practice skills of listening, following directions, organization and map reading™_~

- *

. TYPE AND DESCRIPTION OF PROJECT

Students made a map, building height on a crushed paper foundation with glue and strip
paper. in this particulartase, the Great Smoky Mountain National Park was the subject for the
project. Physical features, such as the Fontana Reservoir, are illustrated in blue. Tree-covered &

_mountains are green; main roads are made with yarn.

-

. PROCEDURE
,A.T_horo'.qm

- e Show students large North Carolina highway maps _

e Point out parks and national forests )

o Assist students in drawing an enlarged configuration of the Great Smoky Mountain
National Park on heavy cardboard 0.

® Use a Park Guide to determine vartous heights and other distinguishing features

¢ Guide and assist students in all phases of the project

. The Studsnts

AN

*:Do all overpesting untit total area is smoothly covered with two layers of paper towels
o Build heights and other dnstmguwhmg features with crushed pa’pef strip paper gfue,

and yam .
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¢ ® Paint areas with school brushes and water colors, usmg agreed upon colors to dis-
tmguush the various features (height, special places, wooded areas, main roads, etc)

. . , .
. 'EVALUATION

Evaluate individual student’s work accardmgio the cootnbutlon he/she made in ught of
ability. | - , .

-

L

DEBATE

; . W‘bm .
Li¥ington, North Carolina

I. -OBJECTIVES -~ '

® To progress in development of oral language and research skills
® To respect the rights and opinions of others
® To realize that in most cases there are several sides te an argument

. 'QPE AND DESCRIPTION OF PROJECT

4
”

The project is a simplified form of a deBlate on the saxth grade level. There are approximately
five students on each of the teams. The “pro” side goes first and presents arguments one at

a time. Then the opposing side has a !nmerebutta!eachteammber:sgwenan
opportunity to question the opposmg tegm. -
. [ ]
"IN. PROCEDURE \

A. The Teacher

e Explain débating procedures
¢ Solicit ideas for debates

¢ Organize teams
L Act as facilitator in assisting with the progress of each debate

-«

_B. The Students ‘ :

¢ Each student interviewed 25 people to gather information about debate topics
e Students worked in teams to prepare for debates (oné week for preparation)
o &chstudqnspokefor his/her side during actual debates .

1L}
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- IV. EVALUATION . )

v

* The students voted for the team which they believed to be be?repared best organized, ’
most convincing, and most articulate.

/‘

*

’ - 3

CAREER DAY .

- Yvom.ssmad\
- Erwin School -
jm,mcmm

- - . . {

. OBJECTIVES - -

e To deveiop insights into the “world of work”

¢ To gain greater awareness, understanding, and appreciation of one 's own commumty

® To develop creative thinking skills

¢ To learn the value of cooperation

® To become better acquainted with one’s own interests and abilities

* To.practice basi¢ communications skills: reading, writing, speaking, listening, thmkmg .
¢ To become aware of skills required for many types of careers

¢ Todearn skills of socuauzatlon

il. TYPE AND DESCRIPT'ON OF PROJECT

The idea for this pro:ect came to our class by way of a Weekly Reader. Class d:scussnon
stimulated the development of the unit, and three sixth graders decided to make this a special
project. Their goal was to prove to themseives and their teéacher they could organize and
carry out responsibilities invoived in such a plan. Thjs “Fun-tastic Career Day” turned out t9
be one of the roost beautiful examples of action learning one could visualize.

Afferthestudentshadfomedcommttteestoacoomplishvanoustasks they went outinto the *
“tommunities of Erwin and Dunn to invite from thirty-two “walks of life” into their
school. They held their day in a large lab area in our school. Tables with signs were set up for
each career person. Although only 30 sixth graders planned this day, they invited all 120 -
sixth graders to participate.

" The career persons had areas degigned to them, and the students moved from one area
10 another in small groups. This gave them the opportunity to ask.their individual questions
_aboutead\ocwpaﬁonandprowon.Careerpeopiepmsent:

Bankef . Carpet Layer
’ Hoopiw Admin’istmor Mason
: elephone Operator

Docwr - Carpenter '

- Laboratory Technician City Hall Tax Cofllector
, Hospital Orderly Mayor .
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+ ~Army Officer Chief of Police |

Burlington Mills Personnel Manager Firemen P
and Head of Training Teacher ¢
~ Auto Mechanic Beauty Operator : .
T.V. Repairman ‘ Truck Driver ‘
Plastic Manufacturer . - Carolina Power & Light Representatwe
Accountant ’ " Secretary "
Pharmacist - ) - Newspaper Reporter . ;
’Plumbmg and Heatmg St F@ral Director
b - Barber - Insurance Agent
) " Nurse's Aid ’ By ~
\ .
. PROCEDURE ' ) ' \
A Tho Tc.ehor

”~ 4

. Lead discussion on taea of “Fun-tastnc Careér Day”
* Asgist in organization - .
* Guide students in implementation of plans )

¢ !

_B. The Students
* Elect chairmen of committees to perform tfie following tasks: ’ ™
1 * ’ » ’

Decide upon various types of careers in h students were interested

Draw up charts listing the career —
Contact career people . *
Set up each career area in large area

Make posters designating each career area ) L
- Greet career peopie and cenduct them to their argas

Present a list of suggested queéstions students might uke to ask
Write letters inviting school officials

Serve as newspaper reporters
. Make pictures of Fun-tastic Career Day -
Write “thank you™ notes to all career people
Plan and prepare two large bulletin boards ill

a. one'in high school building (principal
© students to see what the sixth g
b. one in elementary building
. ‘Serxe on designated committees
, , /

- L

N EVAI.UAT!ON

Bow~umnsrwmp=

1

L 3
—b

*

uested this in order for high school
nts had planned and carried out)

- Thestudentsnnttheday after their “Fun-tastic Career Day” to discuss what the day had
meant to each of them. They looked at our objectives and related theit own experiences to
them. They were impressed with the attitude of the adults toward them and agreed their own
behavior had been commendable. . A
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“The students then turned their minds to completing the activities they had outlined for

themselves. When they completed these, another evaluation period was held. The spmt and
_)eung of success malml part of this period. .
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. . 4 ) For Furlher Reading - . -

The followmg Action Learning sour?;es are taken from 25 Action Learping Schools, National
Association of Secondary School Principals, 1904 Association Drive, Reston Va. 22091. This
document ,ﬁet appeared in 1974. , ) -

_.American Youth in the Mid-Seventies, Conference Report, NASSP, 1972.

' 40 Projects by Groups of Kids, The National Commission on Resources for Youth, 1973

Leaming I1s An Adventure, The Catalogue of City as School Board of Eduoatron of the City
of New York, 1974

National Panel on Hrgh Schools and Adolescent Education, U S. Offlce of Educetoon 1974.

New Roles for Youth in the School and Community, Natlonal Commission on Resources foy
Youth, 1974, .

Mood of American Youth, Gitbert Youth Potl, NASSP, 1974. e

Service Learning: A Backqround Paper, Bibliography and Resource Guide, The Agency for
Volunteer Service, 1974.

' Summer 72, Outline of Manpower Centre programs of the Department of Secretary of State
(Canada) 1974.

Survey.and Analysis of In-School of NYC Programs, Systems Resea‘rch lncorporated for the
U.S. Department of Labor, 1973. -~ -

The Reform of Secondary Edugation, National pommossoon on the Reform of Secondary
Edgcat:on New York: McGraw-Hill, 1973 .

The Greening of the High School, Weinstock, ed., New York: IDEA-EFL, 1973.

Viewpoints |I: Contemporary Educational Issues, tnsmute for Educational Leadership at George
Washington University, 1973. :

Work Experience as Preparation for Adulthood, Social Research Group at George W‘ashmgton
University prepared for the Interagency Panel for Research ‘and Developmient on Adolescence,
1973.

=

Youth: Transition to Adulthood .Report of the Panel on Youthof the Presrden} s Science Advosory
Committee, Chicago: University of Chicago Press, 1974.
Youth Into Adult, National Commission on Resources for Youth, 1974.
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